
 

 

School Name: Central Noble Elementary  

School Number:   6454  

Street Address: 202 Cougar Court  

City: Albion, IN  

Zip Code: 46701  

COMPREHENSIVE NEEDS ASSESSMENT/SCHOOL IMPROVEMENT PLAN 

For implementation during the following years: 2019-2022, 2020-2023, 2021-2024, 

2022-2025 (Highlight implementation years) 

-----------------------  CONTACT INFORMATION ----------------------- 

Principal: Jared Knipper       
Telephone: 260-636-7538       Email: knipperj@centralnoble.k12.in.us 

 

Superintendent: Troy Gaff       
Telephone: 260-636-2175      Email: gafft@centralnoble.k12.in.us 

 

Contact for Grants: Jared Knipper       
Telephone: 260-636-7538       Email: knipperj@centralnoble.k12.in.us 

Read all the way through this document before beginning your work. 
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---  BASIC REQUIREMENTS  --- 

 
Principals are required to coordinate the development of an initial three (3) year strategic and continuous school improvement and achievement plan and 
to annually review these plans. Whether developing a new plan or updating an existing plan, schools must assess their progress and make necessary 
changes to ensure continuous improvement.  
When completed, this document satisfies requirements in Indiana’s Every Student Succeeds Act (ESSA) Plan, federal and state laws, and requirements for 
Title I Schoolwide Programs. This template contains components that may or may not apply to all schools at all times. Indication as to who is required to 
complete a section is noted at the beginning of each Core Element area.  

 

Common abbreviations used in the plan are: 

ESSA Every Student Succeeds Act – replaced No Child Left Behind in the reauthorization of federal education law  
TSI Targeted Support and Improvement – federal government school designation under ESSA  
ATSI Additional Targeted Support and Improvement – federal government school designation under ESSA 
CSI Comprehensive Support and Improvement – federal government designation under ESSA 

 

Who is required to submit a school improvement plan (SIP)?  All public and private schools 
Who is required to submit a comprehensive needs assessment (CNA)?  Schools that receive Title I funds AND schools classified as TSI, ATSI, and/or CSI 
Who is required to use the Indiana Department of Education’s SIP template? Schools classified as TSI, ATSI and/or CSI 
Who is required to use the Indiana Department of Education’s CNA template? Schools classified as CSI 

If you are unsure of your school’s identification as TSI, ATSI, and/or CSI, you can find out HERE. (Highlight answer choices below.) 

This is an initial three (3) year plan.   Yes  No                                                                             This is a review/update of a plan currently in use.   Yes  No 

This school is identified as the following by the federal government:  (Highlight all that apply) TSI, ATSI, CSI  

(TSI only) Underperforming student groups identified by the federal government: (highlight all that apply)  ELA, Math, Attend., Grad., Spec. Ed., ELL, 
Free/Red., Hisp., Black, White, Multi-Racial, Asian, Am. Indian/AK Nat., Native HI/Other Pac. Is.  

This school receives Title IA funding.  Yes  No                             Is the school’s Title I program Schoolwide or Targeted Assistance?  SW  TA 
*If you are unsure about Title IA funding and/or the type of program, contact your federal programs specialist.  
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---  PLANNING COMMITTEE [Required for all]  --- 

Schools that are required to conduct a comprehensive needs assessments (CNA) and/or school improvement plan (SIP) must assess the school’s needs 
using a committee comprised of stakeholders, including, but not limited to teachers, administrators, parents, and community and business leaders. 
Some schools may opt to have separate committees for conducting the needs assessment and developing the school improvement plan, while others 
may not. Simply indicate if a member serves on either or both in the “Committee(s)” column. Many schools may have sub-committees to focus on 
prioritized areas such as language arts, math, attendance, etc. Indicate this in the “CNA/SIP Sub-committee(s) column below. To be sure the needs of 
each underperforming student group are addressed, schools classified as TSI or ATSI must have a sub-committee for each underperforming group.  

List members of the committee below and highlight the committee(s) on which they serve. If a member serves on more than one subcommittee, list all 
those on which the member serves.  

Member Name Title Committee(s) CNA/SIP Sub-committee(s) 

Jared Knipper Principal  CNA,SIP, BOTH Special Education, Free and reduced  

Brian Wesson      Instructional Coach CNA, SIP, Both Special Education, Free and reduced  

Dawn Shrader      Teacher CNA, SIP, Both Free and reduced  

Charity French       Teacher/Title 1  CNA, SIP, Both Free and reduced 

Mindy Morgan       Teacher CNA, SIP, Both Special Education 

Kari Parker      Special education  CNA, SIP, Both Special Education 

Tabitha Faltermeier       Teacher  CNA, SIP, Both Special Education 
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---  ALIGNMENT [optional]  --- 

A systems-based approach to continuous school improvement involves alignment across the district. While still being attentive to their unique needs, 
schools should align curricular, instructional, and assessment programs with the district’s vision, mission, and goals.  

Assess the school’s alignment with the district using this page. If necessary, work with district personnel to make necessary changes before moving 
forward with the needs assessment. If there is not enough room to type or cut-and-paste the information below, attach appropriate documents. 

District Vision:  Providing today’s students opportunities to become      

tomorrow's leaders 

School Vision: Providing today’s students opportunities to become      

tomorrow's leaders 

 
 
District Mission: 

  
 
School 
Mission: 

 

  Central Noble Community School Corporation will provide a safe learning 
environment that facilitates student learning while promoting skills for 
future success. 
 

VALUES 

Learning Centered Education 

Value Stakeholders 

Social Responsibility 

Continuous Improvement 

High Expectations 

Visionary Leadership 

 

DISTRICT AIMS 

High Achievement 

Safe, Caring Environment 

Accountability & Assessment 

Effective Use of Resources 

     We believe children’s unique capacity to adapt to their environment 
makes childhood the key to the long-term improvement of society and our 
greatest hope for a more peaceful world. We cultivate that capacity in schools 
that include people of different racial, ethnic and economic backgrounds and 
seek out ways to make our schools more accessible to all families; we 
celebrate diversity and foster inclusivity; and, we consider the unique 
opportunities and challenges facing every child and commit to giving each 
student what they need to find their purpose and fulfill their potential. We 
recognize the significance of this undertaking, and we work to transform 
ourselves, our school communities and our broader society to bring about our 
vision for justice and peace. 

 
 

District Goals:  
     The Central Noble Portrait of a Graduate Design Team has spent the past 12 months meeting, collaborating, and engaging stakeholders in the 
conversation. We have been asking the question. What does a Central Noble Graduate need to be successful in the world? From those meetings, surveys, 
stakeholder conversations, and community meetings several themes began to emerge. We have noticed several common ideas from all the stakeholders 
involved. 
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Locally developed, but globally positioned, the Portrait of a Graduate serves as a North Star for system transformation. Providing strategic direction for the                       

redesign of the overall educational experience for students, this collective vision reinvigorates and re-engages students, teachers, and community                  

stakeholders.  Link to the CN Portrait of a Graduate Site.  

https://spark.adobe.com/page/ymfh7oGDEO9QV/ 

 
Does the school’s vision support the district’s vision? Yes No 
Does the school’s mission support the district’s mission? Yes No  
Do the school’s mission and vision support district goals? Yes No 
 
 

If the school’s mission, vision, and/or goals are not aligned with those of the district, what steps will the school take to do so?  
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SECTION A: Review Essential Information 

All schools are required to provide basic information about the following core elements: curriculum; assessment; safe and disciplined learning 
environment; technology; cultural competency; parental involvement; secondary offerings; and, career awareness and development. Information 
requested in the following sections is intended to promote discussion about how the core element might be aiding or inhibiting continuous school 
improvement efforts. Responses are NOT to monitor compliance. After discussion, place an ‘x’ in the last column if the items should be considered by 
the school’s planning team when reviewing data and/or developing school goals. Do this for all tables where the ‘x’ column exists. 

Core Element 1:  Curriculum [Required for all] 

 
List primary curriculum resources (i.e. adopted materials) and supplementary materials such as online subscriptions or other such materials used by the 
majority of teachers.  Subject/Courses should include: English/language arts, math, social studies, science, visual arts, music, health, and physical 
education.  Assess the degree to which these resources are aligned with the Indiana Academic Standards. Consider the need to keep, replace, or 
discontinue use of materials that are not essential for instruction. If room does not allow for all resources to be listed below, continue the list on a 
separate page and attach it to this document. Secondary schools may attach or link course descriptions. 

Subject/Course Grades Resource Name 
Aligned 
to IAS 

Tier 
(highlight all 
that apply) 

Rationale for Resource Use 
Continue 

Use? 
X 

Reading 3-5 Collaborative 
Classroom:Making 
Meaning 

   Yes  Tier 1, 2, 3 Textbooks and readers are core 
component of reading program.  

  Yes     

     Reading    3-5  Fountas and Pinnell LLI    Yes  Tier 1, 2, 3 
Leveled Reading Series for Tier 2 
Instructions Title 1  

  Yes    

     Reading     3-5  
Jennifer Servallo Reading 
Strategies  

  Yes  Tier 1, 2, 3 
Strategies based Comprehension 
Strategies for Tier 1-3instruction in 
class and Title 1      

  Yes    

     Reading  3-5 Complete Comprehension   Yes  Tier 1, 2, 3  Leveled Reading in class use       Yes    

     Writing     3-5    
Collaborative 
Classroom:Being a Writer  

  Yes  Tier 1, 2, 3  Core Writing Instruction    Yes    

     Writing     3-5   
Jennifer Servallo Writing 
Strategies  

  Yes 
No 

Tier 1, 2, 3 
 Supplement to Writing for Tier 2 and 
3  

  Yes    

     Math    3-5    Go Math      
  Yes 
No 

Tier 1, 2, 3   Core math Instruction       Yes    

     Math 
   3-5  
   

 Greg Tang Resources  
  Yes 
No 

Tier 1, 2, 3     Tier 2 and 3 math     Yes    
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     Science     3-5   Studies Weekly  
  Yes 
No 

Tier 1, 2, 3      Core Science Instruction    Yes   

    Social 
Studies  

   3-5    Studies Weekly  
  Yes 
No 

Tier 1, 2, 3      Core Social Studies Instruction    Yes    

   Social 
Emotional  

    3-5  7 mindsets       
  Yes 
No 

Tier 1, 2, 3      SEL Curriculum    Yes    

                       

Core Element 1:  Curriculum  [Required for all] continued 

 

Best Practice/Requirements Self-Check Yes/No X 

The school uses district-established curriculum that is aligned to the Indiana Academic Standards. Yes        No  
Pacing guides and/or curriculum maps are used to plan and teach a standards-based curriculum. Yes        No  
Teachers and staff are engaged in cross grade-level articulation of standards. Yes        No  
A culturally responsive curriculum is used to ensure all students’ cultural differences are recognized and 
appreciated. 

Yes        No  

 

The public may view the school’s curriculum in the following location(s):  
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Core Element 2:  Instructional Program  [Required for all]  

Schools are required to address the learning needs of all students and develop strategies, programs, and services to address such needs.  Sound 
instructional practices are essential for students to reach the highest levels of academic achievement.  

Best Practice/Requirements Self-Check Yes/No X 

The school has a process for identifying the exceptional learning needs of students who are highly proficient and at 
risk of failure.  

Yes        No  

A process for coordinating instructional services (e.g. Head Start, adult education, etc.) is in place. Yes        No  
A variety of instructional strategies are employed to meet the diverse learning needs of students.  Yes        No  
Teachers use strategies that monitor and adjust instruction during lessons (e.g. adjusted based on checks for 
understanding). 

Yes        No  

Teachers ensure students are engaged in cognitively complex tasks (including varying depth of knowledge) during 
instruction. 

Yes        No  

Teachers use instructional strategies that ensure students have multiple means of accessing instructional content. Yes        No  
Instructional strategies provide students with multiple options for illustrating their knowledge. Yes        No  
Instructional strategies foster active participation by students during the instructional process. Yes        No  
Teachers and staff promote authentic learning and student engagement across all content areas. Yes        No  
Strategies and instructional methods ensure equity of opportunity for all students during the learning process. Yes        No  
Instructional strategies assist with bridging the cultural differences in the learning environment. Yes        No  
Teachers and staff integrate evidence-based strategies during Tier II and Tier III instruction.  Yes        No  
Teachers work collaboratively to support and refine instructional effectiveness (e.g. with feedback, coaching, etc). Yes        No  
High expectations for academic achievement are made clear to students and supported with adequate scaffolding and 
resources. 

Yes        No  

 

For Title I schools with Schoolwide Programs only: 
Describe activities and programs implemented at the school to ensure that students who have difficulty mastering proficient and advanced levels of academic 
achievement are provided with effective and timely additional assistance. 
N/A TA School  
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Core Element 3:  Assessment  [Required for all]  
List the assessments used in addition to the following statewide assessments: ILEARN, IREAD, I AM, ISPROUT, and PSAT. Include type of assessment 
(benchmark, common formative, or summative), the frequency with which these are administered, and a brief rationale for their use. To find out more 
about formative, interim, and summative assessments, click HERE.  Consider the need to keep, replace, or discontinue use of each assessment based on 
the value and use of the data it provides. 

Assessment Name Grade(s) Frequency Type and Rationale for Use 
Continue Use X 

     PIVOT 3-5 Benchmark, Com. Form., 
Summative, Other 

  Benchmark Test 3 times per year Fall winter Spring ELA 
and Math  

Yes        No  

     IXL  3-5 Benchmark, Com. Form., 
Summative, Other 

     Adaptive Monitoring of Mastery of  Standards  
Yes        No  

     CNE Exit Slips    3-5  
Benchmark, Com. Form., 

Summative, Other 

Common system formative assessment, Each standard has 
an exit slip, based on ilearn frameworks.  Each has 
different levels of DOK and varying degrees of difficulty.  

Yes        No  

     RTI Pre/Post     3-5   
Benchmark, Com. Form., 

Summative, Other 

    Grade Level ID  standards most needed for growth. 
 SS are placed into groups after a common pre test based 
on levels of performance.  SS are post tested in 2-3 week 
cycles.  

Yes        No  

     F&P Reading 
Benchmarks  

3-5  Benchmark, Com. Form., 
Summative, Other 

     Leveled Reading Benchmarks  
Yes        No  

            Benchmark, Com. Form., 
Summative, Other 

      
Yes        No  

            Benchmark, Com. Form., 
Summative, Other 

      
Yes        No  

            Benchmark, Com. Form., 
Summative, Other 

      
Yes        No  

            Benchmark, Com. Form., 
Summative, Other 

      
Yes        No  

            Benchmark, Com. Form., 
Summative, Other 

      
Yes        No  
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Best Practice/Requirements Self-Check Yes/No X 

A system is in place to use assessment data to make decisions about programs, practices, and instruction.  Yes      No  

The school uses assessment data to identify students for Tier II and Tier III instruction. Yes      No  

Locally created assessments are reviewed and revised regularly to ensure priority standards are being measured at the 
appropriate levels of depth and rigor.  

Yes      No  

For Title I schools with Schoolwide Programs only: 
Describe opportunities and expectations for teachers to be included in decision-making related to the use of academic assessment results, where the intent is 
improved student achievement. NA/ TA TItle 1  

Core Element 4:  Coordination of Technology Initiatives [Required for all]   
Briefly describe how technology is used by students to increase learning. 
      

Best Practice/Requirements Self-Check Yes/No X 

The school has a process for integrating technology into the instructional program to promote learning.  Yes      No  

A plan is in place to provide in-service training in the use of technology.  Yes      No  

Protocols and criteria are used to review and select technology hardware, software, and instructional programs. Yes      No  

There are established procedures for maintaining technology equipment. Yes      No  

Sufficient infrastructure exists to support instructional, assessment, and operational needs. Yes      No  
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Core Element 5:  Career Awareness and Development [Required for all] 
Answer the questions for the grade levels in your school. 
Grades K-5 only 

What career awareness activities are provided for students? (Highlight all that apply) 

Not currently implementing career awareness activities      Career Day/Fair or Community Day  
Career Simulation (JA/Biztown, etc.)      Career-focused clubs (Robotics, agricultural garden, STEM, etc.) 
Career-focused classroom lessons       Guest speakers 

Other      PBL Work Aligned to Portrait of a Graduate  
If “Not currently implementing career exploration activities” was checked above, explain why. 
 
 

Grades 6-8 only 

What career awareness activities are provided for students? (Highlight all that apply) 

Not currently implementing career information activities. Career-related courses 
Career-focused classroom lessons Job-site tours 
Guest speakers Career Day/Fair or Community Day 
Career-focused clubs (i.e., Robotics, Agriculture Garden, STEM, etc.) Online career navigation program 
Other       

If “Not currently implementing career exploration activities” was checked above, explain why. 

 

Grades 9-12 only (add others in blanks as necessary) 

What career awareness activities are provided for students? (Highlight all that apply) 

Not currently implementing career information activities. Career-related courses 
Job-site tours Job-site tours 
Guest speakers Career Day/Fair or Community Day 
Career-focused clubs (i.e., Robotics, Agriculture Garden, STEM, etc.) Online career navigation program 
Industry-related Project-Based Learning  
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Online career navigation program  
Job shadowing  

If “Not currently implementing career exploration activities” was checked above, explain why. 

 

Core Element 6:  Safe and Disciplined Environment [Required for all]  
All schools are required to develop a school safety plan. That plan is not part of this document. Since student safety and social-emotional well-being are 
crucial factors in learning, the questions below are intended to promote conversation about how the school’s environment adds to or takes away from 
student learning. 

Best Practice/Requirements Self-Check Yes/No X 
Practices are in place to develop and maintain a positive school climate between staff, students, and families. Yes     No  
A multi-tiered system of supports (MTSS) provides students with academic, behavioral, and social-emotional care and early 
intervention. 

Yes     No  

Discipline rules are established, and copies of the rules are made available to students and their parents/guardians.  Yes     No  
Discipline rules to prevent bullying are in place and include education, parental involvement, and intervention. Yes     No  
A suicide awareness and prevention policy is in place and staff have been appropriately trained. Yes     No  
High expectations for behavior and attendance are communicated to families and consistently reinforced by all staff. Yes     No  
All staff express belief that all children can learn and consistently encourage students to succeed.  Yes     No  
The school develops staff capacity to create positive classroom and school climates that are culturally responsive. Yes     No  
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Core Element 7:  Cultural Competency [Required for all]    `  
List the racial, ethnic, language-minority, and socio-economic groups in your school’s population. Provide strategies and indicate whether or not professional 
development is needed to successfully implement these strategies. Any such professional development should be detailed in the professional development plan 
portion of this document.  Cultural competency considerations are embedded throughout this document 

Identify the racial, ethnic, language-minority, and socio-economic groups in your school by highlighting groups below. 

American Indian/Alaskan Native English Language Learner Multiracial 
Asian Free/Reduced Lunch Native Hawaiian or Other Pacific Islander 
Black Hispanic Ethnicity White 
 
Describe how racial, ethnic, language-minority, and socio-economic groups are identified. 
 
Families may identify through the registration process as well as information pulled from the Free and Reduced Lunch applications.  
 
 
 
 
Describe strategies for increasing educational opportunities and performance for students in groups identified for the school.  
 
We believe children’s unique capacity to adapt to their environment makes childhood the key to the long-term improvement of society and our 
greatest hope for a more peaceful world. We cultivate that capacity in schools that include people of different racial, ethnic and economic 
backgrounds and seek out ways to make our schools more accessible to all families; we celebrate diversity and foster inclusivity; and, we 
consider the unique opportunities and challenges facing every child and commit to giving each student what they need to find their purpose and 
fulfill their potential. We recognize the significance of this undertaking, and we work to transform ourselves, our school communities and our 
broader society to bring about our vision for justice and peace. 
 
The best we can say is that to us, equity means ensuring access to developmentally appropriate environments that allow children to develop 
skills in self-sufficiency that will someday give them freedom in this world to contribute in ways that benefit them and their communities. The 
best we can do, is to remove personal bias, be humble, and get out of the way whenever possible.  
 
The Central Noble Elementary House System is used to foster camaraderie, collaboration, and leadership. The House System is a traditional 

feature of many schools in commonwealth countries but less common—and often only attributed to boarding schools—in the US. Upon joining 

CNE, each student in 3rd-5th-grade is inducted into one of six Houses—Integras, Gaudium, Praescriptum, Fortitudo,  Compassio, or Acomodare. 

Students across all grade levels participate in a variety of academic and community-building activities with their Houses. 
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More and more extra curricular opportunities are pushed into the school day to ensure all students may participate.  

 

 

What professional development might be necessary for staff to work effectively in cross-cultural situations? 
 

PD has been developed for Implicit Bias in conjunctions with Envision Learning Partners. Training begins 10-1-20. Principal Knipper spent 2 years 
in an equity fellowship with the group.  Equity projects for student knowledge and staff training in bias continue.  

 

 

What curriculum materials are used to ensure all students’ cultural differences are recognized and appreciated? 
  
7 Mindsets curriculum is used to address these needs.  
 
 
 
 
 

  

14 

 



Core Element 8:  Review Attendance [Required for all]   
Reduction of absenteeism is a top priority for Indiana schools. Students are considered chronically absent when they are not in attendance for 

ten percent of the school year. This equates to approximately 18 days of school.  
 
Number of students absent 10% or more of the school year. Last year: 6 Two Years Ago: 7 Three Years Ago: 14 

 What may be contributing to the attendance trend? 
   
Many of the students that missed the 10% or more of school days were due to medical procedures or long term.  The home visits and contacts are made for all 
absent students. Home life is a precipitating factor in attendance issues.  
  

What procedures and practices are being implemented to address chronic absenteeism? 

 
Truancy is defined as the willful absence of a student without consent or knowledge by a parent/guardian or school, or absent from school when there is an 
attempt to evade the School Attendance Law or in violation of School Attendance Policy.  The policy of the Central Noble School Corporation regarding truancies 
is as follows: 
1. First Confirmed Truancy: The school informs the student’s parents about the attendance problem with a letter, attempts to contact the parents personally 

and invites the parent to confer with the administrator and counselor. 
2. Second Confirmed Truancy: The school informs the parents with a second letter via certified mail.  Parents are required to return the child to school within 

24 hours of the notice, and meet with the building administrator  and school resource officer. 
3. Third Confirmed Truancy: The school informs the parents with a third letter via certified mail with a notation that the matter is being referred to the Noble 

County Prosecutor’s Office for further action. 
 
 

 
If procedures or practices to reduce chronic absenteeism are in place, how are the results monitored? 
Homebound instruction, IEP, 504, and Parent meetings are used to aid in ensuring kids are in school. 
 

  

 

Best Practice/Requirements Self-Check Yes/No X 

The school has and follows a chronic absence reduction plan.  Yes      No  
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A multi-tiered system of support (MTSS) is in place to identify and help the academic, behavioral, and/or social emotional needs of 
chronically absent students.  Yes      No  
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Core Element 9:  Parent and Family Engagement [Required for all]   
How does the school maximize family engagement to improve academic achievement? 
 
     Central Noble Elementary will be doing the one school one book program through readtothem.org two-times during the school year consisting of one 
parental involvement read-aloud program for our title 1 students.   This program is a school-wide real aloud program that has parents read along with the 
students at home.  We will have a schoolwide focus book each nine-weeks where each student will receive a copy and will have assigned reading for our title 1 
students each nine weeks.  
In addition, we will hold 2 family book nights to promote the book as well as give parents opportunities to learn how to help their children read at home by 
giving them strategies for aid in fluency, comprehension, and enjoyment. 
 
In what ways are parents/families able to express ideas, concerns, and/or suggestions? 
 
 Parents are involved in our climate audits.  Involved in PTO discussion meetings.  Stakeholder surveys are given out annually to gain various information in 
regards to school improvement goals.  

In what ways does the school involve parents/families to maintain or increase high levels of student attendance? 
 
CNE is implementing a House System, using The 7 Mindsets Academy.  We will be addressing the social disparities for our lower income students.  All 
inexperienced teachers are paired with a mentor teacher and a coach.  They meet weekly for planning, mentorship, and coaching.  All new teachers are sent to 
reading and writing workshop training with the Lead Learners Consortium. 
      
 

How do teachers and staff bridge cultural differences through effective communication? 
 
Teachers use many means of communication, ensuring equity and availability to all situations and cultural needs. 
The school website which includes timely information (e.g. school calendar, scheduled events, and the monthly breakfast/lunch menus) and 
references to specific information, such as the Family/Student Handbook, teacher pages, staff contact information, and programs (e.g. High Ability, 
Title I); 
Text reminders of important events, such as parent-teacher conferences, and text alerts when emergencies and/or school delays/cancellations 
occur; 
Personal telephone contacts (telephone calls and email) by staff to discuss students’ successes and matters of concern regarding students’ 
academic progress and/or behavior; 
Parent-Teacher Conferences, which are held in the fall for all students and in the spring, as necessary to discuss student academic concerns, state 
testing results, and summer school enrollment; 
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Progress reports, which are distributed every nine weeks, with interim reports distributed each mid-term; 
Monthly newsletter that is shared by teachers in their regular communication. 
Student Spotlight during school board meetings a student from each building is recognized by the district and given a small token for their 
contributions to the school community.  
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Core Element 9:  Parent and Family Engagement [Title I Schoolwide only]  

The following is specific to Title I Schoolwide Programs. 

 
Describe strategies used to increase 
parental involvement. 
 
     Central Noble Elementary will 
be doing the one school one book 
program through readtothem.org 
two-times during the school year 
consisting of one parental 
involvement read-aloud program for 
our title 1 students.   This program is a 
school-wide real aloud program that 
has parents read along with the 
students at home.  We will have a 
schoolwide focus book each 
nine-weeks where each student will 
receive a copy and will have assigned 
reading for our title 1 students each 
nine weeks.  
In addition, we will hold 2 family book 
nights to promote the book as well as 
give parents opportunities to learn 
how to help their children read at 
home by giving them strategies for aid 
in fluency, comprehension, and 
enjoyment 
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How does the school provide 
individual academic assessment 
results to parents/guardians? 
 

   

  Academic results are send home 
quarterly via apper copies and 
through powerschool.  Student 
standardized testing  is mailed to the 
address on file.  
Subject:  English/Language Arts - 
Interim and Formative 
Benchmark and running records 
(3-5); end-of-unit textbook 
assessments (3-5); and, quarterly 
writing prompts (3-5) 
 
Subject: English/Language Arts - 
Summative 
NWEA for fall, winter, and spring 
(3-5); IREAD-3, ILEARN (3-5) 
 
Subject: Mathematics - Interim and 
Formative 
End-of-chapter textbook 
assessments (3-5);  
 
Subject: Mathematics - Summative 
Normed assessments for fall, 
winter, and spring (3-5); ILEARN 
(3-5) 
 
Academic Enrichment - High ability 
Assessments 
Normed aptitude assessment 
(administered K, 1, and 4) and 
normed academic for fall, winter, 
and spring 
 
CNE Exit Tickets-Formative  
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Exit Slips are used a the 
conclusion of each lesson, and are 
aligned to our Standards Based 
Gradecard  
  

Summary of Stakeholder Feedback Data 

Stakeholder group Method(s) used to collect feedback Number of stakeholders Who 
provided feedback 

Links to data reports and/or 
summaries of key takeaways 

 Families  2019 CN Climate Audit  24 parents Surveyed  Parents concerned with 
differentiation in classrooms, 
communication,and student 
discipline 

Staff 
 

Survey 24 Need for more SEL and Trauma 
informed PD  

Community/ Staff/ 
Parents 
 

Portrait of a Graduate public 
meetings 

120 Students need to be prepared to 
make independent decisions, 
problem solve, communicate, and 
collaborate.  Students need 
exposure to real-life application of 
skills 
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Core Element 10:  Provision for Secondary Schools [Secondary schools only] 

 

How do course offerings allow all students to become eligible to receive an academic honors diploma?  

      

How are all students encouraged to earn an Academic Honors Diploma or complete the Core 40 curriculum? 

      

How are advanced placement, dual credit, international baccalaureate, and CTE opportunities promoted?  
 
      

Graduation rate last year:      Percent of students on track to graduate in each cohort:      
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Core Element 11:  Provision for Title I Schools Operating a Schoolwide Program 
This section applies only to schools that receive Title I funding and operate a Schoolwide Program 

Describe how your school coordinates and integrates Federal, State, and local funds and resources, such as in-kind services and program components. 
 
NA TIS  

Provide a list of programs that will be consolidated under the schoolwide plan (if applicable). 
 
NA TIS  

Describe the school’s plan for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading 
First, or a state-run preschool program. 
 
NA TIS  
 
 
 
 
Describe strategies used to attract high-quality teachers to your school and/or district.  Examples could include: Mentoring and induction programs; 
recruitment incentives; high-quality professional development; partnerships with teacher preparation programs; and, career pathways for teachers 
leaders.  
NA TIS  
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Provide a list of all instructional staff. Include licensure/certification and current class/subject areas being taught. To provide this information, you may 
include a link, attach the information to this document, or list the information in the table below 

Staff Name Licensure/Certification Assigned Class/Subject 

Annessa Getts Elementary Generalist  3rd 

Darcy Fish  Elementary Generalist  3rd 

Moriah Obrien  Elementary Generalist  3rd 

Mindy Morgan  Elementary Generalist  4th 

Dawn Shrader Elementary Generalist  4th 

Taylor Amber Elementary Generalist  4th 

Pam Todd Elementary Generalist  4th 

Bently Boots  Elementary Generalist  5th 

Deb Sieber Elementary Generalist  5th 

Tabitha Purvis Elementary Generalist  5th 

Brooke Rollins  Elementary Generalist  5th 

Charity French  Elementary Generalist  Title 1  

Scott Rees Elementary Generalist PE 

Julie Price Music Education Music/Art 
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SECTION B: Needs Assessment 
Every school is required to address the learning needs of all students, including programs and services for exceptional learners (special 

education and high ability).  Below is a list of possible sources of data to help evaluate your school’s current performance in the steps below. 

Schools are not required to use each of these, but data must be used in determining where improvement is needed immediately.  This 

information is necessary when performing the Gap Analysis and Root Cause Analysis. Mark “X’ next to each source of data used in the 

following steps and attach or link the data reviewed for this plan. 

 

 General Academic and Schoolwide  WIDA  Special Education  High Ability 

x Statewide Assessments x Individual Learning Plans (ILPs)  IAM Assessment x Aptitude Assessment (e.g. CogAT) 

x Districtwide Assessments  x Performance Gap Data x Individual Education Plans (IEPs) x Current High Ability Grant 

x Assessment by Student Group  ESL Staff Training  Performance Gap Data  Performance Gap Data 

x Common Formative Assessments  Service Delivery Model x Special Education Training for Staff x High Ability Training for Staff 

 PSAT/SAT/ACT Assessments  Federal (ESSA) Grade for Group  Approved Testing Accommodations  Service Delivery Model 

x Dyslexia Screening Data  Current Title III Grant  Federal (ESSA) Grade for Group        

x Common Formative Assessments x Parental Involvement x IEP Compliance Report        

x 
Attendance Reports – general and by 
student groups 

x WIDA x Special Education Staff Assignments        

x 
Survey of Students, Staff, Parents, 
and/or Community 

Be sure there is no personally 
identifiable information for students 
in any/all linked/uploaded data. 

         

x Staff Attendance         

 

Step 1: Review Potential Issues from the Core Elements  

In this section, the committee should begin reviewing the information from the core elements in Section A. Look back at the information in 
Section A. If there were items checked (X) for further discussion, note them below and discuss them considering the following two questions:  

Do these issues significantly impact our current school goals as strengths or problems?  

District wide assessments and special education training.  

  
Do these issues present significant strengths or problems not already addressed by goals in our current school improvement 
plan? 
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No 

If there is an issue that fits one of the above, note the issue and consider it when determining whether to conduct a Gap Analysis. 
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Step 2: Evaluate Progress on Current School Goals 

If there is evidence that current school goals are priorities where improvement is needed immediately, schools should continue working toward 
meeting these goals. The section below is a brief review of current goals. This is intended to help you decide if these goals should continue to be 
the focus of improvement efforts. To analyze the progress of current goals and look for any gaps in performance, the committee should use a 
variety of data. Schools with identified underperforming student groups must analyze data about these groups, including but not limited to: 
assessment, attendance, and behavior. All schools are required to consider the needs of exceptional learners (special education and high ability) 
using data to assess their progress. 

Review current goals using data referenced above. Current goals may need to be modified based on your findings. This is done in the Goals 
section. 

  

Goal 1 Students with Disabilities Subgroup Performance 

The NWEA and ILEARN assessments reveal that students with disabilities score below their grade-level peers in both Mathematics 
and English/language arts. ILEARN Proficiency scores for SY 18-19 show this statement to be true for CNE. 
 
ILEARN data depicts the following for students with IEP’s in grades 3-5: In Math, 38% of third graders scored far below proficiency, 
60% of fourth graders scored far below proficiency, 70% of fifth graders scored far below proficiency. In LA, 71% of third graders 
scored far below proficiency, 70% of fourth graders scored far below proficiency, and 60% of fifth graders scored far below 
proficiency. 
 
Staff surveys conducted at the close of SY 17-18 indicate that only 31% of CNE teachers feel “equipped” to meet the academic 
needs of students with disabilities in their classrooms. 54% of CNE teachers reported feeling “somewhat equipped” to meet these 
needs, and 15% said they felt “unequipped” to do so. CNE has two full-time special education teachers who act as teacher of record 
for all 61 students with disabilities currently enrolled. Five instructional assistants provide instructional support for students with 
disabilities in classrooms. One Speech and Language Therapist and an Occupational Therapist that provides services to these 
students as their IEP specify 
 
Provide Social and Emotional well being training for staff and Students  
 
 
MTSS training to increase intervention and skill training for staff.  
 
 
Project based learning training and authentic student work.  Assessment using exit slips for mastery.  
 

Measurable outcome met?    Yes     No 
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If the goal was met, how will the school further improve or sustain this level of performance?  
      

 

If the goal was not met, explain why.  

COVID FInal Year end Testing Wasn’t Completed and Staff Training and Initial implementation was delayed for PD cancelation and building 
closures. MAny of the initial benchmarks were not put in place until the fall of 2020. The new system of behavior tracking began.  An MTSS 
behavior team is being assembled and the RTI process for Tier academics has began in all grade levels.  
      

 

If the goal was not met, should the school continue to work toward this goal?    Yes    No 
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Goal 2 Free and Reduced Lunch Performance 

 
47% of students at Central Noble Elementary receive Free and/or Reduced lunch (FRL). ILEARN data depicts the following for 
students in grades 3-5: In Math, 38% of third graders scored far below proficiency, 60% of fourth graders scored far below 
proficiency, 70% of fifth graders scored far below proficiency. In LA, 71% of third graders scored far below proficiency, 70% of fourth 
graders scored far below proficiency, and 60% of fifth graders scored far below proficiency. 
 
ILEARN scores indicate that  just 25% of FRL students (across grades 3-5) passed both the ELA and Math sections of ILEARN. 
Comparatively, 44% of students NOT receiving FRL support (Paid Meals) passed both sections of ILEARN.  
 
Provide Social and Emotional well being training for staff and Students  
 
 
MTSS training to increase intervention and skill training for staff.  
 

Measurable outcome met?    Progressing 

 

 
      

 

If the goal was met, how will the school further improve or sustain this level of performance?  
      

 

If the goal was not met, explain why.  

COVID FInal Year end Testing Wasn’t Completed and Staff Training and Initial implementation was delayed for PD cancelation and building 
closures. MAny of the initial benchmarks were not put in place until the fall of 2020. The new system of behavior tracking began.  An MTSS 
behavior team is being assembled and the RTI process for Tier academics has began in all grade levels.  
 
      

 

If the goal was not met, should the school continue to work toward this goal?    Yes    No 
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Goal 3 Measurable outcome met?      Yes    No 

Project based learning training and authentic student work.  Assessment using exit slips for mastery.  
      

 

If the goal was met, how will the school further improve or sustain this level of performance?  
    CNE Roadmap to Success 

 

If the goal was not met, explain why.  
      

 

If the goal was not met, should the school continue to work toward this goal?       Yes    No  
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SECTION C: Analysis 
Step 1: Conduct a Gap Analysis 

     A Gap Analysis is a procedure for determining needs by highlighting differences between a school’s desired performance and its actual performance. 
      Data about the school’s current performance should drive discussions about these differences.  

In Sections A and B, the committee analyzed the school’s performance in a number of areas. This included core elements of the school and 
current school goals. For the first column the committee should consider two questions: 
1) Are our current goals still areas where improvement is needed immediately? 
2) What concerns did we find when studying the core elements that might be serious enough to need improvement immediately? 

Now the committee will conduct a Gap Analysis to identify the most significant barriers to the school’s success.  
Here’s an example of how a committee member might explain the gap analysis process: 
 

During our discussion about the core elements we felt student misbehavior has gotten worse. If that’s the case, it is counter to what we believe. 
We 

are committed to providing all students with a safe and disciplined learning environment. We want to find out if discipline is a real problem based  
on data. We’ll state our commitment about a safe environment in the 1st column. It is not a current goal, so we'll put “No” in the 2nd column.  
We’ll collect discipline data and summarize our findings in the 3rd column. We’ll compare what we’re committed to regarding student safety with  
what the data shows. We’ll state our finding in the 4th column. If there is a significant difference between what we are committed to and what is  
actually happening, we’ll consider this a gap and put a check in the 5th column. Lastly, we’ll compare this with other gaps we found on this chart.  
We’ll prioritize these in the final (6th) column (rank your priorities). 

 
                              1                                2                                  3 4          5        6 

 

A safe and disciplined school                   No       In-school suspensions increased 15%       We are committed to a learning environment that ensures       X       1 
environment provides an education-                 over the last 2 years. Suspensions &         safety and well-being for all. Data indicates that students  
al atmosphere conducive to                                expulsions increased 8% & 4% re-             do not feel safe and that misbehavior resulting in 
learning and personal well-being.                      respectively. Survey: 45% of students       suspensions and expulsions has increased.  
                                                                                 do not feel safe at school.  

There is no requirement for the number of performance indicators you investigate.  Schools with identified underperforming student groups must include a desired 

performance indicator relevant to each of these groups. 

31 

 



 

 

GAP ANALYSIS TEMPLATE 
I. Analyze data to determine key findings and root causes 

 
Note: The focus areas outlined below should address (1) student achievement in relation to rigorous state academic standards and 
(2) the needs of those children who are failing or are at-risk of failing to meet the rigorous state academic standards.  
 

   Data Analysis, Key Findings, and Root Causes 

Note: Adjust the table as needed. 

Focus Area 1 

Conclusions from data quality check for Focus Area 1:  
 

● The CNA team feels the data collected and utilized to inform focus area 1 is adequate. 
● Desired additional data sources to take into account for next year 

○ Classroom formative assessment results which include Standard Based Exit 
Slips 

○ Parent Surveys of students with disabilities 
○ NWEA results in Language Arts and Mathematics  

 

Updated description of Focus Area 1 (based on additional data collected during phase four of 
the CNA process):The NWEA and ILEARN assessments reveal that students with disabilities 
score below their grade-level peers in both Mathematics and English/language arts. ILEARN 
Proficiency scores for SY 18-19 show this statement to be true for CNE. 
 
ILEARN data depicts the following for students with IEP’s in grades 3-5: In Math, 38% of third 
graders scored far below proficiency, 60% of fourth graders scored far below proficiency, 70% 
of fifth graders scored far below proficiency. In LA, 71% of third graders scored far below 
proficiency, 70% of fourth graders scored far below proficiency, and 60% of fifth graders 
scored far below proficiency.  
 
All CNE students are assessed with NWEA three times annually. In SY 17-18, math data 
depicts the following of students with IEP’s who scored below their grade-level target: 4% of 
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third graders, 9% of fourth graders, and 8% of fifth graders. In SY 17-18, Language Arts data 
depicts the following of students with IEP’s who scored below their grade-level target: 16% of 
third graders, 10% of fourth graders, and 10% of fifth graders.  
 
31% of CNE teachers reported feeling “equipped” to meet the academic needs of students 
with disabilities in their classrooms. 54% of CNE teachers reported feeling “somewhat 
equipped” to meet these needs, and 15% said they felt “unequipped” to do so. CNE has two 
full-time special education teachers who act as teacher of record for all 61 students with 
disabilities currently enrolled. Five instructional assistants provide instructional support for 
students with disabilities in classrooms. One Speech and Language Therapist, an 
Occupational Therapist, and one part time school psychologist also provide services to 
students with disabilities.  
 
Graduation rate data shows that at a district level there is a substantial gap between students 
with disabilities and their general education peers. In addition, the district is also below the 
state graduation average for students with disabilities.  
 
Least Restrictive Environment data shows that students are being included in general 
education settings but that those same students with disabilities are performing at a far less 
rate than that of their peers in general education. This data is guiding discussion around why 
students are being included in general education settings but not showing appropriate growth. 
This is driving the discussion around creating norms for inclusive practices and supports for 
all staff members in this area.  
 
As a result of the additional data gathered in CNA phase 5  the “Description of the Gaps 
Identified between the Vision of Excellence and School Profile” was updated and can be 
found HERE 
  

Description of key findings 
for Focus Area 1 (strength or 
area for growth) 

Summary of supporting data 
for key findings from Focus 
Area 1 

Root causes for key findings 
from Focus Area 1 

 
● Teachers do not have 

a set of norms that 
outline the 
expectations for 

● School meets state 
LRE Target for 
inclusion but gaps still 
remain in outcomes 

https://docs.google.com/spre
adsheets/d/1Yx4w1NfQw3r17
h5CelYt5GRxFdDVuY6AtA7o
vy9xHAM/edit#gid=0 
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https://docs.google.com/spreadsheets/d/1Yx4w1NfQw3r17h5CelYt5GRxFdDVuY6AtA7ovy9xHAM/edit#gid=0


implementing 
inclusive practices 
within the general 
education setting.  

● On their survey, 38% 
of teachers disagree 
or were neutral 
concerning the 
statement, “I am 
adequately prepared 
to deliver instruction 
to students with 
disabilities using the 
general education 
curriculum as a base” 

● On their survey, 31% 
of teachers disagree 
with the statement, 
“Our school schedule 
and staff assignments 
are designed to 
support school wide 
inclusive practices 
that support 
academic and social 
success for all 
students.” 

 

data for students with 
disabilities. 

● State test scores are 
low and declining for 
students with 
disabilities. 

● Several subgroups are 
underperforming. 

 

   Focus Area 2 

● The CNA team feels the data collected and utilized to inform focus area 2 is adequate. 
● Desired additional data sources to take into account for next year 

○ Classroom formative assessment results which include Standard Based Exit 
Slips 

○ PIVOT results in Language Arts and Mathematics  
○ IREAD results for 3rd Grade 
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Updated description of Focus Area 2 (based on additional data collected during phase four of 
the CNA process): 
  
 

●  
 

Description of key findings 
for Focus Area 2 (strength or 
area for growth) 

Summary of supporting data 
for key findings from Focus 
Area 2 

Root causes for key findings 
from Focus Area 2 

 
● ILEARN scores 

indicate that  just 
25% of FRL students 
(across grades 3-5) 
passed both the ELA 
and Math sections of 
ILEARN. 
Comparatively, 44% 
of students NOT 
receiving FRL 
support (Paid Meals) 
passed both sections 
of ILEARN.  

● Students who do not 
have access to the 
basics of food, 
clothing, shelter, 
and/or stable home 
lives may not perform 
well on standardized 
testing. 

● Students who do not 
have English as their 

● ILEARN Data from the 
state was used to 
analyze the number of 
students who passed 
or did not pass all or 
some of the ILEARN 
assessment. 

 
● https://docs.google.co

m/spreadsheets/d/14J
Qx2ITR9k4DRfwwZqF
BKTz-fs-l0H-g/edit#gid
=1001367667 

 
 

● https://docs.google.co
m/spreadsheets/d/1Pf
DJe1vmGRALyzgeIV5
54pvbbMThqz3j/edit#g
id=1203556893 

 
● https://docs.google.co

m/spreadsheets/d/1aA
6c-wueqIRhBo6yZ-xP

 
● ILEARN testing was 

new to our state in the 
2018-2019 school 
year. Unfamiliarity 
with the test format 
and requirements 
could negatively 
impact student 
results. In addition, 
unanticipated glitches 
within the test itself 
could play a part in 
lowered test scores. 

● Students who are not 
physically, socially, 
and/or emotionally 
stable (trauma 
induced stress and 
anxiety) may not do 
as well on 
standardized testing.  

● Standardized testing 
is a snapshot of one 

35 
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https://docs.google.com/spreadsheets/d/14JQx2ITR9k4DRfwwZqFBKTz-fs-l0H-g/edit#gid=1001367667
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https://docs.google.com/spreadsheets/d/14JQx2ITR9k4DRfwwZqFBKTz-fs-l0H-g/edit#gid=1001367667
https://docs.google.com/spreadsheets/d/14JQx2ITR9k4DRfwwZqFBKTz-fs-l0H-g/edit#gid=1001367667
https://docs.google.com/spreadsheets/d/1PfDJe1vmGRALyzgeIV554pvbbMThqz3j/edit#gid=1203556893
https://docs.google.com/spreadsheets/d/1PfDJe1vmGRALyzgeIV554pvbbMThqz3j/edit#gid=1203556893
https://docs.google.com/spreadsheets/d/1PfDJe1vmGRALyzgeIV554pvbbMThqz3j/edit#gid=1203556893
https://docs.google.com/spreadsheets/d/1PfDJe1vmGRALyzgeIV554pvbbMThqz3j/edit#gid=1203556893
https://docs.google.com/spreadsheets/d/1PfDJe1vmGRALyzgeIV554pvbbMThqz3j/edit#gid=1203556893
https://docs.google.com/spreadsheets/d/1aA6c-wueqIRhBo6yZ-xPxwstf0crnNCf/edit#gid=1657930862
https://docs.google.com/spreadsheets/d/1aA6c-wueqIRhBo6yZ-xPxwstf0crnNCf/edit#gid=1657930862
https://docs.google.com/spreadsheets/d/1aA6c-wueqIRhBo6yZ-xPxwstf0crnNCf/edit#gid=1657930862


primary home 
language may have 
difficulty 
understanding 
directions and 
prompts.  

xwstf0crnNCf/edit#gid
=1657930862 

 
 
 

● Teacher survey of 
support/PD for poverty 
/ trauma based 
instructional 
strategies. 

 
● https://docs.google.co

m/forms/d/1eAQKcum
MVFSgvlX3QWb2Gmt
qcaWQi47AD6iP5lV-m
x4/edit 

child’s ability on a 
given day and does 
not consider any other 
factors that may be 
occurring in a 
student’s life at that 
moment. 

● Students had no 
choice in showing 
how to represent their 
language/writing 
abilities. They were 
given a prompt and 
had to write on a 
specific genre. This 
task does not give an 
accurate depiction of 
what a student can do 
in language ‘across 
the board.’ 
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https://docs.google.com/forms/d/1eAQKcumMVFSgvlX3QWb2GmtqcaWQi47AD6iP5lV-mx4/edit


  

 

 
Step 2: Conduct Root Cause Analyses 

 

Review of Focus Area 1 

Description of Focus Area 1:  
 
(Click here to return to the description of Focus Area 1 from the prior fall ‘19 CNA) 
  

Modified Description of Focus Area 1: 
Students with Disabilities Subgroup Performance 
 
ILEARN, grades 3-5, reveals that students with disabilities score below their grade-level peers 
in both Math and English/language arts. 4% of students with IEP’s in Grade 3 did not pass 
IREAD-3 in SY 17-18. 
 
Least Restrictive Environment data shows that students are being included in general 
education settings but that those same students with disabilities are performing at a lesser 
rate than that of their peers in general education. As previously stated, students with 
disabilities are performing at a rate that is 52% below that of their same grade-level peers. 
This statistic depicts students who are below proficiency in both Language Arts and Math. 
This data is guiding discussion around why students are being included in general education 
settings but not showing appropriate growth. This is driving the discussion around creating 
norms for inclusive practices and supports for all staff members in this area.  
 
Staff surveys conducted at the close of SY 17-18 indicate that only 31% of CNE teachers feel 
“equipped” to meet the academic needs of students with disabilities in their classrooms. 54% 
of CNE teachers reported feeling “somewhat equipped” to meet these needs, and 15% said 
they felt “unequipped” to do so. CNE has two full-time special education teachers who act as 
teacher of record for all 61 students with disabilities currently enrolled. Five instructional 
assistants provide instructional support for students with disabilities in classrooms. One 
Speech and Language Therapist, an Occupational Therapist and one part time school 
psychologist also provide services to students with disabilities.  
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Description of key findings for 
Focus Area 1 (strength or area for 
growth) 

Root causes for key findings from Focus Area 1 

(Click here to return to the 
description of key findings for Focus 
Area 1 from the CNA) 

(Click here to return to the root causes for Focus Area 
1’s key findings from the CNA) 

Modified description of key findings 
for Focus Area 1 based on the SIP 
development team’s discussion 

Modified root causes for key findings based on the SIP 
development team’s discussion 

 
● Teachers do not have a set 

of norms that outline the 
expectations for 
implementing inclusive 
practices within the general 
education setting. 

 

https://docs.google.com/spreadsheets/d/1Yx4w1NfQw
3r17h5CelYt5GRxFdDVuY6AtA7ovy9xHAM/edit#gid=0 

 

1. What strategies will teachers and staff use to promote authentic versus compliant 
student engagement? 

2. How will teachers and staff bridge cultural differences through effective 
communication? 

3. What strategies will teachers and staff use to provide all students with opportunities to 
learn at all Depth of Knowledge levels? 

4. What strategies will teachers and staff use to monitor and adjust instruction during 
individual lessons? 

5. What strategies and systems will the school put in place to ensure teachers vary their 
instructional strategies? 

6. How will teachers and staff vary their instructional strategies to accommodate diverse 
learning styles and language proficiency? 
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● Educators will create authentic, interest-driven and standards based learning 
experience to help students engage in their learning and standards mastery. 
Project-based teaching and learning strategies complete with student choice will 
create passion-driven engagement. 

● Educators will create assessments that check mastery a several DOK levels. 
Additionally, objectives will be created with a specifically indicated DOK level as 
specified by specific verbiage. 

● Teachers will utilize high-level questioning techniques, exit-tickets, and assessments 
to differentiate and adjust instruction and planning. 

● Differentiated instructional strategies, student-choice driven project based learning, 
and an RTI program will be used to insure varied instructional strategies. 

● Educators will address diverse learners by offering station-based instructional 
strategies, differentiation based on mastery level, and choice-based activities. 

Gap Analysis: Instruction 

How will the school’s plan for instruction also 
help the school address its focus areas? 

In what ways does the school’s plan for 
instruction not help the school address its 
focus areas? 

For Focus Area 1: 
Students with disabilities benefit from clearly 
stated expectations and lesson objectives. 
Frequent checks for understanding help 
quickly identify individual student learning 
needs.  
 

For Focus Area 1: 
Current instruction models do not identify 
where gaps may arise for students with 
disabilities in addition to how inclusive 
practices should support the needs of all 
learners. Many classroom teachers have not 
received PD or training in best practices for 
differentiated instruction  and UDL that do not 
modify or water down content, lowering 
expectations for students with disabilities. 
Much of what we say we want to do 
instructionally is not being implemented 
and/or measured with fidelity. 
 

For Focus Area 2: 
Data collected through administrator 
walkthroughs indicate strengths related to 
teachers’ level of content knowledge and 

For Focus Area 2: 
As indicated by staff survey data, teachers 
feel they need additional 
resources/knowledge in order to be 
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focus on student-learning objectives aligned 
to the standards-based curriculum.  We 
believe these are essential best practices 
related to instruction.  
 
 

responsive to the needs of students impacted 
by poverty or trauma (75% - responded not 
enough training, 25% responded they need 
more training). Our goal is to support 
students through small group instruction and 
address more intensive needs through our 
RtI framework. RtI will be fully implemented 
this school year, (2019-2020) after more staff 
training with RtI. 
 
While half of respondents said they are 
aware of and use targeted instructional 
strategies that work best for students 
receiving free and reduced lunch support or 
who are impacted by trauma, 100% say they 
have never received PD in this area.  
 
 

 

 

 

SECTION D: School Improvement Plan and Professional Development Plan 
 

The school improvement and professional development plans are developed once immediate needs are identified. The plans are developed 
from these needs and are the filter through which most decisions are made. The school improvement plan and professional development plan 
drive all aspects of continuous improvement efforts for the school.  

1. Develop school improvement plan goals from the identified priorities. Based on your review of data, goals may be: 
a. A continuation of existing goals and/or 
b. New goals, based on areas where improvement is needed immediately. 

2. Develop a professional development plan, basing professional development goals on:  
a. Strategies in the school improvement plan; 
b. Other areas, apart from the improvement plan, where professional development is a priority.  
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3. Identity and note possible funding sources from local, state, and federal resources that may support the plan(s).  

 

Possible Funding Sources 
Title IA 
Title II 
Title III 
Title IV 
School Improvement (SIG) 
 

McKinney-Vento 
High Ability 
Early Literacy 
Twenty-first Century After School Program 
Rural and Low Income Schools 

General funds 
Head Start 
Other Grant Funding  

School Improvement Plan 
 

 

Evidence-Based Interventions for Focus Area 1 

Summarize the strategies from the core components in SIP Phase 3 that address this focus 
area: 
 
-Curriculum - curricular resources provide a foundation for tiered supports and interventions. 
Specifically, the implementation of the MTSS framework, UDL strategies, and inclusive 
practices. 
-Assessment- summative and interim assessments provide yearly and quarterly data that can 
be used to inform instruction. This data is disaggregated by subgroups to ensure that students 
with disabilities are considered in instructional practices. 
-Instruction - A desire among staff to use learning objectives, multiple instructional strategies, 
and frequent checks for understanding can be leveraged to improve instruction. Students with 
Disabilities should be considered as plans are being made-UDL Strategies should be 
implemented here. 
-Technology offers opportunities to tier supports and remediation for students with disabilities.  
 

Describe the key findings and root causes, if any, for this focus area that are not sufficiently 
addressed by these strategies from the core components: 
 
-The core components, as they currently exist, do not provide the formative data needed for 
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teachers to know what standards students have mastered throughout the year. Therefore, 
they are unable to identify specifically what students with disabilities will need in order to 
succeed in an inclusive environment.  A process for developing formative assessments is 
needed so that data can be generated to better inform classroom instruction and should be 
disaggregated by subgroups.  This will provide teachers with the means to know what 
standards have been mastered and to adequately spiral instruction to increase student 
retention of content and skills.  
 

Describe the evidence-based intervention(s) that the school has identified to address the key 
findings and root causes for this focus area that are not sufficiently addressed by strategies 
from the core components: 
 

Evidence Based Intervention→ Special Education 
 

1. CNE SpEd teachers and administrators will create a protocol for vetting resources to 
help support teachers with implementing differentiated and spiraled instruction to 
support the needs of all learners.  

2. Beginning with the 2020-2021 school year, one teacher at each grade level will 
receive intensive professional development in special education development and 
instruction for students with disabilities. The training will be meaningful and 
job-embedded, and staff will be expected to share their learning with their grade-level 
teams during weekly collaboration meetings. 

3. CNE will establish a Special Education Team to meet at least once bi-monthly. The 
instructional coach, SpEd teacher, and designate SpEd trainee at each grade level will 
participate to build their own capacity to support students with disabilities in the 
mainstream classroom. 

 

Evidence-Based Interventions for Focus Area 2 

Learning Environment:  
● Use of 7 Mindsets to support establishment of safe and positive school climate.  
● Use of stakeholder survey to obtain feedback from involved/interested parties.  

 
Curriculum: 

● Grade level planning supports the degree to which teacher’s implement the core 
curricula with consistency.  

● Team planning allows teachers to create flexible groups and plan for targeted 
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differentiation based on students’ needs. 
 
Assessment: 

● Ongoing professional development is provided to teachers (through the instructional 
coach) on how to utilize assessment data for instructional planning. 

● Standards-based exit tickets and grading let us pinpoint a child’s specific strengths 
and areas of weakness in assessing a topic. 

 
Instruction: 

● Professional development for teachers to ensure content mastery or to grow in 
additional competencies. 

● Administrative walkthroughs to identify areas of strength and need related to 
instruction with specific and constructive feedback provided. 

 
Cultural Competency: 

● Response to Intervention model used to support the needs of diverse learners and 
students in need of additional support. 

● Staff PD focused on target groups through articles and book studies 
Family Engagement:  

● One school one book program encouraging parent involvement  
● PBL exhibition night to promote student learning and achievements 

 
Technology: 
 

● Professional development for teachers on integrating technology to enhance student 
learning. 

● One-one learning devices 
 
Transition:  

● Ongoing collaboration with the Primary 
● Procedures will be kept consistent from Primary through Elementary 

Describe the key findings and root causes, if any, for this focus area that are not sufficiently 
addressed by these strategies from the core components: 
 
Learning Environment:  

● Data indicates that FRL students are more likely to be referred to the office for 
discipline issues. 
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Curriculum: 
● Curriculum materials are not relevant to the experiences (or lack thereof) of our 

students. PBL should help to address this issue..  
 
Assessment: 

● Lack of opportunities for authentic and meaningful assessment.  
 
Instruction: 

● Staff expresses need for increased knowledge of instructional strategies that support 
students impacted by poverty and/or trauma, leading to a lack of implementation of 
responsive and appropriate instructional strategies.  

 
Cultural Competency: 

● Cultural competency professional development plans have not been implemented but 
may not be as significant due to the population make-up of our school. 
 

Family Engagement:  
● Need for varied strategies to increase collaborations/connections with a wider range of 

families.  
 
Technology: 

● Home internet access could be resolved with roving wifi on busses (Eminence Schools 
in KY) 

 
Transition:  

 
● Continuing to build common procedures, language, and practices from CNP to CNE is 

important. 

Describe the evidence-based intervention(s) that the school has identified to address the key 
findings and root causes for this focus area that are not sufficiently addressed by strategies 
from the core components: 
Learning Environment:  

● 7 Mindsets 
● House System 

 
Curriculum: 

● PBL 
● Standards-based Planning 
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Assessment: 

● Common assessment tickets 
● Flexibility in assessment practices 

 
Instruction: 

● Team planning & collaboration each week 
● RtI fully implemented by Q1 of 2020-2021 

 
Cultural Competency: 

● We can create a committee to research IDOE resources on culture & culturally 
responsive practices and implicit bias, and they can determine if we need to develop a 
more targeted action plan to increase staff awareness, knowledge, and skills related to 
cultural competency.  

 
Family Engagement:  

● We will continue to solicit donations and grants through existing sources. 
● We will continue to direct families to local, state, and federal assistance programs to 

empower them to move into a situation where they will be able to provide for 
themselves.  

 
Technology: 

● Continue using 1-1 devices.  
● Technology implementation & training in onsite maker space and technology labs. 

 
Transition:  

● Maintain consistency in procedures, practices, and collaboration between CNP & CNE 
administration & staff. 

 

 
Please complete this section of the SIP using this template, the template provided below, or a locally-developed resource that fulfills 
the requirements outlined in the “Connections to State and Federal Requirements” section of SIP Phase 5. 
 
Be sure to include a discussion of how professional development will, at a minimum, (1) increase cultural competence in the school's 
educational environment and (2) improve instruction using student assessment data. 
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Note: Indiana Administrative Code requires that each school provides an assurance through the signature of an exclusive 
representative of the LEA that the professional development program complies with the State Board’s core principles for professional 
development. (511 IAC 6.2-3) 
 

Professional Development Plan 

Set Goals 

Given the school’s improvement priorities (e.g., strategies for its core components and 
evidence-based interventions) define goals for this professional development plan. Provide a 
brief rationale for each professional development goal in relation to one or more of the 
school’s focus areas. 

PD 
Goal # 

Goal Description Goal Rationale 

1 Provide Social and Emotional well being 
training for staff and Students  
 

Ability to help students and staff work on 
essential skills to build capacity for 
growth mindset, self regulation ,and 
accountability.  

2 MTSS training to increase intervention 
and skill training for staff.  
 

Staff feel ill equipped to provide support 
for students in need of interventions  

3 Project based learning training and 
authentic assessment using exit slips 
for mastery.  
 

Instructional coach and follow PBL 
works training will be offered to increase 
student engagement and knowledge in 
subject areas.  

Professional Development Offerings 

For each of the school’s professional development goals, define how administrators, teachers, 
and/or staff will receive professional development both in terms of their initial training as well 
as ongoing professional development to support implementation. 

PD 
Goal # 

Initial Professional Development Follow-up Professional Development to 
Support Implementation 

1 7 Mindsets training (SEL Adoption)  3 coaching sessions carried over from 
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2019  

2 MTSS Training for Special education 
Team, paired training with NEISEC.  

MTSS team created and trained to 
MTSS supports.  

3 PBL Works PBL 101 Training  3 Coaching visits from PBL Ohio  

Professional Development Resources 

For each of the school’s professional development goals, identify the resources needed to 
meet these goals through initial and follow-up professional development. 

PD 
Goal # 

Resources Needed for Initial PD Resources Needed for Follow-up PD to 
Support Implementation  

1 7 mindsets SEL Curriculum  
Training done one 9-19-19 
 

Follow up support and coaching with 
Lead SEL implementation team needs to 
be scheduled.  

2 Location and training needs to be 
located for MTSS and Lead team needs 
to be decided. Before Jan 1 2020 
 
 

½ Day PD day in February about MTSS 
training with MTSS lead Team.  

3 PBL Works PBL 101 Training Done in 
June of 2019  
 
 

PBL Ohio Follow up visits and PD  

Professional Development Evaluation 

For each of the school’s professional development goals, define the method(s) for measuring 
the impact of the associated professional development. Map out an evaluation plan by 
identifying the individual(s) responsible for collecting, analyzing, and facilitating the review of 
data to assess the impact of the professional development as well as when this evaluation will 
occur.  

PD 
Goal # 

Method(s) for Measuring PD Impact Plan for Measuring PD Impact 
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1 Student and Staff Climate Audit via 
survey and interviews. Compare  2019 
climate audits and 2021 after 7 
mindsets year 1 implementation.  

Student and Staff Climate Audit via 
survey and interviews. 

2 Tracking student data via the SBR using 
the MTSS frameworks 
 
 

Tracking NWEA, SBR, and iLearn.  Meet 
with MTSS team to track SP-ed and 
Low-income Ss.  Meet 3 times per year 
after NWEA results Fall winter and 
spring.  

3 Track student success in PBL projects 
by tracking engagement and climate 
survey focused on PBL authenticity 
 
 

Student Interviews  

 

 

Link to Implementation Roadmap  
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