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Indiana School Improvement Plan 
Calumet High School 
 
Description of the School 
 
Describe the school's size, community/communities, location, and changes it has experienced in the last three years. Include 
demographic information about the students, staff, and community at large. What unique features and challenges are associated 
with the community/communities the school serves? 
 
Calumet High School is part of the Lake Ridge School Corporation, located in unincorporated Calumet Township in Gary, Indiana. Calumet 
High School is one of five schools in the Lake Ridge School Corporation. The Lake Ridge School Corporation consists of one high school, 
one middle school and three elementary schools. 
 
Calumet High School lies outside of the city limits of Gary, Indiana, approximately 34 miles east of Chicago, Illinois. While the high school 
lies 
outside of the borders of incorporated Gary, approximately one half of the student population resides in the Black Oak section of Gary, 
Indiana which is within the city limits of Gary, Indiana. Only one of five Lake Ridge Schools lays within the city limits of Gary, Indiana. As a 
result, Lake Ridge School Corporation does not have a centralized governing body. The School Board serves as the only governing body of 
the school district. 
 
Calumet High School first opened in the fall of 1964 at the current location. It has undergone renovations in 1969 with the addition of a 
Fieldhouse and in 2010 and 2012 with the renovations for building-wide New Tech. During the 2015-16 renovations took place on the 
outdoor Athletic Complex. The new Athletic Complex opened for use in the fall of the 2016-17 school year. The multi-level building has 35 
classrooms, a gymnasium, three locker rooms, an auditorium, a cafeteria, a Title 1 room, a media center, a guidance office, and student 
services room. The campus also has a football field, swimming pool, baseball field, tennis courts, and practice fields. 
 
Calumet has a total staff of 73, including administrators, teachers, instructional assistants, administrators, custodians, food service, and 
office personnel. Calumet has 37 certified staff members. The certified staff is 8% Asian, 8% Black, 3% Hispanic and 81% White. Calumet is 
able to provide special services through our staff. Calumet High School is part of the Northwest Indiana Special Education Cooperative. 
Calumet houses the moderate, mild, and emotionally handicap programs for the cooperative. Calumet High School also provides services for 
English as a New Language (ENL) and Title 1. Calumet also houses a school-based health clinic through Community HealthNet Services. 
There are 2 fulltime School Counselors, 1 full time Graduation Pathways Coordinator, 1 full time Instructional Technology Coach, 1 Behavior 
Health Services Coordinator, and a part time nurse on staff. 
 
The present enrollment is 648 students. 100% of the students receive free lunch. The socioeconomic levels prior to 2019-20 can be found 
here: link to free/reduced lunch and ethnicity. The student population is 42% Black, 22% Hispanic, 30% White, and 6% Multiracial. Parents 
and the community are a welcome part of the Calumet school community. Our building is open for public use and houses many community 
events such as rental of the swimming pool, open use of the track and gym for exercise, community gatherings and other student-centered 
needs. The parent and community involvement at Calumet High School is active. Parents are also an active part of the school improvement 
process and are encouraged to attend and volunteer in organizing activities such as Parent Side-by-Sides, Parent Coffees, Open House, 
Orientation, and various other athletic and social events. Community Partners are also very active at Calumet. Community Partners assist in 
the creation of projects, evaluation of student work, provide internships and also assist with fundraising for school programs. Any monies 
earned through these efforts are used to benefit the students at our school. 
 
Three major challenges we face as a school are related to the issues of poverty. The first challenge we face centers on the district’s drastic 
increase in poverty. The median household income for the state of Indiana is $49,255. The median household income for the student 
population of the district is over 33% below the state average at $30,917 according to 2013-14 census data. Since 2006-07, the school 
district’s free and reduced lunch population has increased over 20% to 86.7% in 2016-17. The majority of the families are 300% or more 
below poverty level, which is defined as “deep poverty” according to the Center for Poverty Research. Deep poverty is found to be 
generational and is the result of lack of education, cognitive impairments and health issues. This type of poverty echoes the voices of 
stakeholders interviewed as part of focus groups at all schools as part of the school improvement planning process. As a result of the depth 
of poverty, student mobility is a constant challenge as a result as well.  
 
The increased poverty has correlated with the second challenge of increased social emotional needs. Survey results at Calumet revealed 
that students have experienced an average of 3+ types of trauma or adverse childhood experiences.  In the original ACES study conducted 
by the CDC, just 12.5% of the study population had higher ACES scores—4 or more types of trauma experienced in their childhood.  To 
paint a clearer picture, at Calumet New Tech 60% of students reported a family stricken with divorce or parents who were never married, 
43% reported having a family member who is or has been incarcerated, 39% reported drug problems in the home, 36% reported domestic 
violence in the home, 34% reported experiencing emotional abuse, and 33% have often felt that no one in their family has loved or cared for 
them.  Further, 57% reported witnessing or experiencing violence in the community and 43% reported experiencing harassment or bullying at 
school.  ACES survey results make it clear that a high percentage of students at Calumet New Tech High School are facing multiple needs. 
According to school counseling perception survey results, 92% of staff believe that students at Calumet are provided with supports on social 
and emotional issues, such as those found through School Counselors, PBIS, and Restorative Practices,  but high suspension rates (out of 
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school recently increase significantly, rising from 144 in 2014-15 to 242 as of May 2017) indicate current supports are not employing 
students with the emotional regulation skills and resiliency necessary to appropriately change behavior. 
 
The third major challenge is the high academic needs of our students. Approximately 50% of our student population is at or below a middle 
school reading and math levels, according to NWEA data. Specifically, the following table demonstrates the reading comprehension levels of 
our current student population based on NWEA Reading results: 
 
Reading 

Grade Level Elementary Middle  High 

9 21% 29% 50% 

10 22% 29% 48% 

11 28% 29% 43% 

12 28% 48% 24% 

 
Math 

Grade Level Elementary Middle  High 

9 18% 28% 54% 

10 22% 32% 46% 

11 25% 37% 38% 

12 22% 45% 33% 

 
As a result of the above challenges, we have implemented many academic and social interventions. These include, but are not limited to the 
New Tech Model, school-wide Title 1, 8-Step, and PBIS, Restorative Practices, and Trauma Informed Practices. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

4 
 



 
School's Purpose 
 
Provide the school's purpose statement and ancillary content such as mission, vision, values, and/or beliefs. Describe how the 
school embodies its purpose through its program offerings and expectations for students. 
 
Mission 
The mission of Calumet New Tech is to prepare all learners by creating an engaging, educational culture with 21st Century skills to be 
productive citizens in an ever-changing world. 
 
Vision 
Changing learning, changing lives, changing the world! 
 
Calumet New Tech involves all stakeholders in learning process. This is reflected in our mission statement by the use of the word "learners". 
Staff, students, parents, and community members work together to be continuous learners to ensure student success. Students take 
responsibility for the learning of themselves and their peers through the New Tech PBL model. Teachers facilitate the learning process 
through incorporating real-world, relevant projects with community partners to learn the Indiana Academic standards, along with the 21st 
Century Skills of Agency, Collaboration, Oral and Written Communication. Parents fulfill their role through providing support for the learning 
processes by ensuring students attend school on time. Parents continue to learn through our Open Houses, Side-by-Sides, Student-led 
Conferences, Parent Coffees, Parent Nights, and numerous other formal and informal school activities. Community members serve as 
learners through engaging in classroom projects, serving as mentors, and engaging in stakeholder advisory groups for the school. 
 
Calumet New Tech offers many support systems to ensure the mission and vision of Calumet New Tech is met for all learners. To support 
the social/emotional needs of our students, Calumet New Tech implemented the PBIS model in 2011-12 to bring positive behavioral 
intervention and support to our students. The program has expanded since the implementation to include many supports throughout the 
years. These supports include human capital, such as mental health counselors through Crown Counseling, a School/Community Liaison, 
Title 1 Support Staff, and a Student Integration and Program Support Coordinator. In addition, Calumet staff have been trained over the past 
three years on Restorative Practices and are in the process of being trained and implementing Trauma Informed Practices, as well as the 
ASCA Model for a Comprehensive School Counseling Program.  
 
In order to support the academic mission and vision at Calumet New Tech we have also implemented many supports. Instructionally, we 
have implemented the New Tech Network project and problem-based learning model. All teachers are provided professional development 
through the New Tech Network through annual conferences, virtual professional development, and Certified New Tech Teachers through 
coaching at the building level. To meet the needs of various subgroups of students, supports and partnerships have been implemented to 
ensure student success as well. In 2012-13 Calumet became a school-wide Title 1 school. This provided supports to our staff and students 
through Title 1 Instructional Aides, Instructional Technology Coach, and College and Career Readiness Coordinator. English Language 
Learners are supported through the support of an ELL Instructional Aide in which services are pushed-in through the courses. Calumet New 
Tech students can receive Industry Recognized Certifications through both in school programs at Calumet New Tech through PLTW and 
Conexus Hire Ed, as well as through a partnership with the Hammond Career Center. Students also have access to military and college 
recruiters on a weekly basis at school. Students also have the opportunity to enroll in many dual credit and AP courses at Calumet New Tech 
through partnerships with the College Board, Ivy Tech, Purdue North Central, and Indiana University Northwest. In addition to the support 
during the school day, Calumet New Tech has offered 2 hours of after-school academic, social, and enrichment support for students for over 
8 years in Hi-Def. 
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Notable  Achievements and Areas of  Improvement 
 
Calumet New Tech has many areas of notable achievement in the last three years. For example, despite our growing number of students of 
poverty, Calumet New Tech has earned a B according to the A-F Accountability Model from the IDOE. Two areas of high 
achievement during the last 3 years in regards to the A-F Accountability Model are our Graduation Rate and College and Career Readiness 
measures. In 2014-15 our Graduation Rate was 87.4%. By 2017-18 our Graduation Rate was 97.5%, which was above the State average. 
Our College and Career Readiness measures are also markedly improved. In 2011-12, our College and Career Readiness measure was 
12%. By 2014-15 our College Readiness measure was markedly increased to 51.32% and in 2017-18 increased to 75.1%. 
 
While we have made significant gains in our Graduation Rate and College and Career Readiness measures, we have notable areas of 
improvement needed in our English and math ISTEP+ results. As the rigor of the assessment has increased over the past several years with 
the transition from the ECAs to ISTEP+, our student achievement on the assessments has decreased. For example, on the English 10 ECA 
in 2011-12, 62.2% of the 10th grade cohort passed. However, in 2013-14, 51.5% of the 10th grade cohort passed as the standards 
increased in preparation for ISTEP+. In 2015-16, 35.5% passed and in 2016-17, 36% passed. On the Algebra 1 ECA in 2011-12, 67.8% of 
the 10th grade cohort passed. Again, in 2013-14, 61.8% of the 10th grade cohort passed the Algebra 1 ECA. However, with the transition to 
ISTEP+ in 2015-16 only 8.5% passed, and by 2017-18 only 13.9% have passed. Trying to prepare so many academically deficient students 
for various state assessments has been challenging. It is hopeful that the State is making a transition to a more reliable and valid state 
assessment model within the next year.  
 
Through the implementation of the New Tech Model, Title 1 school-wide, 8-step, PBIS, along with increased support staff through of an 
Instructional Technology Coach and Certified New Tech Teachers,, College and Career Readiness Coordinator, and professional 
development through consultants such as Robert Trammel for math curriculum and instruction, we are coordinating all of our instructional 
and social supports to ensure our students receive the proper interventions for success. 
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Additional Information 
 
Provide any additional information you would like to share with the public and community that were not prompted in the previous 
sections. 
 
Calumet New Tech has implemented 1:1 technology for all staff and students. Every student is supplied with a laptop for school use. All 
teachers have a laptop, projector, and access to numerous software programs and web 2.0 tools to increase the effectiveness of instruction. 
We have a full time IT Aide to assist teachers with technology in the building, along with an Instructional Technology Coach. 
 
Calumet New Tech has also implemented the PLTW Engineering and BioMed programs in partnership with Ivy Tech. Our students are able 
to earn up to 4 dual credits in Engineering and 6 dual credits in BioMed by the time they graduate. We also have a partnership with 
Conexus Hire Ed and have implemented the Manufacturing and Logistics program, paired with our business CTE courses. The students then 
have the opportunity to earn multiple dual credits and industry recognized certifications through Ivy Tech by graduation. In addition to 
receiving dual credits, students will also have the opportunity to become CTE concentrators and completers in these career pathways. 
Additional CTE concentrator pathways and dual credit partnerships are being developed in preparation for new graduation requirements to 
ensure that all students are successful in their college and career endeavors. By providing such a robust CTE program for the past several 
years, we were able to reduce the number of GQE waivers from  24% in 2016-17 to 7% in 2017-18 through opting into the Graduation 
Pathways to earn a diploma. 
 
The Lake Ridge School District is committed to the success of the New Tech Model. As a result, our middle school has also implemented the 
New Tech Model. This implementation includes blended PBL courses and 1:1 technology. Beginning in the 2015-16 school year, both of our 
elementary schools in the district also implemented the New Tech Model. As a result, our students will not only receive consistency in 
instructional models, but will also be a part of the foundation of the New Tech culture which emphasizes a culture that empowers all 
stakeholders. As result, students are able to experience the New Tech Model in grades K-12 district-wide. 
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Improvement  Plan Stakeholder  Involvement 
 
Improvement  Planning Process 
 
Describe the process used to engage a variety of stakeholders in the development of the institution's improvement plan. Include 
information on how stakeholders were selected and informed of their roles, and how meetings were scheduled to accommodate 
them. 
 
Stakeholders were involved in various ways throughout the school improvement process. Parents are involved through formal activities, 
such as meetings during and after school hours, as well as informal activities such as emails, surveys online, social media, mass phone 
calls, and extra-curricular activities. Community Partners are also involved formally and informally as well throughout the year. Students and 
staff at the school are involved in both formal and formal activities, such as those provided to parents and community partners, as well  as 
scheduled time after school hours and during the summer. Various strategies are used to ensure that all stakeholders had multiple 
opportunities to be involved in the planning and be informed. These methods continue to be utilized in order to continuously grow and 
evaluate the progress of our plan. 
 
Describe the representations from stakeholder groups that participated in the development of the improvement plan and their 
responsibilities in this process. 
 
All students and staff participate in the school improvement planning process. 
 
Explain how the final improvement plan was communicated to all stakeholders, and the method and frequency in which 
stakeholders receive information on its progress. 
 
The School Improvement Plan is posted on the school and district website. The final plan is continuously communicated through the school 
and district website, copies available at the school and district, and information held at extra-curricular events, community forums, school 
board meetings, and social media. The stakeholders continue to be informed through both the formal and informal strategies utilized in 
planning, as well as through the formal communication released by the IDOE, as well as other state and federal reporting agencies. The 
School Improvement Team, comprised of representatives from all stakeholder groups also continues to implement new strategies to increase 
stakeholder sharing and progress of our school improvement plan. 
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Self Assessment 
 
Standard 1: Purpose  and Direction 
 
The school maintains and communicates a purpose and direction that commit to high expectations for learning as well as shared values and 
beliefs about teaching and learning. 
 

Indicator Statement or  Question Response Evidence 

1.1 The school engages in a 
systematic, inclusive, and 
comprehensive process to 
review, revise, and communicate 
a school purpose for student 
success. 

The school's process for review, 
revision, and communication of the 
purpose statement is documented. The 
process is formalized and implemented 
on a regular schedule. The process 
includes participation by representatives 
from all stakeholder groups. The 
purpose statement focuses on student 
success. 

•Survey results 

•Examples of 
communications to 
stakeholders about the 
school's purpose (i.e. 
website, newsletters, 
annual report, student 
handbook) 

•Minutes from meetings 
related to development of 
the school's purpose 

•Purpose statements 
-past and present 

•-Parent Liaison and 
School Counseling 
Department meetings 
-Staff Professional 
Development meetings 
-Student-led conferences 
-School website 
-Parent, student, staff 
survey results 
-Student handbook 
-Staff handbook 

 
Indicator Statement or  Question Response Evidence 
1.2 The school's leadership and staff 

commit to a culture that is based 
on shared values and beliefs 
about teaching and learning and 
supports challenging, equitable 
educational programs and 
learning experiences for all 
students that include 
achievement of learning, thinking, 
and life skills. 

Commitment to shared values and 
beliefs about teaching and learning is 
evident in documentation and decision 
making. This commitment is regularly 
reflected in communication among 
leaders and staff. Challenging 
educational programs and equitable 
learning experiences are implemented 
so that all students achieve learning, 
thinking, and life skills necessary for 
success. Evidence indicates a 
commitment to instructional practices 
that include active student engagement, 
a focus on depth of understanding, and 
the application of knowledge and skills. 
School leadership and staff share high 
expectations for professional practice. 

•Agendas and/or minutes 
that reference a 
commitment to the 
components of the 
school's statement of 
purpose 

•Survey results 

•The school's statement of 
purpose 

•-Entry documents for 
projects/authentic 
connections 
-Culture Building Days 
agendas 
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Indicator Statement or  Question Response Evidence 
1.3 The school's leadership implements 

a continuous improvement process 
that provides clear direction for 
improving conditions that support 
student learning. 

School leaders implement a documented, 
systematic continuous improvement process for 
improving student learning and the conditions that 
support learning. All stakeholder groups are 
engaged in the process. School personnel maintain 
a profile with current and comprehensive data on 
student and school performance. The profile 
contains analyses of data used to identify goals for 
the improvement of achievement and instruction 
that are aligned with the school's purpose. 
Improvement goals have measurable performance 
targets. The process includes action planning that 
identifies measurable objectives, strategies, 
activities, resources, and timelines for achieving 
improvement goals. School leaders hold all school 
personnel accountable for and evaluate the overall 
quality of the implementation of all interventions and 
strategies. The process is reviewed and evaluated. 
Documentation that the process yields improved 
student achievement and instruction is available 
and communicated to stakeholders. 

•Survey results 

•The school data profile 

•Agenda, minutes from 
continuous improvement 
planning meetings 

•Communication plan and 
artifacts that show two-way 
communication to staff and 
stakeholders 

•The school continuous 
improvement plan 

•-Representative examples 
of staff meeting, PD, and 
collaborative planning 
agendas 

 
Reflection of Standard 1:  
 
At Calumet New Tech High School, we change learning and lives to impact the world by creating productive, successful citizens. Our 
students prepare for their adult responsibilities and for their life and career goals within an extremely complex and variable socioeconomic 
setting. The administration and staff at CNTHS work collaboratively to enable students to engage in and to own their learning by providing 
core content aligned with the Indiana State Standards, dual-credit college level courses, and Project Lead the Way STEM (science, 
technology, engineering, and math) programs embedded within the New Tech Network project-based learning approach. Project-based 
learning is creative, shared, and relevant. Assessment is embedded and authentic with an emphasis on presentation, promoting the 
development of agency and collaborative skills in addition to knowledge, critical thinking, and both written and oral communication. Through 
extensive and continual professional development training, teachers cease behaving as "knowledge deliverers" instead becoming 
"facilitators" of learning. Many staff members are new to the school and are on a steep "learning curve" for their New Tech methods and 
Project Lead the Way requirements. Core curriculum, college courses, and PLTW (Project Lead the Way) curricula are blended through the 
integration of technology, the New Tech online management system (ECHO), and cross-network collaboration with partner teachers and 
mentors. Many facilitators are concurrently training for both initiatives. Our success is augmented by the school culture, which is grounded in 
the concepts of respect, responsibility, and trust; students are encouraged to build Agency by holding one another accountable for academic, 
social, and personal outcomes and students' contributions to group projects are evaluated by their peers.  
 
We have received many transfer students as a result of school closures in a neighboring district; these students are new to our school 
culture and need support and encouragement to become fully participating members of our learning community. Calumet’s enrollment has 
remained consistent for over 10 years, but consistent student membership fluctuates frequently due to high mobility, as evidence by a rate of 
23% during the 2015-16 school year.  Also, since the closing of four Gary Community Schools high schools, Calumet has seen a drastic 
increase in out of district enrollment and applications. This school year, Calumet’s enrollment is comprised of approximately 35% out of 
district students, while other schools in the district have less than 5%. Many of the students transferring via mobility or transfer from out of 
district meet the thresholds of poverty and are behind on basic academic skills. Between mobility and out of district enrollment, Calumet 
consists of over 50% of students new to the district at the high school level. The unique change in student population of the high school over 
a short period of time, coupled with the significant issues of poverty have led to the need to unique challenges for the high school.  However, 
many strategies are being implemented to support the needs of all students to meet the vision, mission, and goals of the school and district, 
such as school-wide Culture Building Days, Family FLEX four times per week, and more frequent communication via social media. 
 
Our stakeholders participate in various ways to further our purpose. The Personal Intervention Team (PIT Crew) meets regularly to address 
relevant issues in the school and in the community with all stakeholders. The School Counseling Department  facilitates school-level, grade 
level, and parent meetings to communicate opportunities and concerns. The school website provides links and contact information via a 
district-level platform. Community partners participate in project-based learning by meeting with students and facilitators to engage students 
in learning material with real life relevance. Facilitators and administrators meet regularly in whole-school and grade-level teams to discuss 
strategies and analyze data to reveal strengths and needs. Surveys of staff, parents, and students gauge successes, struggles, and needs of 
the various stakeholder groups. 
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We will continue to assess our effectiveness in approaching our purpose through further communication with our stakeholders. Forthcoming  
changes in assessment and graduation requirements at the state level challenge us and complicate the interpretation and comparison of 
data trends. As the needs of the students and the community are molded by the economic, political, and philosophical influences of the world 
at large, the school will respond with appropriate measures to adapt our direction within this ever-changing milieu. The purpose of the school 
will continue to guide our efforts to equip our students with the learning, skills, and ethical standards to succeed in reaching their goals. 
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Standard 2: Governance  and Leadership 
 
The school operates under governance and leadership that promote and support student performance and school effectiveness. 
 

Indicator Statement or  Question Response Evidence 
2.1 The governing body establishes 

policies and supports practices 
that ensure effective 
administration of the school. 

Policies and practices support the 
school's purpose and direction and the 
effective operation of the school. Policies 
and practices promote effective 
instruction and assessment that produce 
equitable and challenging learning 
experiences for all students. There are 
policies and practices regarding 
professional growth of all staff. Policies 
and practices provide requirements, 
direction for, and oversight of fiscal 
management. 

•Student handbooks 

•Governing body policies, 
procedures, and practices 

•Staff handbooks 

•School handbooks 

•-Staff and student   
handbooks, online  
-Policy revisions. 
-RISE evaluations. 
-Weekly PD twice a week 
w/agendas. 
-Governing body records 
minutes from monthly 
school board meetings 
and posts them online 

 
 
 
Indicator Statement or  Question Response Evidence 
2.2 The governing body operates 

responsibly and functions 
effectively. 

The governing body has a process to 
ensure that its decisions and actions are 
in accordance with defined roles and 
responsibilities, a code of ethics, and 
free of conflict of interest. Governing 
body members participate in a 
systematic, formal professional 
development process regarding the roles 
and responsibilities of the governing 
body and its individual members. The 
governing body complies with all 
policies, procedures, laws, and 
regulations and functions as a cohesive 
unit. 

•Governing body minutes 
relating to training 

•Communication plan to 
inform all staff on code of 
ethics, responsibilities, 
conflict of interest 

•List of assigned staff for 
compliance 

•Proof of legal counsel 

•Assurances, certifications 

•Findings of internal and 
external reviews of 
compliance with laws, 
regulations, and policies 

•Communications about 
program regulations 

•Historical compliance 
data 

•Governing body policies 
on roles and 
responsibilities, conflict of 
interest 

•Governing code of ethics 
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Indicator Statement or  Question Response Evidence 
2.3 The governing body ensures that 

the school leadership has the 
autonomy to meet goals for 
achievement and instruction and 
to manage day-to-day operations 
effectively. 

The governing body protects, supports, 
and respects the autonomy of school 
leadership to accomplish goals for 
improvement in student learning and 
instruction and to manage day-to-day 
operations of the school. The governing 
body maintains a distinction between its 
roles and responsibilities and those of 
school leadership. 

•Roles and responsibilities 
of school leadership 

•School improvement plan 
developed by the school 

•Stakeholder input and 
feedback 

•Maintenance of 
consistent academic 
oversight, planning, and 
resource allocation 

•Communications 
regarding board actions 

•Agendas and minutes of 
meetings 

 
Indicator Statement or  Question Response Evidence 
2.4 Leadership and staff foster a 

culture consistent with the 
school's purpose and direction. 

Leaders and staff align their decisions 
and actions toward continuous 
improvement to achieve the school's 
purpose. They expect all students to be 
held to high standards in all courses of 
study. All leaders and staff are 
collectively accountable for student 
learning. School leaders support 
innovation, collaboration, shared 
leadership, and professional growth. The 
culture is characterized by collaboration 
and a sense of community. 

•Examples of collaboration 
and shared leadership 

•Survey results 

•Examples of decisions 
aligned with the school's 
statement of purpose 

•Examples of decisions in 
support of the school's 
continuous improvement 
plan 

•-FLEX Time 4x per week     
-Culture Building Days 3x    
per year 
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Indicator Statement or  Question Response Evidence 
2.5 Leadership engages stakeholders 

effectively in support of the 
school's purpose and direction. 

Leaders communicate effectively with 
appropriate and varied representatives 
from stakeholder groups, provide 
opportunities for stakeholders to shape 
decisions, solicit feedback and respond 
to stakeholders, work collaboratively on 
school improvement efforts, and provide 
and support meaningful leadership roles 
for stakeholders. School leaders' efforts 
result in measurable, active stakeholder 
participation; engagement in the school; 
a sense of community; and ownership. 

•Minutes from meetings 
with stakeholders 

•Copies of surveys or 
screen shots from online 
surveys 

•Survey responses 

•Involvement of 
stakeholders in a school 
improvement plan 

•-Community Forums 
-Parent Liaisons 
-Side-by-Sides 
-Student=led Conferences 
-Parent Coffees 
-Blackboard Connect 
emails/phone calls 
-Parent Nights 
-Social Media 
communication 
-ECHO online viewable 
gradebook and events 
-School Website 

 
Indicator Statement or  Question Response Evidence 
2.6 Leadership and staff supervision 

and evaluation processes result 
in improved professional practice 
and student success. 

The focus of the criteria and processes 
of supervision and evaluation is 
improving professional practice and 
improving student success. Supervision 
and evaluation processes are regularly 
implemented. The results of the 
supervision and evaluation processes 
are used to monitor and effectively 
adjust professional practice and improve 
student learning. 

•Examples of professional 
development offerings and 
plans tied specifically to 
the results from 
supervision and evaluation 

•Governing body policy on 
supervision and evaluation 

•Supervision and 
evaluation documents with 
criteria for improving 
professional practice and 
student success noted 

•Job specific criteria 

•Representative 
supervision and evaluation 
reports 

•-PD through NWIESC   
-PD through New   
Tech Network 
-PD with Robert Trammel 
-RISE Evaluation 
Standard for 
Success 
Evaluation  
-Union Contract 
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Reflection of Standard 2:  
 
At Calumet New Tech High School, we change learning and lives to impact the world by creating productive, successful citizens. Our 
students prepare for their adult responsibilities and for their life and career goals within an extremely complex and variable socioeconomic 
setting. The administration, school board, stakeholders and teachers all work together to ensure that we are providing the best possible 
education for our students along with taking care of their welfare and social-emotional well being. We are all invested together to educate the 
"whole student" and not just their minds. 
 
The Leadership at Calumet New Tech High School display many strengths with the Administration (both administration in-building and 
central office) , Teacher Leader Groups, School Board and teachers. Our biggest strength by far is Indicator 2.4: Leadership and staff foster 
a culture consistent with the school's purpose and direction. With Calumet being a "New Tech Network" school, building and fostering culture 
within our walls is a major priority for all here. We host "Culture Building Days" three times per year to help our students feel more like a 
family unit. Every Monday, Tuesday, Thursday, and Friday, we have Flex periods. During these periods, all involved work on issues facing 
students, such as assessment and academic prep for tests  
 
Another item of evidence to consider is our continued School Improvement Plan. All stakeholders are involved in this process to ensure that 
multiple points of view are accounted for in the SIP. When we have parent nights, "Side-by-Side" visits, and Student-Led conferences, 
parents and guardians will complete surveys and give feedback to aid us in continued improvement. 
 
Another strength at our school is indicator 2.6: Leadership and staff supervision and evaluation processes result in improved professional 
practice and student success. The leadership evaluation process is carried out in formal and informal ways. The informal ways are day to 
day class visits which often bring to light issues that can be addressed quickly to insure the success of the students in the classroom. 
Furthermore, day to day class visits also bring to the forefront positive things going on in the classroom which would result in kudos being 
given to those instructors during weekly faculty meetings and Collaborative Plan Times with Grade Level Teams. The informal evaluations 
are important in letting leadership and instructors know what things need to be improved upon in the class to assure student success. 
Leaders and instructors are aware of what is going on right in the classroom and this is encouraging to the instructors to maintain success in 
the class before a formal assessment is given. 
 
When it comes to formal assessments, the evaluation process is carried out with RISE through the Standards for Success software and 
continuously discussed through both formal post-observation conferences and informal processes with peers and Instructional Coaches and 
Team mentors to create a culture of growth with all learners. This ensures success in the classroom by highlighting strengths and 
weaknesses in the class then coming together to discuss those strengths and weaknesses. The discussions initiated by leadership gives 
instructors the opportunity to share their thoughts and concerns about how successful they are being in the classroom. The discussions also 
allows leadership to share their concerns and to offer different ways to improve the overall success of the instructors classrooms.  
 
We are supporting the continuation of our strengths in Governance and Leadership through our shared, distributive leadership. There are 5 
Team Leaders that are Certified New Tech Teachers and Certified New Tech Trainers. These 5 Team Leaders support curriculum and 
instruction through providing staff with cognitive coaching techniques. We also have an Instructional Technology Coach, College and Career 
Readiness Coordinator, and Student Support and Program Integration Coordinator.  Support Both leadership and support staff provide 
instructional leadership, conduct teacher observation, supervision, and support and facilitate the adult learning process. 
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Standard 3: Teaching  and Assessing for  Learning 
 
The school's curriculum, instructional design, and assessment practices guide and ensure teacher effectiveness and student learning. 
 

Indicator Statement or  Question Response Evidence 
3.1 The school's curriculum provides 

equitable and challenging 
learning experiences that ensure 
all students have sufficient 
opportunities to develop learning, 
thinking, and life skills that lead to 
success at the next level. 

Curriculum and learning experiences in 
each course/class provide all students 
with challenging and equitable 
opportunities to develop learning skills, 
thinking skills, and life skills. There is 
some evidence to indicate curriculum 
and learning experiences prepare 
students for success at the next level. 
Like courses/classes have equivalent 
learning expectations. Some learning 
activities are individualized for each 
student in a way that supports 
achievement of expectations. 

•Survey results 

•Lesson plans 

•Posted learning 
objectives 

•Representative samples 
of student work across 
courses 

•Course schedules 

•Enrollment patterns for 
various courses 

•Course descriptions 

•Descriptions of 
instructional techniques 

 
 
 
Indicator Statement or  Question Response Evidence 
3.2 Curriculum, instruction, and 

assessment are monitored and 
adjusted systematically in 
response to data from multiple 
assessments of student learning 
and an examination of 
professional practice. 

School personnel monitor and adjust 
curriculum, instruction, and assessment 
to ensure for vertical and horizontal 
alignment and alignment with the 
school's goals for achievement and 
instruction and statement of purpose. A 
process is implemented sometimes to 
ensure alignment when curriculum, 
instruction, and/or assessments are 
reviewed or revised. There is limited 
evidence that the continuous 
improvement process ensures vertical 
and horizontal alignment and alignment 
with the school's purpose in curriculum, 
instruction, and assessment. 

•Common assessments 

•Surveys results 

•Products – scope and 
sequence, curriculum 
maps 

•Lesson plans aligned to 
the curriculum 

•-Interim assessments 
-IAKTs and CRAs 
-PBL Toolkits 
-Project Briefcases 
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Indicator Statement or  Question Response Evidence 
3.3 Teachers engage students in 

their learning through 
instructional strategies that 
ensure achievement of learning 
expectations. 

Teachers plan and use instructional 
strategies that require student 
collaboration, self-reflection, and 
development of critical thinking skills. 
Teachers personalize instructional 
strategies and interventions to address 
individual learning needs of students 
when necessary. Teachers use 
instructional strategies that require 
students to apply knowledge and skills, 
integrate content and skills with other 
disciplines, and use technologies as 
instructional resources and learning 
tools. 

•Teacher evaluation 
criteria 

•Agenda items addressing 
these strategies 

•Professional development 
focused on these 
strategies 

•Authentic assessments 

•Examples of teacher use 
of technology as an 
instructional resource 

•Examples of student use of
technology as a learning 
tool 

•Student work 
demonstrating the 
application of knowledge 

•Findings from supervisor 
walk-thrus and 
observations 

•Surveys results 

•Interdisciplinary projects 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

17 
 



 
 
 
` 0 
 
Indicator Statement or  Question Response Evidence 
3.4 School leaders monitor and 

support the improvement of 
instructional practices of teachers 
to ensure student success. 

School leaders formally and consistently 
monitor instructional practices through 
supervision and evaluation procedures 
to ensure that they 1) are aligned with 
the school's values and beliefs about 
teaching and learning, 2) are teaching 
the approved curriculum, 3) are directly 
engaged with all students in the 
oversight of their learning, and 4) use 
content-specific standards of 
professional practice. 

•Curriculum maps 

•Documentation of 
collection of lesson plans 
and grade books 

•Supervision and 
evaluation procedures 

•Peer or mentoring 
opportunities and 
interactions 

•Recognition of teachers 
with regard to these 
practices 

•Surveys results 

•Examples of 
improvements to 
instructional practices 
resulting from the 
evaluation process 

•Administrative classroom  
observation protocols and   
logs 

•-Team Leader checklists 
of PBL Toolkits and 
Briefcases 
-CPTs 1x per week  
-Department 
meetings 2x per 
month 
-LASW (Looking at 
Student Work Protocols) 
-RISE Evaluation 
-Peer Observation 
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Indicator Statement or  Question Response Evidence 
3.5 Teachers participate in 

collaborative learning 
communities to improve 
instruction and student learning. 

All members of the school staff 
participate in collaborative learning 
communities that meet both informally 
and formally. Collaboration often occurs 
across grade levels and content areas. 
Staff members have been trained to 
implement a formal process that 
promotes discussion about student 
learning. Learning from, using, and 
discussing the results of inquiry 
practices such as action research, the 
examination of student work, reflection, 
study teams, and peer coaching occur 
regularly among most school personnel. 
School personnel indicate that 
collaboration causes improvement 
results in instructional practice and 
student performance. 

•Examples of cross 
curricular projects, 
interdisciplinary 
instruction, and classroom 
action research project 

•Common language, 
protocols and reporting 
tools 

•Agendas and minutes of 
collaborative learning 
committees 

•Calendar/schedule of 
learning community 
meetings 

•Survey results 

•Peer coaching guidelines 
and procedures 

•Examples of 
improvements to content 
and instructional practice 
resulting from 
collaboration 

•-CPTs 1x per week  
-Department 
meetings 2x per 
month  
-Summer 
Professional 
Development  
-LASW (Looking at 
Student Work Protocols) 
-Critical Friends 
-Common Plan Time for 
grade levels 
-Peer Observation 
-After school PD 2x per 
week 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

19 
 



 
 
 
 
 
 
 
 
 
 
Indicator Statement or  Question Response Evidence 
3.6 Teachers implement the school's 

instructional process in support of 
student learning. 

Most teachers use an instructional 
process that informs students of learning 
expectations and standards of 
performance. Exemplars are sometimes 
provided to guide and inform students. 
The process may include multiple 
measures, including formative 
assessments, to inform the ongoing 
modification of instruction. The process 
provides students with feedback about 
their learning. 

•Examples of learning 
expectations and 
standards of performance 

•Survey results 

•Examples of 
assessments that 
prompted modification in 
instruction 

•Samples of exemplars 
used to guide and inform 
student learning 

•-Workshops 
-Rubrics 
-Project Toolkits and 
Briefcases 
-Knows/Need to Knows 
-Entry Documents 
-New Tech PD 
-Summer PD 
-Weekly PD 
-8-Step Process 
-NWEA 
-PSAT 
-Interims 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

20 
 



 

Indicator Statement or  Question Response Evidence 
3.7 Mentoring, coaching, and 

induction programs support 
instructional improvement 
consistent with the school's 
values and beliefs about teaching 
and learning. 

School personnel are engaged in 
mentoring, coaching, and induction 
programs that are consistent with the 
school's values and beliefs about 
teaching, learning, and the conditions 
that support learning. These programs 
set expectations for all school personnel 
and include measures of performance. 

•Records of meetings and 
walk-thrus/feedback 
sessions 

•Survey results 

•Professional learning 
calendar with activities for 
instructional support of 
new staff 

•Descriptions and 
schedules of mentoring, 
coaching, and induction 
programs with references 
to school beliefs and 
values about teaching and 
learning 

•Personnel manuals with 
information related to new 
hires including mentoring, 
coaching, and induction 
practices 

•-Summer PBL Training 
-New Teacher PBL 
Training 
-NTAC 
-Coaching by Literacy 
Coach, CCR Coordinator, 
and CRA Teams 
-Team Leaders 
-RISE Evaluation 
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Indicator Statement or  Question Response Evidence 
3.8 The school engages families in 

meaningful ways in their 
children's education and keeps 
them informed of their children's 
learning progress. 

Programs that engage families in 
meaningful ways in their children's 
education are designed and 
implemented. School personnel regularly 
inform families of their children's learning 
progress. 

•Survey results 

•List of varied activities 
and communications 
modes with families, e.g., 
info portal, online, 
newsletters, parent 
centers, academic nights, 
open house, early release 
days 

•Calendar outlining when 
and how families are 
provided information on 
child's progress 

•Parental/family/caregiver 
involvement plan including 
activities, timeframes, and 
evaluation process 

•-Side-by-Sides 
-Student-led Conferences 
-Open Houses 
-Grade Level Parent 
Nights 
-ECHO Access 
-Blackboard Connect 
-School Website 
-RDS 

 
 
Indicator Statement or  Question Response Evidence 
3.9 The school has a formal structure 

whereby each student is well 
known by at least one adult 
advocate in the school who 
supports that student's 
educational experience. 

School personnel participate in a 
structure that gives them long-term 
interaction with individual students, 
allowing them to build strong 
relationships over time with the student 
and related adults. All students 
participate in the structure. The structure 
allows the school employee to gain 
significant insight into and serve as an 
advocate for the student's needs 
regarding learning skills, thinking skills, 
and life skills. 

•List of students matched 
to adult advocate 

•Survey results 

•Curriculum and activities 
of formal adult advocate 
structure 

•Master schedule with time 
for formal adult advocate 
structure 

•Description of formal 
adult advocate structures 

•-Advisory/FLEX Time  
-Culture Building Days   
-Grade Level Teams 
-Teacher Looping in 
English and math 
courses 
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Indicator Statement or  Question Response Evidence 
3.10 Grading and reporting are based 

on clearly defined criteria that 
represent the attainment of 
content knowledge and skills and 
are consistent across grade 
levels and courses. 

Teachers use common grading and 
reporting policies, processes, and 
procedures based on clearly defined 
criteria that represent each student's 
attainment of content knowledge and 
skills. These policies, processes, and 
procedures are implemented 
consistently across grade levels and 
courses. Stakeholders are aware of the 
policies, processes, and procedures. 
The policies, processes, and procedures 
are regularly evaluated. 

•Evaluation process for 
grading and reporting 
practices 

•Survey results 

•Sample report cards for    
each grade level and for     
all courses 

•Sample communications 
to stakeholders about 
grading and reporting 

•Policies, processes, and 
procedures on grading and 
reporting 

•-Side-by-Sides 
-Orientation Night 
-Open Houses 
-Student-led Conferences 
-SLO Rubrics 
-ECHO 
-RDS 
-Student Handbook 
-Staff Handbook 

 
 
 
Indicator Statement or  Question Response Evidence 
3.11 All staff members participate in a 

continuous program of 
professional learning. 

All staff members participate in a 
continuous program of professional 
learning that is aligned with the school's 
purpose and direction. Professional 
development is based on an assessment 
of needs of the school. The program 
builds capacity among all professional 
and support staff. The program is 
systematically evaluated for 
effectiveness in improving instruction, 
student learning, and the conditions that 
support learning. 

•Results of evaluation of 
professional learning 
program. 

•Evaluation tools for 
professional learning 

•Survey results 

•-Robert Trammel  
-New Tech PDs 
-Team Leaders 
-Instructional Coaches 
-CPTs 1x per week 
-Department Meetings 
2x per month 
-After school PD 2x per 
week 
-Summer PDs 
-Surveys 
-Evaluations of PDs 
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Indicator Statement or  Question Response Evidence 
3.12 The school provides and 

coordinates learning support 
services to meet the unique 
learning needs of students. 

School personnel use data to identify 
unique learning needs of special 
populations of students based on 
proficiency and/or other learning needs 
(such as second languages). School 
personnel are familiar with research 
related to unique characteristics of 
learning (such as learning styles, 
multiple intelligences, personality type 
indicators) and provide or coordinate 
related learning support services to 
students within these special 
populations. 

•Survey results 

•List of learning support 
services and student 
population served by such 
services 

•Training and professional 
learning related to 
research on unique 
characteristics of learning 

•Data used to identify 
unique learning needs of 
students 

•-Staff ECHO Course 
-Learning Log Meetings  
-CPTs 2x per week 
-Department meetings 2x 
per month 
-After school PD 2x per 
week 
-Summer PD 
-Partnership with NISEC   
-HighAbility Coordinator  
-ELL Aide 
-Title 1 Aides 
-Literacy Coach 
-CCR Coordinator 
-PBIS Team 

 

Reflection of Standard 3: 
 
Calumet High School in Gary, Indiana is a high school situated on the borders of four school corporations. Our students come from Gary and 
unincorporated Calumet Township serving 638 students. Compared to the traditional schedule once offered, Calumet New Tech  High school 
offers many more courses to expose students to college and career readiness. These include Advanced Placement and dual credit courses 
including Higher Technology and Project Lead the Way in agreement with Ivy Tech. We've been able to pair PLTW with and Science in 
grades 9-12 and with math in grades 11-12.  
 
One of our challenges is a high turnover rate of staff, which means we are continuously providing professional development to improve PBL, 
use of assessment rubrics, and our school culture. Calumet has implemented Collaborative Plan Teams that meet once per week to look at 
student work and discuss assessment that drives instructional decisions. Teachers participate in a continued process of coordinating 
instruction, assessment, and program planning to reflect on state standards, standards set forth by careers and the military, as well as 
university requirements. Professional development opportunities are presented throughout the school year and summer term. We have PBL 
trainers in-house, PLTW training, Ivy Tech Higher Tech training, as well as a math consultant, Robert Trammel, to provide continuous 
professional development and support throughout the school year. Collaboration time between departments, teams and between high school 
and middle school committees are provided by the district. 
 
The district supports the co-teaching model through a training program provided in partnership with New Tech. Supported by our New Tech 
Coaches and a trained Leadership Team, Calumet has also implemented College Readiness Assessments. Core classes are supported with 
smaller embedded college ready assessments called IAKTs using rubrics developed Stanford University. Staff at the high school meet 
weekly to discuss how project activities are scaffolding the skills needed to complete college ready assessments.We are working with grade 
levels, departments, and even the elementary and middle schools to the vertically coordinate CRAs 6-12.  
 
Our support of EL students continues to evolve with our training in WIDA, the educational consortium of 33 state departments of education 
that Indiana joined in 2014. Our staff is being trained to understand WIDA standards and adopt teaching strategies throughout the school 
year in conjunction with the district office. Efforts have been made to send all school-wide communications home in both Spanish and 
English. Special Education facilitators support our students with IEPs both in the least restrictive learning environment. Special Education 
facilitators are part of each grade level CPT and help provide valuable insight as we seek to improve our understanding of how our 
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students learn. Students with Special Needs also have the support of staff who extend learning from core subjects through work services. 
Poverty, transiency, and a high population of students who have limited academic readiness for reading and math, regardless of their native 
language, are also challenges for Calumet. We know that building relationships is an important first step in reaching students and because 
of the transiency of our population, we must act quickly to develop those relationships if we want to reach kids who may not be with us long- 
term. To help reinforce our 8-Step process, our staff meets with Family FLEX groups four times a week. Time is spent remediating students 
and preparing them for ISTEP+, SAT, ACT, PSAT, or ASVAB type tests based on their most recent assessment data. Some of that time is 
also devoted to Culture Building, mentoring, skill building, and conducting test talks with our small group of students. 
 
Curriculum and Assessment information can be found in our online ECHO, Google Docs, RDS systems. Staff has shared access to detailed 
Curriculum and Assessment. The public is able to access information regarding Curriculum and Assessment online at the district and school 
websites or through acquiring hard copies in the Main Office. 
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Standard 4: Resources and Support  Systems 
 
The school has resources and provides services that support its purpose and direction to ensure success for all students. 
 

Indicator Statement or  Question Response Evidence 
4.1 Qualified professional and 

support staff are sufficient in 
number to fulfill their roles and 
responsibilities necessary to 
support the school's purpose, 
direction, and the educational 
program. 

Clearly defined policies, processes, and 
procedures ensure that school leaders 
have access to, hire, place, and retain 
qualified professional and support staff. 
School leaders use a formal, systematic 
process to determine the number of 
personnel necessary to fill all the roles 
and responsibilities necessary to support 
the school purpose, educational 
programs, and continuous improvement. 
Sustained fiscal resources are available 
to fund all positions necessary to achieve 
the purpose and direction of the school. 

•Policies, processes, 
procedures and other 
documentation related to 
the hiring, placement and 
retention of professional 
and support staff 

•Assessments of staffing 
needs 

•Documentation of highly 
qualified staff 

•- Highly Qualified 
Teachers 
- RISE evaluations 
- National and regional 
professional development 
- Instructional Coach 
- Certified NT Team 
Leaders 
- Certified NT Coaches 
- New Tech Coach 
- School Counselors 
- Data Coach 
- School/Community 
Liaison 
- School Nurse 
- District Media Specialist 
- Grade Level Teams 
- Crown Counseling 
- District New Tech Team 
- 8-Step Team 
- Title 1 Aides 
- Title 1 Instructional Staff 
and support 
- PBIS Team 
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Indicator Statement or  Question Response Evidence 
4.2 Instructional time, material 

resources, and fiscal resources 
are sufficient to support the 
purpose and direction of the 
school. 

Instructional time, material resources, 
and fiscal resources are focused on 
supporting the purpose and direction of 
the school. Instructional time is protected 
in policy and practice. School leaders 
work to secure material and fiscal 
resources to meet the needs of all 
students. School leaders demonstrate 
that instructional time, material 
resources, and fiscal resources are 
allocated so that all students have 
equitable opportunities to attain 
challenging learning expectations. Efforts 
toward the continuous improvement of 
instruction and operations include 
achieving the school's purpose and 
direction. 

•Examples of efforts of 
school leaders to secure 
necessary material and 
fiscal resources 

•Survey results 

•School schedule 

•Alignment of budget with 
school purpose and 
direction 

•School calendar 

•- Block scheduling 
- CTE funding 
- Extended school day 
- 1:1 technology 
- Hi-Def After-School 
program 
- Professional 
Development Days for 
staff 
- District Calendar - 
Bi-monthly Admin 
meetings with Central 
Office 
- School-based leadership 
team 
- Common Plan time for 
Grade Level Teams 
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Indicator Statement or  Question Response Evidence 
4.3 The school maintains facilities, 

services, and equipment to 
provide a safe, clean, and healthy 
environment for all students and 
staff. 

School leaders have adopted or 
collaboratively created clear definitions 
and expectations for maintaining safety, 
cleanliness, and a healthy environment 
and they have shared these definitions 
and expectations with all stakeholders. 
All school personnel and students are 
accountable for maintaining these 
expectations. Valid measures are in 
place that allow for continuous tracking 
of these conditions. Improvement plans 
are developed and implemented by 
appropriate personnel to continuously 
improve these conditions. The results of 
improvement efforts are systematically 
evaluated regularly. 

•Survey results 

•Documentation of 
compliance with local and 
state inspections 
requirements 

•Documentation of 
emergency procedures 
such as fire drills, 
evacuation and other 
emergency procedures. 

•System for maintenance 
requests 

•Maintenance schedules 

•Safety committee 
responsibilities, meeting 
schedules, and minutes 

•- GCA service staff 
- Emergency Policies and 
procedures 
- Work Orders 
(SchoolDude) 
- School Safety Committee 
- Monthly District School 
Safety Meetings 
- School-based Helath 
Clinic 
- Crown Counseling 
- NISEC partnership 
- Chartwells Food Services 
- School Nurse 
- School Counselors 
- Crisis Team 
- All Certified Staff are 
CPR/AED Certified 
- School-based 
Maintenance and Janitorial 
Staff 
- School Resource Officer 
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Indicator Statement or  Question Response Evidence 
4.4 Students and school personnel 

use a range of media and 
information resources to support 
the school's educational 
programs. 

All students and school personnel have 
access to an exceptional collection of 
media and information resources 
necessary to achieve the educational 
programs of the school. Qualified 
personnel in sufficient numbers are 
available to assist students and school 
personnel in learning about the tools and 
locations for finding and retrieving 
information. 

•Budget related to media    
and information resource   
acquisition 

•Survey results 

•Schedule of staff 
availability to assist 
students and school 
personnel related to 
finding and retrieving 
information 

•- Echo 
-RDS 
- Compass 
- Study Island  
- NWEA 
- Prezi 
- PowerPoint 
- PLTW 
- 3-D Printer 
- iPads 
- 1:1 Laptops 
- Projectors 
- School-based Library 
- Twitter 
- Facebook 
- Instagram 
- School/District Website 
- Blackboard Connect 
- Follett 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

29 
 



 
 
 
Indicator Statement or  Question Response Evidence 
4.5 The technology infrastructure 

supports the school's teaching, 
learning, and operational needs. 

The technology infrastructure meets the 
teaching, learning, and operational 
needs of all stakeholders. School 
personnel develop and administer needs 
assessments and use the resulting data 
to develop and implement a technology 
plan to improve technology services and 
infrastructure. 

•Technology plan and 
budget to improve 
technology services and 
infrastructure 

•Assessments to inform 
development of technology 
plan 

•Survey results 

•Policies relative to 
technology use 

•- 1:1 Technology 
- Full Time Tech Aide 
- Full Time District IT 
Support Staff 
- Full Time District Media 
Specialist 
- Wireless Access 
- Updated server 
- Increased broadband 
- Projectors 
- Phones in every 
classroom 
- All resources indicated in 
4.4 
- Professional 
Development and support 
with New Tech Network, 
Bob Trammel and 
Instructional Coaches 
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Indicator Statement or  Question Response Evidence 
4.6 The school provides support 

services to meet the physical, 
social, and emotional needs of 
the student population being 
served. 

School personnel implement a process 
to determine the physical, social, and 
emotional needs of each student in the 
school. School personnel provide or 
coordinate programs to meet the needs 
of students as necessary. Measures of 
program effectiveness are in place, and 
school personnel use the data from 
these measures to evaluate all 
programs. Improvement plans related to 
these programs are designed and 
implemented when needed to more 
effectively meet the needs of students. 

•Student assessment  
system for identifying   
student needs 

•Agreements with school 
community agencies for 
student-family support 

•Survey results 

•Schedule of family 
services, e.g., parent 
classes, survival skills 

•Social classes and 
services, e.g., bullying, 
character education 

•List of support services 
available to students 

•- School Counselors (2) 
- Crown Counseling 
- School-based Health 
Clinic 
- School Nurse 
- School and Community 
Liaison 
- Title 1 Support Aides 
- School Resource Officer 
- PBIS Team 
- PBIS PD 
- PBIS based support and 
intervention strategies 
- Title 1 Services 
- Hi-Def After-School 
Program 
- Common Plan Time 
- Grade Level Teams 
- Certified School Safety 
Specialists 
- CPR/AED Trained 
- Mental Health First Aid 
Trained 
- CPT Trained 
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Indicator Statement or  Question Response Evidence 
4.7 The school provides services that 

support the counseling, 
assessment, referral, educational, 
and career planning needs of all 
students. 

School personnel implement a clearly 
defined, systematic process to 
determine the counseling, assessment, 
referral, educational, and career 
planning needs of all students. School 
personnel provide or coordinate 
programs necessary to meet the needs 
of all students. Valid and reliable 
measures of program effectiveness are 
in place, and school personnel use the 
data from these measures to regularly 
evaluate all programs. Improvement 
plans related to these programs are 
designed and implemented to more 
effectively meet the needs of all 
students. 

•List of services available 
related to counseling, 
assessment, referral, 
educational, and career 
planning 

•Survey results 

•Budget for counseling, 
assessment, referral, 
educational and career 
planning 

•Description of IEP 
process 

•Description of referral 
process 

•- JAG 
- Reconnecting Youth - 
Center For Workforce 
Development Career 
Advisor 
- CCR Coordinator 
- School Counselors 
- ReadyNWI Partnership 
-SAT Suite 9-11 
- Dual Credit Partnerships 
with Ivy Tech, PNC, IUN 
- Crown Counseling 
- School Resource Officer 
- Geminius Partnership 
- Upward Bound 
Partnership 
- Hammond Area Career 
Center Partnership 
- Community Partnerships 
with Businesses 
- School/Community 
Liaison Partnership 

 

Reflection of Standard 4: 
 
Academic: 
The school employs many highly qualified teachers, as all the teachers must have current and up-to-date licensing, are subject to RISE 
evaluations, complete character surveys to allow for stronger paired courses, and collaboratively meet a minimum of three times a week as a 
department, grade level, or school-wide team to discuss best practices and routinely enhance the rigor of their course curriculum. 
Along with our highly qualified teachers, our school also provides students with the privilege of using 1:1 technology in the classrooms. Each 
student is assigned a specific laptop, bag, and facilitator in which they report to and are responsible for checking out and checking in their 
laptop each and every day. We felt that this procedure has allowed for our students to be more accountable and take more ownership in their 
learning as they now have the ability to use the internet to increase their learning and understanding of their course contents, as well as use 
specific computer (PLTW AutoDesk, Inventor, LoggerPro, etc.) or internet programs (ECHO, Google Drive, etc.) to enhance their end 
products of their projects. We felt that the exposure to block scheduling has created more flexibility in the pairings of our courses offered to 
students allotting for more college and career pathways and exposure to career options, given that more than half of our courses offered to 
students are CTE (Career and Technical Education) certified. Every year our courses are evaluated and discussions are had as to continue 
offering the same courses or make adjustments based on new student needs. In furthering that evaluation process, we also felt that the 
opportunities we have presented to our upperclassmen with such as attending  the Hammond Area Career Center (HACC) to pursue 
certifications and college course credits in their choice of career field or desired college degree, has greatly helped our students transition 
into life after high school. Routine meetings with the director of HACC have also allowed for each school to align their curriculums, providing 
the students with a stronger education and preparation for their future careers. 
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Support Systems: 
In reviewing the school's implementation of the "work order" policy (SchoolDude) for equipment in the building both in technology and 
(general) maintenance, we felt that the policy has made us proactive as it has prepared us for any issues or problems from occurring that 
could become potential setbacks in the classroom or malfunctions of hardware, possibly causing harm to those inside the building. 
Staff members are well aware of the variety of needs of the students, thus allowing for specific possible outlets of support being offered to 
them to help them in their academic success, emotional, physical, or social needs. Students in need of academic support have the 
opportunity to attend Hi-Def, an after school program that houses all content subjects, in addition to recreational opportunities (such as 
archery, music, art, career exploration, martial arts, cooking) where students also receive a free meal and transportation home. For students 
in need of emotional support, the school's partnership with Crown Counseling and Community HealthNet have proven to be positive 
resources for our students to take advantage of and work on to strengthen their inner selves. The school has already agreed to terms with 
both entities to continue providing these services to students for as long as they need them and funding is available. 
 
To ensure that all stakeholders are supported and receive services, a Home/School Parent Liaison and Student Support and Program 
Integration Coordinator was hired to help school administrators better meet the needs of the community and strengthen relationships. In 
addition to the liaison, a "Parent Room" for parents to come in for "Coffee Hour" or Parent Voice has been created so that discussions on the 
school environment and upcoming school events can be shared and discussed. Increased use of social media such as Facebook and Twitter 
have also created more effective two-way communication with parents and community members. We feel that these initiatives have proven 
to be positive in uniting all stakeholders. More voices are heard, there has been an increase in community involvement in school initiatives, 
and parents have a designated room to go on ECHO (the school's academic website) to track their student's academic, social, and college 
and career ready progress in each of their grade level courses. 
 
We also recognize our weaknesses and have determined that the low fiscal funding has inhibited us to retain highly qualified teachers, 
renovate building infrastructure, such as electric and HVAC, hire additional needed staff to assist with issues related to behavior and trauma 
and reduce the high ratio of students to counselors (currently set at 319:1) and less classroom instructional time due to mandatory state 
testing. We feel that the fiscal issues have greatly hindered and impacted our overall culture and environment, keeping us from getting 
students to reach higher academic, social, and college and career ready success. Discussions between building level administrators and 
central office administrators occur bi-monthly as they try to find possible solutions and alternative funding to help offset these setbacks. 
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Standard 5: Using Results  for  Continuous  Improvement 
The school implements a comprehensive assessment system that generates a range of data about student learning and school effectiveness 
and uses the results to guide continuous improvement. 
Indicator Statement or  Question Response Evidence 
5.1 The school establishes and 

maintains a clearly defined and 
comprehensive student 
assessment system. 

School personnel maintain and 
consistently use a comprehensive 
assessment system that produces data 
from multiple assessment measures, 
including locally developed and 
standardized assessments about 
student learning and school 
performance. The system ensures 
consistent measurement across all 
classrooms and courses. All 
assessments are proven reliable and 
bias free. The system is regularly and 
systematically evaluated for reliability 
and effectiveness in improving 
instruction, student learning, and the 
conditions that support learning. 

•Documentation or 
description of evaluation 
tools/protocols 

•Survey results 

•Brief description of 
student assessment 
system including range of 
data produced from 
standardized and local 
assessments on student 
learning and school 
performance 

•Evidence that 
assessments are reliable 
and bias free 

*PSAT 
*NWEA 
*ISTEP 
*ECA 
*SAT 
*Interim Assessments 

 
Indicator Statement or  Question Response Evidence 
5.2 Professional and support staff 

continuously collect, analyze, and 
apply learning from a range of 
data sources, including 
comparison and trend data about 
student learning, instruction, 
program evaluation, and 
organizational conditions. 

Systematic processes and procedures 
for collecting, analyzing, and applying 
learning from all data sources are 
documented and used consistently by 
professional and support staff. Data 
sources include comparison and trend 
data that provide a comprehensive and 
complete picture of student learning, 
instruction, the effectiveness of 
programs, and the conditions that 
support learning. All school personnel 
use data to design, implement, and 
evaluate continuous improvement plans 
to improve student learning, instruction, 
the effectiveness of programs, and 
organizational conditions. 

•Survey results 

•Written protocols and 
procedures for data 
collection and analysis 

•Examples of use of data 
to design, implement, and 
evaluate continuous 
improvement plans and 
apply learning 

•List of data sources 
related to student learning, 
instruction, program 
effectiveness, and 
conditions that support 
learning 

•*Common Plan TIme 
*Grade Level Plan 
* Learning Log 
*Hi-Def 
* SOS Lists *Advisory 
*Title 1 
*Special Ed aides, 
*Workshops 
* Professional 
Development support with 
Bob Trammel, and 
Instructional Coaches 
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Indicator Statement or  Question Response Evidence 
5.3 Professional and support staff are 

trained in the evaluation, 
interpretation, and use of data. 

All professional and support staff 
members are assessed and trained in a 
rigorous professional development 
program related to the evaluation, 
interpretation, and use of data. 

•Professional learning 
schedule specific to the 
use of data 

•Documentation of 
attendance and training 
related to data use 

•Survey results 

•Training materials specific 
to the evaluation, 
interpretation, and use of 
data 

•*Professional 
Development 
*Emails 
*New Trainings for 
Assessments 
*CPT-Learning Logs 
* RISE Training 

 
 
Indicator Statement or  Question Response Evidence 
5.4 The school engages in a 

continuous process to determine 
verifiable improvement in student 
learning, including readiness for 
and success at the next level. 

Policies and procedures clearly define 
and describe a process for analyzing 
data that determine verifiable 
improvement in student learning 
including readiness for and success at 
the next level. Results indicate 
significant improvement, and school 
personnel systematically and 
consistently use these results to design, 
implement, and evaluate the results of 
continuous improvement action plans 
related to student learning, including 
readiness for and success at the next 
level. 

•Agendas, minutes of 
meetings related to 
analysis of data 

•Description of process for 
analyzing data to 
determine verifiable 
improvement in student 
learning 

•Examples of use of 
results to evaluate 
continuous improvement 
action plans 

•Evidence of student 
readiness for the next level 

•Evidence of student 
growth 

•Evidence of student 
success at the next level 

•*CPTs/GLTs 
*Flex/Advisory 
* 8 Step 
* Instructional coaches 
*Hi-Def 
* Title 1 Aides 
*Professional 
Development support with 
Bob Trammel 
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Indicator Statement or  Question Response Evidence 
5.5 Leadership monitors and 

communicates comprehensive 
information about student 
learning, conditions that support 
student learning, and the 
achievement of school 
improvement goals to 
stakeholders. 

Leaders monitor comprehensive 
information about student learning, 
conditions that support student learning, 
and the achievement of school 
improvement goals. Leaders regularly 
communicate results using multiple 
delivery methods to all stakeholder 
groups. 

•Minutes of board 
meetings regarding 
achievement of student 
learning goals 

•Sample communications 
to stakeholders regarding 
student learning, 
conditions that support 
learning, and achievement 
of school improvement 
goals 

•School quality control 
procedures for monitoring 
information about student 
learning, conditions that 
support learning, and the 
achievement of school 
improvement goals 

•Parent Liaisons 
*PDs 
*CPTs/GLTs 
*Agendas 
*Project Briefcases  
*Parent Nights  
with Leadership  
Team 

 
 

 
Reflection of Standard 5: 
 
Upon looking at the results for Standard 5, we found that as a school we are collecting and maintaining an assessment system that provides 
useful data in student learning and school performance. Calumet New Tech High School utilizes student data to drive instruction using the 8- 
Step Model. Using combined information from our assessments, we can plan interventions for our students. Assessments include:  SAT, 
PSAT, NWEA, ECA, ISTEP, and Interims Assessments. Using the data and analyzing results, the staff can create plans that offer the 
students the best chance at being successful. Utilizing the data from multiple sources provides accurate details about student needs. 
 
In order to best support the staff, provide differentiation in professional development through CPTS, after-school and summer professional 
development, 1:1 teacher mentors, and through the evaluation process However, high staff turnover has made it very difficult to efficiently 
support the adult learning needs of such a comprehensive instructional model, with the implementation of New Tech, 8-Step, and CTE 
courses, for example. Strategies are being implemented and developed to further support staff in their growth and development.  For 
example, the 8-Step Process is presented to the staff both whole group and through CPTs in the beginning of each school year. 
Expectations for required technical pieces, such as Learning Log Reflection Forms, data results, and instructional plans have are provided 
through the use of common school wide tools and forms. The adaptive support for understanding how to use the 8-Step Process data to 
drive instruction through the New Tech Model is supported by the Instructional Coaches, Team Leaders, and Building Leaders through 
creating targeted small group and individual plans for support through data collected both qualitatively and quantitatively. However, with 
many new staff, over 60% with 2 years or less experience in 2016-17, supporting the adult learning needs with very few veteran/highly 
effective instructional support staff remaining, has proven to be a challenge. In response, strategies such as staff courses in ECHO, peer 
observation and reflection, Looking at Student Work Protocols, and extra help after traditional school hours has been used to better meet the 
personalized learning needs of all staff.  
 
Challenges faced by the school are finding ways to continue to support the students during after school on their academic, social-emotional 
and college and career ready needs. Continued holistic support of the students is the number one goal. Using after school programs is 
essential to providing the extra help and time that our students need to succeed. However, the sunsetting of funds for the after-school 
program have resulted in decreasing after school support the past 2 years. Teachers and support staff are volunteering time and additional 
grant opportunities are being applied for, such as the Lilly Comprehensive School Counseling Grant. After school programs with certified 
teachers currently assist students in much needed homework help, certified counselors help with social emotional challenges and college 
and career readiness, and coaches can help develop character and provide a safe place for our students to attend after-school hours in the 
community. Also, using during school time, such as FLEX, as a time to do student check-ins helps with student success. FLEX strategies are 
being investigated to determine more effective use of this time to help build academic, social-emotional, and college and career ready skills 
through relationships with a caring adult.  
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Student  Performance Diagnostic 
 

 
ELA ISTEP+/ECA 

Grade  2013 
ELA % 
Pass 

2014  
ELA % 
Pass 

2015  
ELA % 
Pass 

2016 
ELA % 
Pass 

2017 
ELA % 
Pass 

2018  
ELA % 
Pass 

10 61.5% 47.9% 58.5% 36.1%* 31%* 32%* 

*ISTEP 
 

ELA Reading/Writing ECA 

Grade  2013 
Reading
% Pass 

2013 
Writing 
% Pass 

2014 
Reading 
% Pass 

2014 
Writing 
% Pass 

2015 
Reading 
% Pass 

2015 
Writing 
% Pass 

2016 
Reading 
% Pass 

2016 
Writing 
% Pass 

10 60% 62% 47% 63% 57% 65% 42% 64% 

 

 
Math ISTEP+/ECA 

Grade  2013 
Math % 
Pass 

2014  
Math % 
Pass 

2015  
Math % 
Pass 

2016 
Math % 
Pass 

2017 
Math % 
Pass 

2018 
Math % 
Pass 

10 29.7%** 17.8%** 17%** 8.3%* 6%* 13.9%* 

*ISTEP+ 

 
PSAT Evidence-Based Reading/Writing (ERW) /Math 

Grade  2016 ERW 
% Pass 

2017 ERW 
% Pass 

2016 Math 
% Pass 

2017 Math % 
Pass 

9 42% 48% 16% 21% 

37 
 



10 34% 46% 20% 9% 

11 36% 30% 7% 9% 

 
 
 
 
Assessment Evaluative Criteria  and Rubrics 
 
 

Statement or  Question Response 
1. Assessment Quality The array of assessment devices used by the 

institution to determine students' performances 
is sufficiently aligned so that valid inferences 
can be reached regarding students' status with 
respect to the majority of those curricular aims 
regarded as high-priority instructional targets. 
The documentation provided in support of this 
alignment is relatively persuasive. Most of the 
assessments used are accompanied by 
evidence demonstrating that they satisfy 
accepted technical requirements. 

 
 
 

Statement or  Question Response 
2. Test Administration Most of the assessments used by the institution 

to determine students' performances have been 
administered with reasonable fidelity to the 
administrative procedures appropriate for each 
assessment. In most instances, the students to 
whom these assessments were administered 
are essentially representative of the students 
served by the institution. Appropriate 
accommodations have been provided for most 
assessments so that valid inferences can be 
made about most students' status with respect 
to most of the institution's targeted curricular 
outcomes. 

 
 
 

Statement or  Question Response 
3. Quality of Learning Evidence of student learning promoted by the 

institution is acceptably analyzed and presented 
with reasonable clarity. In comparison to 
institutions functioning in a similar educational 
context, students' status, improvement, and/or 
growth evidence indicates that the level of 
student learning is at or above what would 
otherwise be expected. 

 
 
 

Statement or  Question Response 
4. Equity of Learning Evidence of student learning indicates 

achievement gaps exist among subpopulations 
of students, and these achievement gaps have 
noticeably declined. 
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Areas of  Notable  Achievement 
 
Which  area(s) are  above the  expected levels  of  performance? 
 
Writing has been an area of strength over the past few years and shows performance above the expected levels in correlation to local 
assessment data, such as NWEA and previous STAR data. Although there has been some fluctuation in the percentage of students 
considered proficient in Writing, these percentages are consistently higher than that of Reading Comprehension and Math. 
 
Describe the  area(s) that  show a  positive  trend in performance. 
 
Writing has been area of strength, as demonstrated by both ISTEP+ and ECA data. Students earning 2 or more points has been consistent 
for both conventions and writing processes for both the 2016 and 2017 ISTEP+ data. The data also demonstrates that over 55% score 3 or 
more points in both 2016 and 2017 in both writing conventions and processes.  
 
Which  area(s) indicate  the  overall  highest  performance? 
 
The area that shows the overall highest performance is Writing. 
 
Which  subgroup(s)  show a  trend toward increasing  performance? 
 
The subgroup which demonstrates a positive trend when passing ISTEP+ is the female subgroup. The female subgroup outperforms the 
male subgroup on both ELA and Math ISTEP+ for both 2016 and 2017. 
 
Between which  subgroups is  the  achievement gap  closing? 
 
There does not seem to be an achievement gap that is closing between different subgroups. The gap between Ethnic groups is continuously 
shifting. The same is true for both the Paid and Free/Reduced subgroup and the Hispanic and EL subgroups. Between the 2016 and 2017 
ISTEP+ data, the results are inconsistent to correlated to a closing achievement gap in any one subgroup.  
 
Which  of  the  above reported findings  are  consistent with findings  from  other  data  sources? 
 
The above findings regarding Writing performance are consistent from findings with NWEA reading and PSAT reading data.  
 
Areas in Need of  Improvement 
 
Which  area(s) are  below  the  expected levels  of  performance? 
 
Math is an area that is significantly below the expected levels of performance. Students are also performing significantly below expected 
levels for Reading Comprehension. Both performances in Math and Reading Comprehension are consistent with student outcomes on 
ISTEP+, and demonstrate a sizable decline in student performance between the transition from ECAs to ISTEP+.  
 
Describe the  area(s) that  show a  negative  trend in performance. 
 
Reading Comprehension and Math both show a negative trend in performance over the past three years in comparison to ECA ELA and 
Math performance. Specifically in Math, the 2017 ISTEP+ scores demonstrated a significant deficit in Math Process skills. Data analysis 
revealed that students were able to put the correct answer for most standards, but close 90% earned 0 points on most Math Process 
questions on the applied skills.  
 
Which  area(s) indicate  the  overall  lowest  performance? 
 
Math indicates the overall lowest performance. However, it must be noted that the applied skills portion of ISTEP+ in Math was scored 
differently in 2017 than in 2016. In 2017, no Geometry was scored for the applied skills portion of ISTEP+ as in years past.  
 
Which  subgroup(s)  show a  trend toward decreasing  performance? 
 
The subgroup consisting of Black and Special Education students shows a significant decline in performance in both Math and English. 
Additionally, all subgroups have shown a decline in Math. The African American subgroup has taken a significant decreasing trend in 
comparison to the ECA data, in which they performed at times above White. In 2016 4% of the African American subgroup passed and 
decreased to 1% in 2017. However, there has been a significant increase in the number of students in this subgroup, up from 57 in 2016 to 
70 in 2017, making it the largest subgroup of students aside from gender and SES. The Special Education subgroup is also consistently one 
of the lowest performing subgroups and has also shown decreasing performance in Math and English in comparison to the ECA results. 
ISTEP+ results in Math indicate that 0% passed ISTEP+ in 2016 and only 4% passed ISTEP+ in 2017. 
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Between which  subgroups is  the  achievement gap  becoming  greater? 
 
The achievement gap is becoming greater within the African American subgroup. In 2017 African Americans decreased by 3% in Math and 
remained at 26% passing in ELA.  
 
 
Which  of  the  above reported findings  are  consistent with findings  from  other  data  sources? 
 
The above mentioned findings regarding math are consistent with findings from NWEA math and reading and PSAT math and reading 
results, which indicate that the majority of students’ math and reading skills are well below grade level. 
 
 

Stakeholder  Feedback  Diagnostic 
 
Areas of  Notable  Achievement 
 
Which  area(s) indicate  the  overall  highest  level  of  satisfaction or  approval? 
 
PARENTS: 
Parents feel that our school is focused on student success and that we have a plan for continued improvement. They also agree with all of 
the school improvement and district strategic plan goal areas. . 
STUDENTS: 
Students feel that Calumet provides a connected school culture and that the Adult Relationships with students is an area of strength. The 
students also feel positive about being in a school that is helping them to become college and career ready.  
STAFF: 
Staff feel that the school has a culture that cares about students. The staff also feel that the leadership focuses on support students 
academic success. They also feel our school's leaders expect staff members to hold all students to academic standards and that our 
school's leaders hold all staff members accountable for student learning. 
 
Which  area(s) show a  trend toward increasing  stakeholder  satisfaction or  approval? 
 
PARENTS: 
Parent feedback agrees that students have an increased need for social-emotional support in the school setting. Parent feedback also 
demonstrates that parents believe that 85% of students have social-emotional issue that is impacting their ability to be academically 
successful. This is a new trend seen in school parent data.  
STUDENTS: 
Students increasingly believe that teachers and adults at the school are genuinely concerned about their academic success. Whereas survey 
results showed that students did not believe teachers were willing to give them extra support and services needed to be 
successful in the past, survey results indicate this as an area of highest satisfaction, in contrast to data through the end of 2013, indicating 
continued and increased satisfaction. 
STAFF:  
Staff feels they are now being supported to receive the professional development and training needed to address the social-emotional needs 
of the student population.  
 
Which  of  the  above reported findings  are  consistent with findings  from  other  stakeholder  feedback  sources? 
 
Data from previous parent, student and staff surveys corroborate current findings that parents are increasingly satisfied with the 
effectiveness of school improvement, leadership, and need for social-emotional for student success 
 
Areas in Need of  Improvement 
 
Which  area(s) indicate  the  overall  lowest  level  of  satisfaction or  approval? 
 
PARENTS: 
Parents believe there should be a greater focus on math instruction so students can improve their skills and perform better on standardized 
assessments. They also feel that students should have an opportunity to develop appropriate employability skills and be exposed to various 
concepts in field of business. We recognize parent concerns, and these issues have been prioritized as evidenced by the school 
improvement plan.  
STUDENTS: 
Students feel that rules need to be enforced more fairly at school, through their perception. Students also  feel that students do not respect 
each other at school. These concerns are being addressed and prioritized as evidenced by the school improvement plan, specifically through 
the Comprehensive School Counseling Program and Trauma Informed Practices.  
STAFF: 
Staff noted concerns with the need to increase resources allocated for students social-emotional needs to create a safe learning environment 
for all students to succeed. Staff also indicates a decrease in parent support for student success 
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Overview 
 
 

Calumet New Tech High School Goals and Plan 
 
Plan Description: 
The following documents our goals and plans to improve student achievement. 
 

Goals  Summary 
 
The  following is  a  summary  of the  goals  encompassed in this  plan. The  details  for  each goal are  available  in the  next 
section. 
 

# Goal Name Goal Details Goal Type Total Funding 

1 All students will increase 
achievement in reading 
comprehension. 

Objectives:1 
Strategies:1 
Activities:1 

Academic $6000 

2 All students will increase their Algebra 
skills. 

Objectives:1 
Strategies:1 
Activities:1 

Academic $6000 

3 All students will increase their 
proficiency in knowledge and 
thinking (content) and written 
communication skills at a 
college and career ready level. 

Objectives:1 
Strategies:1 
Activities:1 

Academic $6000 

4 All students will receive the social and 
emotional, including cultural 
competency,  support needed to 
successfully complete high school. 

Objectives:1 
Strategies:1 
Activities:1 

Organizational$105,000 
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Goal 1: All students  will increase  achievement in reading comprehension. 
 
Measurable  Objective  1: 
A 100% increase of Ninth, Tenth, Eleventh and Twelfth grade Black or African-American, Asian, Bottom 30%, White, 
Economically Disadvantaged, Gifted and Talented, Hispanic or Latino, Students with Disabilities, English Learners, Two or 
More Races, American Indian or Alaska Native and Native Hawaiian or Other Pacific Islander students will demonstrate 
growth in reading comprehension in English Language Arts by 06/2019 as measured by NWEA reading level. 
 
Strategy  1: 
Close Reading - All Teachers will continue to use and participate in reading comprehension professional developments with Team Leaders 
and Administration. Teachers will specifically use Close Reading strategies. Students will then participate in Close Reading activities in all 
classes at least once per project. Students will use the Close Reading techniques to increase their reading comprehension levels. Students 
will demonstrate an increase in their reading comprehension levels as indicated on the NWEA Reading assessment given 3 times per year. 
Research Cited: Fang, Z., & Schleppegrell, M.J. (2010). Disciplinary literacies across content areas: Supporting secondary reading through 
functional language analysis. Journal of Adolescent and Adult Literacy, 53(7), 587–597. 
 
 
 

Activity - Close Reading 
Professional Development 

Activity Type Begin Date End Date Resource 
Assigned 

Source Of 
Funding 

Staff 
Responsible 

Teachers will participate in 
professional learning of Close 
Reading strategies with 
Team Leaders and Admin 
throughout the 2018-19 
school year. Teachers will 
then implement Close 
Reading activities at least 
once per project. Teachers 
will utilize collaborative plan 
time to analyze and assess 
impact of the Close Reading 
strategy on monthly basis. 
Teacher will receive 
instructional support to 
implement the Close Reading 
strategies through the 
Instructional Coach and 
Team Leaders. Student's 
reading comprehension 
levels will be monitored for 
improvement through 
formative Interim 
Assessments every 5 weeks 
and on summative NWEA 
Reading assessments given 
3 times per year. 

Professional 
Learning 

08/15/2018 06/1/2019 $6000 Title II Part D Leadership 
Team 
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Goal 2: All students  will increase  their  Algebra  skills. 
 
Measurable  Objective  1: 
100% of Ninth, Tenth, Eleventh and Twelfth grade Black or African-American, Asian, Bottom 30%, White, Economically 
Disadvantaged, Gifted and Talented, Hispanic or Latino, Students with Disabilities, English Learners, Two or More Races, 
American Indian or Alaska Native and Native Hawaiian or Other Pacific Islander students will demonstrate growth in Algebra 
and Functions skills in Mathematics by 06/01/2019 as measured by increasing at least one grade level on the NWEA Math 
assessment . 
 

Strategy  1: 
Inquiry Based Math through PrBL - Teachers will be implementing Inquiry Based Math instruction through PrBL  math to all students through 
the math courses. Math courses will be combined with PLTW Engineering to create a real-world, relevant context to learn mathematics at the 
11 and 12th grade levels. All students will participate in Problem-based math courses. The foundation of the course will focus on inquiry 
based math instruction. Support will be provided to the teachers through professional development and instructional coaching. 
Research Cited: Boaler, Jo (2002) Learning from Teaching: Exploring the Relationship Between Reform Curriculum and Equity. Journal for 
Research in Mathematics Education, 33(4), 239-258. 
 
 

Activity - Inquiry Based Math Instruction Activity Type Begin Date End Date Resource 
Assigned 

Source Of 
Funding 

Staff 
Responsible 

Teachers will continue participation in 
Inquiry Based Math Instruction 
professional development and coaching 
through Dr. Robert Trammel throughout 
the 2018-19 school year. Follow up 
support and professional development 
will continue through collaborative plan 
time and Instructional Coach. 

Professional 
Learning 

08/15/2018 06/1/2019 $6000 Title II Part D Leadership 
Team 
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Goal 3: All students will increase their proficiency in knowledge and 
thinking (content), reading comprehension, and written communication 
skills at a college ready level. 
 
Measurable  Objective  1: 
100% of Ninth, Tenth, Eleventh and Twelfth grade Black or African-American, Asian, Bottom 30%, White, Economically 
Disadvantaged, Gifted and Talented, Hispanic or Latino, Students with Disabilities, English Learners, Two or More Races, 
American Indian or Alaska Native and Native Hawaiian or Other Pacific Islander students will demonstrate a proficiency in 
knowledge and thinking (content) and written communication skills at a college ready level in Writing by 06/01/2019 as 
measured by increasing proficiency on the knowledge and thinking (content) and written communication rubrics. 
 

Strategy  1: 
CRA Professional Development Training and Coaching - Team Leaders and Instructional Coaches will continue to provide professional 
development training and coaching to all staff members at Calumet New Tech High School on the College Readiness Assessments (CRAs). 
The CRAs are research based student performance assessments in writing to increase college readiness through in all content areas. The 
CRAs have research-based rubrics developed by Stanford University. In conjunction with the New Tech Network support, the Literacy and 
College and Career Readiness (CCR) Coordinator are providing instructional support on a weekly basis to all teachers.  
All teachers will be implementing Individual Assessments of Knowledge and Thinking (IAKTs) tasks at least once per project. The tasks will 
use pieces of the knowledge and thinking rubric and written communication rubric to build literacy and writing skills. Once per semester, 
students will complete a CRA which requires students to write and be evaluated on the entire knowledge and thinking and written 
communication rubrics. The CRAs are done in core content courses only.Research Cited: Darling-Hammond, L. & Adamson, F. (2010). 
Beyond basic skills: The role of performance assessment in achieving 21st century standards of learning. Stanford, CA: Stanford University, 
Stanford Center for Opportunity Policy in Education. 
 
 

Activity - New Tech Network CRA Professional 
Development 

Activity Type Begin Date End Date Staff 
Responsible 

All teachers are participating in CRA professional 
development with the Team Leaders and 
Instructional Coaches in summer PD, CPTs, 
after-school PD, and Looking at Student Work 
Protocols and rubric calibrations. 

Professional 
Learning 

07/01/2018 06/01/2019 Leadership 
Team 
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Goal 4: All students  will receive  the  social-emotional and cultural 
competency support needed to successfully  complete  high school. 
 

Measurable  Objective  1: 
 Implement  a Comprehensive School Counseling Program with a foundation in Trauma Informed Practices and to create 
 school wide practices and protocols to have the social-emotional supports necessary for all student to be college and career 
ready, as evidenced by decreased exclusionary discipline outcomes with students. Implement the New Tech Network model 
of instruction to create school-wide instructional practices to have the cultural competency supports necessary for all students 
to be college and career ready, as evidenced by increased grade point averages for all students.  
 
Measurable Objective 2: 
Implement the New Tech Network model of instruction to create school-wide instructional practices to have the cultural 
competency supports necessary for all students to be college and career ready, as evidenced by increased grade point 
averages for all students.  
 
Strategies : 
Comprehensive School Counseling Program/Trauma Informed Practices - Through the development and implementation of a 
Comprehensive School Counseling Program and Trauma Informed Practices, the Trauma Team will begin to research and implement a 
Comprehensive School Counseling Program based on the ASCA standards, Trauma Informed Practices, PBIS, MTSS, and restorative 
justice strategies to proactively address the social and emotional needs of our students. This in turn will result in a decrease in exclusionary 
discipline practices with students. Through these strategies, all staff members will be trained through professional development to 
understand their role, implement appropriate processes, cultural competencies and skills learned to increase positive relationships with 
students and provide proactive social emotional support to students. 
New Tech Network Model of Project and Problem Based Learning, Facilitators will implement the New Tech Network model based on 
evidenced-based instructional strategies to proactively address the cultural competency needs of our students. This in turn will result in an 
increase in student academic success which will be evidenced by increases in student grade point averagaes.  
Research Cited: Wilkerson, Kevin, et al. “Comprehensive School Counseling Programs and Student Achievement Outcomes: A Comparative 
Analysis of RAMP.” Comprehensive School Counseling Programs and Student Achievement Outcomes: A Comparative Analysis of RAMP 

Versus Non-RAMP Sc, vol. 16, no. 3, doi:10.5750/ejpch.v4i3.1122.s137. 
Ladson-Billings, G. (1995). But that’s just good teaching! The case for culturally relevant pedagogy. Theory into Practice, 34(3), 159-165. 
 
Activity - Comprehensive School Counseling Program Activity Type Begin Date End Date Staff 

Responsible 
Comprehensive School Counseling Programs and 
Trauma Informed Practices are frameworks and 
approaches for assisting school personnel in adopting 
and organizing evidence-based academic, 
social-emotional and college and career ready support 
strategies to increase all of these outcomes for student 
success. 

Behavioral 
Support 
Program 

08/15/2018 Ongoing  Trauma Team  

Activity - New Tech Network Model Activity Type Begin Date End Date Staff 
Responsible 

New Tech Network Model is a project and problem based 
framework for teaching and learning. Project and problem
based learning allows teaching and learning to be 
personalized, authentic, incorporates strong socialization 
skills, cultural ties,and requires students to be an active 
participant in the learning process which supports cultural 
competency, social-emotional growth, and creates a 
strong sense of community to increase social-emotional, 
academic and college and career readiness outcomes.  

Instructional 
Support 
Program 

08/15/2018 Ongoing  Leadership 
Team 
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Activity  Summary  by  Funding Source 
Below is  a  breakdown of your  activities  by  funding source 
 

Title  II Part D 
 

Activity Name Activity Description Activity Type Begin Date End Date Resource 
Assigned 

Staff 
Responsible 

Inquiry 
Based 
Math 
Instruction 

Teachers will 
participate in Inquiry 
Based Math Instruction 
professional 
development and 
coaching through Dr. 
Robert Trammel 
throughout the 
2016-17 and 2017-18 
school year. Follow up 
support and 
professional 
development will 
continue through 
collaborative plan time 
and Instructional 
Coaches. 

Professional 
Learning 

08/15/2018 06/1/2019 $6000 Leadership 
Team 

Trauma 
Training 

Teachers will 
participate in training 
with the Trauma Team 
on Informed Practices, 
PBIS, and restorative 
justice strategies to 
proactively address 
the social and 
emotional needs of our 
students. Through 
these strategies, all 
staff members will 
understand their role, 
implement appropriate 
processes and skills 
learned to increase 
positive relationships 
with students and 
provide proactive 
social emotional 
support to students. 

Professional 
Learning 

08/15/2018 06/1/2019 $12000 Trauma Team/ 
Leadership 
Team 

Total $18000 

 
 
 
 
 
 
 
 
 

46 
 



General Fund 
 

Activity Name Activity Description Activity Type Begin Date End Date Resourc
e 

Assigne
d 

Staff 
Responsible 

New Tech 
Network 
Professional 
Development 

All teachers are 
participating in project and 
problem based 
professional development 
with the New Tech 
Network through on-site 
virtual, and conferences 
with the New Tech 
Network. Additional 
on-going training and 
support are provided 
through the Instructional 
Coach, Team Leaders, 
and CCR Coordinator.  

Professional 
Learning 

08/15/2018 06/01/2019 $6000 Leadership 
Team 

Total $6000 
Title  I  
 

Activity Name Activity Description Activity Type Begin Date End Date Resource 
Assigned 

Staff Responsible 

Instructional 
Technology Coach 

Teachers will 
participate in 
training with Team 
Leaders and 
Admin throughout 
the 2018-19 
school year. 
Teachers will 
receive 
instructional 
support to 
implement PBL 
and PrBL in the 
classroom. 
Administrators, 
Team Leaders 
and Instructional 
Coaches will 
complete 
walk-throughs to 
develop plans for 
instructional 
support. Teachers 
will meet with their 
Collaborative Plan 
Teams to plan and 
develop 
instructional 
strategies and 
supports for the 
classrooms.  

Professional 
Learning 
Collaborative 
Planning  

08/15/2018 06/01/2019 $50,000 Team Leaders, 
Admin Team 

Social-emotional 
learning support 

Teachers will 
participate in 

Professional 
Learning  

08/15/2018 06/01/2019 $50,000 Trauma Team 
Admin Team 
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and coaching 
through College 
Career Readiness 
Coordinator  

training with the 
Trauma Team on 
Informed 
Practices, PBIS, 
and restorative 
justice strategies 
to proactively 
address the social 
and emotional 
needs of our 
students. Through 
these strategies, 
all staff members 
will understand 
their role, 
implement 
appropriate 
processes and 
skills learned to 
increase positive 
relationships with 
students and 
provide proactive 
social emotional 
support to 
students. 

Instructional Math 
Coaching 

Teachers will 
receive training 
and support in the 
Math classes, 
specifically in 
PrBL and 
implementation of 
PrBL in the math 
Classrooms. 
Instructional 
Coaches will 
complete 
walk-thrus to 
develop plans for 
instructional 
support. Teachers 
will meet with 
their Collaborative 
Plan Teams to 
plan and develop 
instructional 
strategies and 
supports for the 
classrooms.  

Professional 
Learning 

08/15/2018 06/01/2019 $5000 Math Instructional 
Coach 

Total $105,000 
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