
 

 

School Name: Medora STEM Academy 

School Number: 3095  

Street Address: 200 W Block Main St,  

City:  Medora, IN  

Zip Code:  47260 

COMPREHENSIVE NEEDS ASSESSMENT/SCHOOL IMPROVEMENT PLAN 

For implementation during the following years: 2019-2022, 2020-2023, 2021-2024, 

2022-2025 (Highlight implementation years) 

-----------------------  CONTACT INFORMATION ----------------------- 

Principal:  Austin Skutnik      
Telephone: (812) 966-2201      Email: aabsher@medora.k12.in.us 

 

Superintendent:  Roger Bane        
Telephone: Phone (812) 966-2201       Email: rbane@medora.k12.in.us  

 

Contact for Grants: Austin Skutnik       
Telephone: (812) 966-2201      Email: aabsher@medora.k12.in.us 

Read all the way through this document before beginning your work. 
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---  BASIC REQUIREMENTS  --- 

 
Principals are required to coordinate the development of an initial three (3) year strategic and continuous school improvement and achievement plan and 
to annually review these plans. Whether developing a new plan or updating an existing plan, schools must assess their progress and make necessary 
changes to ensure continuous improvement.  
When completed, this document satisfies requirements in Indiana’s Every Student Succeeds Act (ESSA) Plan, federal and state laws, and requirements for 
Title I Schoolwide Programs. This template contains components that may or may not apply to all schools at all times. Indication as to who is required to 
complete a section is noted at the beginning of each Core Element area.  

 

Common abbreviations used in the plan are: 

ESSA Every Student Succeeds Act – replaced No Child Left Behind in the reauthorization of federal education law  
TSI Targeted Support and Improvement – federal government school designation under ESSA  
ATSI Additional Targeted Support and Improvement – federal government school designation under ESSA 
CSI Comprehensive Support and Improvement – federal government designation under ESSA 

 

Who is required to submit a school improvement plan (SIP)?  All public and private schools 
Who is required to submit a comprehensive needs assessment (CNA)?  Schools that receive Title I funds AND schools classified as TSI, ATSI, and/or CSI 
Who is required to use the Indiana Department of Education’s SIP template? Schools classified as TSI, ATSI and/or CSI 
Who is required to use the Indiana Department of Education’s CNA template? Schools classified as CSI 

If you are unsure of your school’s identification as TSI, ATSI, and/or CSI, you can find out HERE. (Highlight answer choices below.) 

This is an initial three (3) year plan.   Yes  No                                                                             This is a review/update of a plan currently in use.   Yes  No 

This school is identified as the following by the federal government:  (Highlight all that apply) TSI, ATSI, CSI  

(TSI only) Underperforming student groups identified by the federal government: (highlight all that apply)  ELA, Math, Attend., Grad., Spec. Ed., ELL, 
Free/Red., Hisp., Black, White, Multi-Racial, Asian, Am. Indian/AK Nat., Native HI/Other Pac. Is.  

This school receives Title IA funding.  Yes  No                             Is the school’s Title I program Schoolwide or Targeted Assistance?  SW  TA 
*If you are unsure about Title IA funding and/or the type of program, contact your federal programs specialist.  
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---  PLANNING COMMITTEE [Required for all]  --- 

Schools that are required to conduct a comprehensive needs assessments (CNA) and/or school improvement plan (SIP) must assess the school’s needs 
using a committee comprised of stakeholders, including, but not limited to teachers, administrators, parents, and community and business leaders. 
Some schools may opt to have separate committees for conducting the needs assessment and developing the school improvement plan, while others 
may not. Simply indicate if a member serves on either or both in the “Committee(s)” column. Many schools may have sub-committees to focus on 
prioritized areas such as language arts, math, attendance, etc. Indicate this in the “CNA/SIP Sub-committee(s) column below. To be sure the needs of 
each underperforming student group are addressed, schools classified as TSI or ATSI must have a sub-committee for each underperforming group.  

List members of the committee below and highlight the committee(s) on which they serve. If a member serves on more than one subcommittee, list all 
those on which the member serves.  

Member Name Title Committee(s) CNA/SIP Sub-committee(s) 
Austin Skutnik Principal CNA, SIP, Both  ELA, Math, F&R, White 
Kara Hunt STEM Facilitator CNA, SIP, Both ELA, Math, F&R, White 

Jessica Wishmeier      Counselor CNA, SIP, Both ELA, Math, F&R, White 

Kara Shuler Teacher CNA, SIP, Both ELA, Math, F&R, White 

Carrie Brewer     Teacher CNA, SIP, Both ELA, Math, F&R, White 

Jaelyn Ogle Teacher CNA, SIP, Both ELA, Math, F&R, White 

Shannon Hunsucker District After- School Coordinator      CNA, SIP, Both ELA, Math, F&R, White 

Roger Bane Superintendent  CNA, SIP, Both ELA, Math, F&R, White 
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---  ALIGNMENT [optional]  --- 

A systems-based approach to continuous school improvement involves alignment across the district. While still being attentive to their unique needs, 
schools should align curricular, instructional, and assessment programs with the district’s vision, mission, and goals.  

Assess the school’s alignment with the district using this page. If necessary, work with district personnel to make necessary changes before moving 
forward with the needs assessment. If there is not enough room to type or cut-and-paste the information below, attach appropriate documents. 

District Vision: 
 
We envision a learning community that fosters academic and 
personal growth for all learners.  

 School Vision: 
 
We envision a learning community that fosters academic and 
personal growth for all learners. 

 
 
 

 
 
District Mission: 
 
Empowering Learners to take ownership of their educational 
opportunities in order to continue their lifelong development as 
productive, responsible, engaged citizens. 

  
 
School Mission: 
 
Empowering Learners to take ownership of their educational 
opportunities in order to continue their lifelong development as 
productive, responsible, engaged citizens. 

 

       

District Goals:  
● Increase STEM opportunities 
● Increase students demonstrating proficiency in ELA and Math 
● Increase students demonstrating growth in ELA and Math 
● Increase student attendance     

Does the school’s vision support the district’s vision? Yes No 
Does the school’s mission support the district’s mission? Yes No  
Do the school’s mission and vision support district goals? Yes No 
 
 

If the school’s mission, vision, and/or goals are not aligned with those of the district, what steps will the school take to do so?  
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SECTION A: Review Essential Information 

All schools are required to provide basic information about the following core elements: curriculum; assessment; safe and disciplined learning 
environment; technology; cultural competency; parental involvement; secondary offerings; and, career awareness and development. Information 
requested in the following sections is intended to promote discussion about how the core element might be aiding or inhibiting continuous school 
improvement efforts. Responses are NOT to monitor compliance. After discussion, place an ‘x’ in the last column if the items should be considered by 
the school’s planning team when reviewing data and/or developing school goals. Do this for all tables where the ‘x’ column exists. 

Core Element 1:  Curriculum [Required for all] 

 
List primary curriculum resources (i.e. adopted materials) and supplementary materials such as online subscriptions or other such materials used by the 
majority of teachers.  Subject/Courses should include: English/language arts, math, social studies, science, visual arts, music, health, and physical 
education.  Assess the degree to which these resources are aligned with the Indiana Academic Standards. Consider the need to keep, replace, or 
discontinue use of materials that are not essential for instruction. If room does not allow for all resources to be listed below, continue the list on a 
separate page and attach it to this document. Secondary schools may attach or link course descriptions. 

Subject/Course Grades Resource Name 
Aligned 
to IAS 

Tier 
(highlight all 
that apply) 

Rationale for Resource Use 
Continue 

Use? 
X 

ELA    1-5    EES ELA Curriculum 
  Yes 
No 

Tier 1, 2, 3 

This guaranteed and viable ELA 
curriculum includes texts of the 
appropriate text-complexity for each 
grade level, is aligned to the 2020 
Indiana Academic Standards, and 
includes all core-curricular elements. 
This curriculum supports Tier I 
instruction in the 90-minute reading 
block. The priority standards of this 
map are aligned to ILEARN. 

  Yes  No X 

     Math  1-5  EES Math Curriculum 
  Yes 
No 

Tier 1, 2, 3 

The EES Math curriculum is aligned to 
the 2020 Indiana Academic Standards, 
includes all the core-curricular 
elements of a guaranteed and viable 
curriculum, and is vertically aligned 
throughout the grade levels. The 
priority standards of this map are 
aligned to ILEARN. 

  Yes  No X 
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Core Element 1:  Curriculum  [Required for all] continued 

 

Best Practice/Requirements Self-Check Yes/No X 

The school uses district-established curriculum that is aligned to the Indiana Academic Standards. Yes        No X 
Pacing guides and/or curriculum maps are used to plan and teach a standards-based curriculum. Yes        No X 
Teachers and staff are engaged in cross grade-level articulation of standards. Yes        No X 
A culturally responsive curriculum is used to ensure all students’ cultural differences are recognized and 
appreciated. 

Yes        No X 

 

The public may view the school’s curriculum in the following location(s):  
This is the link to Medora Curriculum. 
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Core Element 2:  Instructional Program  [Required for all]  

Schools are required to address the learning needs of all students and develop strategies, programs, and services to address such needs.  Sound 
instructional practices are essential for students to reach the highest levels of academic achievement.  

Best Practice/Requirements Self-Check Yes/No X 

The school has a process for identifying the exceptional learning needs of students who are highly proficient and at 
risk of failure.  

Yes        No  

A process for coordinating instructional services (e.g. Head Start, adult education, etc.) is in place. Yes        No  
A variety of instructional strategies are employed to meet the diverse learning needs of students.  Yes        No X 
Teachers use strategies that monitor and adjust instruction during lessons (e.g. adjusted based on checks for 
understanding). 

Yes        No X 

Teachers ensure students are engaged in cognitively complex tasks (including varying depth of knowledge) during 
instruction. 

Yes        No X 

Teachers use instructional strategies that ensure students have multiple means of accessing instructional content. Yes        No  
Instructional strategies provide students with multiple options for illustrating their knowledge. Yes        No X 
Instructional strategies foster active participation by students during the instructional process. Yes        No  
Teachers and staff promote authentic learning and student engagement across all content areas. Yes        No  
Strategies and instructional methods ensure equity of opportunity for all students during the learning process. Yes        No X 
Instructional strategies assist with bridging the cultural differences in the learning environment. Yes        No  
Teachers and staff integrate evidence-based strategies during Tier II and Tier III instruction.  Yes        No X 
Teachers work collaboratively to support and refine instructional effectiveness (e.g. with feedback, coaching, etc). Yes        No X 
High expectations for academic achievement are made clear to students and supported with adequate scaffolding and 
resources. 

Yes        No  

 

For Title I schools with Schoolwide Programs only: 
Describe activities and programs implemented at the school to ensure that students who have difficulty mastering proficient and advanced levels of academic 
achievement are provided with effective and timely additional assistance. 
 
Medora Stem Academy teachers provide differentiated Tier II support through the strategic use of technology and instructional aides. Teachers utilize a variety of 
learning tools and supports, like Khan Academy, to target the needs of individual students in the building. Teachers provide differentiated instruction for all 
students.  Teachers identified that they need support in offering instruction that is differentiated to precisely meet the diverse needs of Medora learners and 
close learning gaps. Additionally, Medora teachers worked diligently to become STEM certified this year, which means students are provided with robust 
opportunities to learn through inquiry.  
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Core Element 3:  Assessment  [Required for all]  
List the assessments used in addition to the following statewide assessments: ILEARN, IREAD, I AM, ISPROUT, and PSAT. Include type of assessment 
(benchmark, common formative, or summative), the frequency with which these are administered, and a brief rationale for their use. To find out more 
about formative, interim, and summative assessments, click HERE.  Consider the need to keep, replace, or discontinue use of each assessment based on 
the value and use of the data it provides. 

Assessment Name Grade(s) Frequency Type and Rationale for Use 
Continue Use X 

NWEA    K-5  

Benchmark, Com. Form., 
Summative, Other 

As an assessment tool, NWEA allows teachers to identify 
gaps in student learning and design targeted interventions. 
NWEA is also used to measure student growth toward 
mastery of the standards.  
 

Yes        No  

Pivot Assessments K-5 

Benchmark, Com. Form., 
Summative, Other 

Pivot assessments allow teachers to create 
standards-based assessments aligned to curriculum maps 
in order to gauge students’ level of mastery of the priority 
standards. 
   

Yes        No  

Exact Path (Study Island)    K-5   
Benchmark, Com. Form., 

Summative, Other 

Exact path is an instructional resource used to track 
student progress and provide differentiated intervention 
in order to close gaps in student learning.       

Yes        No  

Teacher-created 
classroom assessments 

K-5 
Benchmark, Com. Form., 

Summative, Other 

Teachers use a variety of formal and informal classroom 
assessments aligned to the priority standards and 
curriculum maps.  These allow teachers to tailor 
instruction to immediate student needs.  

Yes        No X 
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Best Practice/Requirements Self-Check Yes/No X 

A system is in place to use assessment data to make decisions about programs, practices, and instruction.  Yes      No  

The school uses assessment data to identify students for Tier II and Tier III instruction. Yes      No  

Locally created assessments are reviewed and revised regularly to ensure priority standards are being measured at the 
appropriate levels of depth and rigor.  

Yes      No X 

For Title I schools with Schoolwide Programs only: 
Describe opportunities and expectations for teachers to be included in decision-making related to the use of academic assessment results, where the intent is 
improved student achievement.  
 
All teachers are engaged in Medora’s professional learning community (PLC), which means they play an active role in making instructional decisions based on 
student assessment data.  These PLC meetings include collaborative conversations regarding differentiation, Tier II and Tier III supports, as well as 
brainstorming other ways to improve student achievement based on data.  

Core Element 4:  Coordination of Technology Initiatives [Required for all]   
Briefly describe how technology is used by students to increase learning. 
      

Best Practice/Requirements Self-Check Yes/No X 

The school has a process for integrating technology into the instructional program to promote learning.  Yes      No  

A plan is in place to provide in-service training in the use of technology.  Yes      No X 

Protocols and criteria are used to review and select technology hardware, software, and instructional programs. Yes      No X 

There are established procedures for maintaining technology equipment. Yes      No  

Sufficient infrastructure exists to support instructional, assessment, and operational needs. Yes      No  
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Core Element 5:  Career Awareness and Development [Required for all] 
Answer the questions for the grade levels in your school. 
Grades K-5 only 

What career awareness activities are provided for students? (Highlight all that apply) 

Not currently implementing career awareness activities      Career Day/Fair or Community Day  
Career Simulation (JA/Biztown, etc.)      Career-focused clubs (Robotics, agricultural garden, STEM, etc.) 
Career-focused classroom lessons       Guest speakers 

Other       
If “Not currently implementing career exploration activities” was checked above, explain why. 
 
 

Grades 6-8 only Not Applicable  

What career awareness activities are provided for students? (Highlight all that apply) 

Not currently implementing career information activities. Career-related courses 
Career-focused classroom lessons Job-site tours 
Guest speakers Career Day/Fair or Community Day 
Career-focused clubs (i.e., Robotics, Agriculture Garden, STEM, etc.) Online career navigation program 
Other       

If “Not currently implementing career exploration activities” was checked above, explain why. 

Grades 9-12 only Not Applicable  

What career awareness activities are provided for students? (Highlight all that apply) 

Not currently implementing career information activities. Career-related courses 
Job-site tours Job-site tours 
Guest speakers Career Day/Fair or Community Day 
Career-focused clubs (i.e., Robotics, Agriculture Garden, STEM, etc.) Online career navigation program 
Industry-related Project-Based Learning  
Online career navigation program  
Job shadowing  

If “Not currently implementing career exploration activities” was checked above, explain why. 
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Core Element 6:  Safe and Disciplined Environment [Required for all]  
All schools are required to develop a school safety plan. That plan is not part of this document. Since student safety and social-emotional well-being are 
crucial factors in learning, the questions below are intended to promote conversation about how the school’s environment adds to or takes away from 
student learning. 

Best Practice/Requirements Self-Check Yes/No X 
Practices are in place to develop and maintain a positive school climate between staff, students, and families. Yes     No  
A multi-tiered system of supports (MTSS) provides students with academic, behavioral, and social-emotional care and early 
intervention. 

Yes     No X 

Discipline rules are established, and copies of the rules are made available to students and their parents/guardians.  Yes     No  
Discipline rules to prevent bullying are in place and include education, parental involvement, and intervention. Yes     No  
A suicide awareness and prevention policy is in place and staff have been appropriately trained. Yes     No  
High expectations for behavior and attendance are communicated to families and consistently reinforced by all staff. Yes     No  
All staff express belief that all children can learn and consistently encourage students to succeed.  Yes     No  
The school develops staff capacity to create positive classroom and school climates that are culturally responsive. Yes     No  
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Core Element 7:  Cultural Competency [Required for all]   
List the racial, ethnic, language-minority, and socio-economic groups in your school’s population. Provide strategies and indicate whether 
or not professional development is needed to successfully implement these strategies. Any such professional development should be 
detailed in the professional development plan portion of this document.  Cultural competency considerations are embedded throughout 
this document 

Identify the racial, ethnic, language-minority, and socio-economic groups in your school by highlighting groups below. 

American Indian/Alaskan Native English Language Learner Multiracial 
Asian Free/Reduced Lunch Native Hawaiian or Other Pacific Islander 
Black Hispanic Ethnicity White 
 
Describe how racial, ethnic, language-minority, and socio-economic groups are identified. 

● Through state data reports. 
 
 
Describe strategies for increasing educational opportunities and performance for students in groups identified for the school.  

● Medora currently utilizes a variety of data analysis tools to examine academic outcomes for individual student groups. 
These data conversations include creating a plan of deliberate steps to close learning gaps.  

● Medora STEM Academy has been identified as TSI for low student performance for white students and students who 
receive free and reduced lunch. Through social emotional learning practices, we work to address the specific needs of 
these student groups.  

What professional development might be necessary for staff to work effectively in cross-cultural situations? 
● As part of Medora’s commitment to continuous improvement, Medora will engage in professional development to meet 

the social-emotional needs of students and develop an understanding of generational poverty as it impacts students in 
Medora classrooms.  

What curriculum materials are used to ensure all students’ cultural differences are recognized and appreciated? 
● Medora’s Tier I curriculum maps and curricular materials demonstrate high expectations and create equity in opportunities for all 

students. Diligent work has been done to ensure that these curricular materials reflect the idententities of the Medora community.  
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Core Element 8:  Review Attendance [Required for all]   
Reduction of absenteeism is a top priority for Indiana schools. Students are considered chronically absent when they are not in attendance for 

ten percent of the school year. This equates to approximately 18 days of school.  
 
Percentage of students absent 10% or more of the school year. Last year: 13.9%           Two Years Ago: 15.7%         Three Years Ago: 17% 

 What may be contributing to the attendance trend? 
Medora routinely emphasizes the importance of engagement and school attendance.  Stakeholders recognize that student 
attendance is impacted by the enormous social emotional needs of students. Administrators recognize that Covid-19 will create 
new challenges for improving student attendance moving forward.  

What procedures and practices are being implemented to address chronic absenteeism? 

In order to improve attendance and decrease the percentage of chronically absent students, Medora will increase professional 
development opportunities regarding social emotional learning practices in the classroom and throughout the school.  We will 
utilize our student information system to monitor student attendance.  

If procedures or practices to reduce chronic absenteeism are in place, how are the results monitored? 

Attendance will be monitored with our student information system.  

 

Best Practice/Requirements Self-Check Yes/No X 

The school has and follows a chronic absence reduction plan.  Yes      No  

A multi-tiered system of supports (MTSS) is in place to identify and help the academic, behavioral, and/or social emotional needs 
of chronically absent students.  Yes      No  
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Core Element 9:  Parent and Family Engagement [Required for all]   
How does the school maximize family engagement to improve academic achievement? 

At Medora we have an outreach coordinator who leads the effort to maximize family and community engagement, 
beginning with regularly distributed newsletters to keep families apprised of important school events and important 
academic reminders.  

In what ways are parents/families able to express ideas, concerns, and/or suggestions? 
Stakeholders are regularly engaged in order to improve practices at Medora. Medora’s principal has an open door policy 
and regularly meets with parents and family members to meet student needs.  

   

In what ways does the school involve parents/families to maintain or increase high levels of student attendance? 
These stakeholder groups are leveraged to improve academic outcomes for students. We collaborate with the 21st 
Century program to offer numerous family events during the school year including Family Literacy Night, Science Night, 
and workshops for financial aid. Academic progress is communicated to families by sending progress reports home at the 
conclusion of every nine weeks.  Medora also supports families in utilizing Harmony to track student progress. Parents 
serve on various committees that support the continuous improvement of the school.  

 
How do teachers and staff bridge cultural differences through effective communication? 

In order to bridge cultural differences between Medora staff members and the community, Medora staff members work 
diligently to build strong relationships with all families.  This creates an environment where families feel engaged in their 
students’ academic success.  
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Core Element 9:  Parent and Family Engagement [Title I Schoolwide only]  

The following is specific to Title I Schoolwide Programs. 

 
Describe strategies used to increase parental involvement. 

Medora hosts a variety of events to increase parental involvement. The Outreach Coordinator is essential in successfully 
executing these events, which include open houses, holiday programs, celebrations, and learning opportunities for parents. 
These are all opportunities for parents to meet, learn how to support their student academically, and be active participants in 
the Medora school family.  A survey was also utilized during the 2019-2020 school year to further understand parents’ hopes 
for the school and their students. 

 

How does the school provide individual academic assessment results to parents/guardians? 
Academic information like assessment results and quarterly grades are regularly sent home to parents. Additionally, Medora 
offers training on how to utilize Harmony for parents to stay apprised of student progress towards academic goals. Strong 
parent-teacher relationships are also promoted to keep parents and guardians actively engaged in students’ academic progress.  

      

How does the school involve parents in the planning, review, and improvement of the schoolwide plan? 

Parents are included on multiple committees and are regularly surveyed to gather their hopes, concerns, and suggestions for 
continuous school improvement. The Outreach Coordinator also coordinates efforts to involve parents and families at all 
opportunities.  
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Core Element 11:  Provision for Title I Schools Operating a Schoolwide Program 
This section applies only to schools that receive Title I funding and operate a Schoolwide Program 

Describe how your school coordinates and integrates Federal, State, and local funds and resources, such as in-kind 
services and program components. 

● Funds for instructional programming and services will be coordinated with other funds as much as 
possible.  All local, state, and federal funds, including but not limited to Title I, Title IIA, Title III, Title 
IVA, and IDEA will be considered. 

 

Provide a list of programs that will be consolidated under the schoolwide plan (if applicable). 
● Our district and school leaders understand the opportunity to consolidate funds and decline to do so 

at this time. We will ensure coordination of resources, programming, and services among local, state, 
and federal resources.  

 

Describe the school’s plan for assisting preschool children in the transition from early childhood programs, such as 
Head Start, Even Start, Early Reading First, or a state-run preschool program. 

● The preschool and kindergarten teachers work side by side and the classes often work with one 
another, implementing common stations and protocols which will help with the transition the next 
year.  

 
 
Describe strategies used to attract high-quality teachers to your school and/or district.  Examples could include: 
Mentoring and induction programs; recruitment incentives; high-quality professional development; partnerships with 
teacher preparation programs; and, career pathways for teachers leaders.  

● We will continue to utilize an array of professional development opportunities dependent on teacher, 
student, and school needs. Our district recently increased our salary schedule for teachers in order to 
ensure we are attracting high-quality educators. The Medora principal works diligently to ensure open 
spots are filled by qualified, committed applicants.  
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Provide a list of all instructional staff. Include licensure/certification and current class/subject areas being taught. To provide this information, you 
may include a link, attach the information to this document, or list the information in the table below 

Staff Name Licensure/Certification Assigned Class/Subject 

Kristen Koerner Elementary k-6    Emergency Permit P-K Kindergarten 

Kara Shuler Elementary / Primary / Intermediate Grade 1 and 2 

Carrie Brewer Elementary k-6 Grade 3 and 4 

Jaelyn Ogle Elementary Generalist K-6 Grade 5 

Reuben Nehrt Historical Perspectives, Economics,Government 5-12 
Emergency Permit 

Social Studies/History 

Christopher Sinnett Language Arts 5-12 Jr. High ELA 

Riley Morris Computer Science 5-12  Emergency Permit Computer Science 

Adam Otte Mathematics 5-12 and Psychology 5-12- Emergency 
Permit 

High School Math 

Brad McCammon 5-12 PE, Health/Safety, US History PE/Health 

Angela Arthur General Elementary Original Art 

Rebecca Lanier English 5-12 High School ELA 

Ashley Shoemaker Career and Technical Education:Agriculture 5-12 Agriculture 

Mandy Hiday Special Ed.   Emergency Permit Special Education 

Holly Jaycox Mathematics 5-9 Jr. High Math 

Jessica Wischmeier School Counselor Counselor 

Leah Young Earth Space, Chemistry, Life Science, Physical 
Science Emergency Permit 

High School Science 

Leesa Olds Speech And Hearing Therapy Conversion Speech 

Kara Hunt  P-12 Building Level Administrator STEM/Dean of Students 

Austin Skutnik P-12 Building Level Administrator Principal  
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SECTION B: Needs Assessment 
Every school is required to address the learning needs of all students, including programs and services for 

exceptional learners (special education and high ability).  Below is a list of possible sources of data to 

help evaluate your school’s current performance in the steps below. Schools are not required to use 

each of these, but data must be used in determining where improvement is needed immediately. 

This information is necessary when performing the Gap Analysis and Root Cause Analysis. Mark “X’ 

next to each source of data used in the following steps and attach or link the data reviewed for this 

plan. 

 

 General Academic and Schoolwide  WIDA  Special Education  High Ability 

X Statewide Assessments X Individual Learning Plans (ILPs) X IAM Assessment X Aptitude Assessment (e.g. CogAT) 

X Districtwide Assessments   Performance Gap Data X Individual Education Plans (IEPs)  Current High Ability Grant 

 Assessment by Student Group  ESL Staff Training  Performance Gap Data  Performance Gap Data 

X Common Formative Assessments  Service Delivery Model  Special Education Training for Staff  High Ability Training for Staff 

 PSAT/SAT/ACT Assessments  Federal (ESSA) Grade for Group  Approved Testing Accommodations  Service Delivery Model 

X Dyslexia Screening Data  Current Title III Grant X Federal (ESSA) Grade for Group        

X Common Formative Assessments  Parental Involvement X IEP Compliance Report        

X 
Attendance Reports – general and by 
student groups 

 WIDA  Special Education Staff Assignments        

X 
Survey of Students, Staff, Parents, 
and/or Community 

Be sure there is no personally 
identifiable information for students 
in any/all linked/uploaded data. 

         

X Staff Attendance         

 

Step 1: Review Potential Issues from the Core Elements  

In this section, the committee should begin reviewing the information from the core elements in Section A. Look back at the information in 
Section A. If there were items checked (X) for further discussion, note them below and discuss them considering the following two questions:  

Do these issues significantly impact our current school goals as strengths or problems? 
Do these issues present significant strengths or problems not already addressed by goals in our current school improvement plan? 

If there is an issue that fits one of the above, note the issue and consider it when determining whether to conduct a Gap Analysis. 

18 

 



 

Step 2: Evaluate Progress on Current School Goals 

If there is evidence that current school goals are priorities where improvement is needed immediately, schools should continue working toward 
meeting these goals. The section below is a brief review of current goals. This is intended to help you decide if these goals should continue to be 
the focus of improvement efforts. To analyze the progress of current goals and look for any gaps in performance, the committee should use a 
variety of data. Schools with identified underperforming student groups must analyze data about these groups, including but not limited to: 
assessment, attendance, and behavior. All schools are required to consider the needs of exceptional learners (special education and high ability) 
using data to assess their progress. 

Review current goals using data referenced above. Current goals may need to be modified based on your findings. This is done in the Goals 
section. 

  

Goal 1 The students at Medora STEM Academy  will demonstrate an increase in proficiency in ELA and math for SY 2020-2021 assessment data from ILEARN 

based on the following increments:  

● A 7.7% increase in students earning proficiency in ELA 

● An 8.6% increase in students earning proficiency in math                                                                     Measurable outcome met?      In Progress 
 
If the goal was met, how will the school further improve or sustain this level of performance?  
 N/A          

If the goal was not met, explain why.  
Medora has made great strides to create and maintain rigorous high expectations for all students to support standards-based instruction.  Our 
first step has been to ensure a guaranteed and viable is in place for all grade levels in ELA and math.  However, due to Covid-19 related 
challenges, the implementation of this curriculum has been disrupted. We expect to see further academic gains this year as support has been 
provided for teachers utilizing our curriculum in flexible and virtual ways.    

 

If the goal was not met, should the school continue to work toward this goal?    Yes    No 
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Goal 2  

Medora STEM Academy will demonstrate an increase in the percentage of students earning high growth and decrease the percentage of students 

earning low growth on statewide math and ELA assessments for the 2020-2021 school year.  This data will be based on ILEARN according to the 

following increments:  

● Walkthrough data  
● An 11.1% increase in students earning high growth in ELA 
● A 16.3% decrease in students earning low growth in ELA  
● A 13.9% increase in students earning high growth in math 
● A 25.6% decrease in students earning low growth in math  

Measurable outcome met?      In Progress 

If the goal was not met, explain why.  

Medora continues to offer high-quality professional learning opportunities to support all teachers in improving classroom instruction.  This 
support is ongoing.  However, efforts to increase the instances of differentiated instruction, scaffolding, and implementation of high-yield 
instructional strategies were disrupted as a result of Covid-19 related challenges.  This cycle of professional learning will continue through the 
2020-2021 and 2021-2022 school years.  

If the goal was not met, should the school continue to work toward this goal?    Yes    No 

 

Goal 3 Measurable outcome met?        In Progress 
Medora STEM Academy will increase attendance based on the following increments for the 2020-2021 school year:  

● Increase student attendance by 2.19% 
● An improvement in student and staff climate and culture data 

If the goal was met, how will the school further improve or sustain this level of performance?  
N/A 
If the goal was not met, explain why.  
     Medora’s will continue to utilize social emotional learning practices to encourage high levels of student attendance.  

 

If the goal was not met, should the school continue to work toward this goal?       Yes    No  
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SECTION C: Analysis 
Step 1: Conduct a Gap Analysis 

     A Gap Analysis is a procedure for determining needs by highlighting differences between a school’s desired performance and its actual performance. 
      Data about the school’s current performance should drive discussions about these differences.  

In Sections A and B, the committee analyzed the school’s performance in a number of areas. This included core elements of the school and 
current school goals. For the first column the committee should consider two questions: 
1) Are our current goals still areas where improvement is needed immediately? 
2) What concerns did we find when studying the core elements that might be serious enough to need improvement immediately? 

Now the committee will conduct a Gap Analysis to identify the most significant barriers to the school’s success.  
Here’s an example of how a committee member might explain the gap analysis process: 
 

During our discussion about the core elements we felt student misbehavior has gotten worse. If that’s the case, it is counter to what we believe. 
We 

are committed to providing all students with a safe and disciplined learning environment. We want to find out if discipline is a real problem based  
on data. We’ll state our commitment about a safe environment in the 1st column. It is not a current goal, so we'll put “No” in the 2nd column.  
We’ll collect discipline data and summarize our findings in the 3rd column. We’ll compare what we’re committed to regarding student safety with  
what the data shows. We’ll state our finding in the 4th column. If there is a significant difference between what we are committed to and what is  
actually happening, we’ll consider this a gap and put a check in the 5th column. Lastly, we’ll compare this with other gaps we found on this chart.  
We’ll prioritize these in the final (6th) column (rank your priorities). 

 
                              1                                2                                  3 4          5        6 

 

A safe and disciplined school                   No       In-school suspensions increased 15%       We are committed to a learning environment that ensures       X       1 
environment provides an education-                 over the last 2 years. Suspensions &         safety and well-being for all. Data indicates that students  
al atmosphere conducive to                                expulsions increased 8% & 4% re-             do not feel safe and that misbehavior resulting in 
learning and personal well-being.                      respectively. Survey: 45% of students       suspensions and expulsions has increased.  
                                                                                 do not feel safe at school.  

There is no requirement for the number of performance indicators you investigate.  Schools with identified underperforming student groups must include a desired 

performance indicator relevant to each of these groups. 
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GAP ANALYSIS TEMPLATE 

 
Desired Performance Indicators 

Based on Prioritized 

Goals/Characteristics 

Part of 

Current 

Goal? 

Actual Performance 

Based on School Data 

Brief Description Comparing 

Current Performance to Desired 

Performance 

Gap Priority 

  Proficiency:     

Medora students will demonstrate 

grade-level proficiency in both ELA and 

Math on standardized assessments.  
Yes  No 

    On average, 32.9% of students have passed 

the Math test for the last 3 years. In the last 2 

years, Math has had a -42.1 percentage points 

change. On average, 28.1% of students have 

passed the ELA test for the last 3 years. In the last 

2 years, ELA has had a -17.9 percentage points 

change. Students have achieved higher pass rates 

in ELA than Math by 4.8% on average over the 

past three years. 

Medora administrators and staff 

members are committed to providing 

rigorous, standards-based curriculum to 

ensure that all students achieve at high 

levels.  ILEARN results from 2018-2019 

will provide a baseline from which we are 

committed to increase.  

X 3 

  Growth:  

Medora students will demonstrate high 

growth in both ELA and math as we work 

to close learning gaps and support all 

students in achieving proficiency.  

Yes  No 

On average, 62.7% of students have 

demonstrated low growth on the MATH test over 

the last 3 years. On average, 23.6% of students 

have demonstrated high growth on the MATH 

test over the last 3 years. Over the last 2 years, 

the percentage of students in low growth for 

MATH has increased by 24.3. Over the last 2 

years, the percentage of students in high growth 

for MATH has decreased by 24.9. 

On average, 59.1% of students have 

demonstrated low growth on the ELA test over 

the last 3 years. On average, 20.0% of students 

have demonstrated high growth on the ELA test 

over the last 3 years. Over the last 2 years, the 

percentage of students in low growth for ELA has 

State assessment data indicates that 

there has been a consistent trend of 

students demonstrating low growth rates 

on standardized assessments.  By using 

high-yield instructional strategies to 

increase the students demonstrating 

academic growth, we can increase 

achievement for all students.  X 1 
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decreased by 1.6. Over the last 2 years, the 

percentage of students in high growth for ELA has 

decreased by 7.4. 

Attendance:  

Medora students are engaged and 

essential members of our learning 

community, in which they feel a sense of 

belonging and ownership over their 

learning.      

Yes  No 

For the 2018-2019 school year, Medora reported 

50% Model Attendees, which is 15.3% below the 

state average.  Additionally, Medora reported 

13.9% chronic absenteeism, which is comparable 

to the state average of 13.7%.  

 We will utilize social emotional learning 

practices and strategies to increase 

students’ engagement in the Medora 

community of learners.  These practices 

will support high levels of attendance. 

      

X 2 

Student Groups:     

Medora teachers make a concerted 

effort to address the needs of students 

in our school by developing a deep 

understanding of poverty and the impact 

it has on student behavior.  
Yes  No 

Free and reduced Lunch:  

Of the 28 students, there were 10.7% who passed 

and 89.3% who did not pass. Of the students who 

passed, there were 33.3% demonstrated high 

growth, 66.7% demonstrated standard growth, 

and 0.0% demonstrated low growth. For the 

students who did not pass, there were 16.0% 

demonstrated high growth, 24.0% demonstrated 

standard growth, and 60.0% demonstrated low 

growth. 

 By intentionally integrating strategies to 

target the specific needs of Medora 

students, we can ensure that all student 

groups are provided with opportunities to 

learn and grow.  
X 4 

   List the top 3 or 4 on the next page in the column, Identified Priorities from Previous Chart. 
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Step 2: Conduct Root Cause Analyses 

Based on review of data from the Gap Analysis, list at least 3 priorities where improvement is needed immediately in the chart below. Schools 
classified at TSI/ATSI should consider priorities pertaining to the underperforming groups for which they have been identified. 

Determine the root cause(s), or underlying cause(s), for the gaps in the prioritized areas.  
A Root Cause Analysis is a process for determining underlying causes for problems. The recommended tool for this is 5-Whys. An illustration of 
this process is found HERE. Although conducting a root cause analysis is required, schools may use any recognized method/tool of their choice. 
CSI and TSI/ATSI schools must attach documentation of their root cause analysis (e.g. Word/Google document, pdf, photo of wall chart, etc.). 

Identified Priorities from Previous Chart List Root Cause(s) 

1-Academic Growth Please see Appendix H for a detailed cause map that identifies the 
components of this focus area’s root cause. 

2-Social Emotional Learning  Please see Appendix H for a detailed cause map that identifies the 
components of this focus area’s root cause. 

3-Academic Proficiency  Please see Appendix H for a detailed cause map that identifies the 
components of this focus area’s root cause. 

4-Low performing Student Group (FRL) Please see Appendix H for a detailed cause map that identifies the 
components of this focus area’s root cause. 

  
  

Write your Goal(s) from these.  Develop strategies from these. 
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SECTION D: School Improvement Plan and Professional Development Plan 
 

The school improvement and professional development plans are developed once immediate needs are identified. The plans are developed 
from these needs and are the filter through which most decisions are made. The school improvement plan and professional development plan 
drive all aspects of continuous improvement efforts for the school.  

1. Develop school improvement plan goals from the identified priorities. Based on your review of data, goals may be: 
a. A continuation of existing goals and/or 
b. New goals, based on areas where improvement is needed immediately. 

2. Develop a professional development plan, basing professional development goals on:  
a. Strategies in the school improvement plan; 
b. Other areas, apart from the improvement plan, where professional development is a priority.  

3. Identity and note possible funding sources from local, state, and federal resources that may support the plan(s).  

 

Possible Funding Sources 
Title IA 
Title II 
Title III 
Title IV 
School Improvement (SIG) 
 

McKinney-Vento 
High Ability 
Early Literacy 
Twenty-first Century After School Program 
Rural and Low Income Schools 

General funds 
Head Start 
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School Improvement Plan 

Using the Goal Template 
Goals 
Are a result of identified priorities (where improvement is needed immediately) 
Are based on a 3-year plan, starting with the current year (Goal 1) and followed by succeeding years (“Yr 2” and “Yr 3”).  
Evidence-Based Strategy 
A strategy is a specific plan of action to accomplish a goal. Strategies must be supported by evidence considered to be strong or moderate. Find 
out about evidence-based interventions HERE.  In the school improvement plan, check if professional development is needed to successfully 
implement the strategy. These activities may be replicated and expanded on in the professional development plan. 
Strategy Action Steps 
Action steps are specific actions necessary to implement a strategy. In the template, schools may have more or less than four (4) action steps. 
Space is provided for four. Add additional steps if needed. 

GOAL 1 

The students at Medora STEM Academy will demonstrate an increase in proficiency in ELA and math for SY 2020-2021 assessment 
data from ILEARN based on the following increments:  

● A 7.7% increase in students earning proficiency in ELA 
● An 8.6% increase in students earning proficiency in math 

 

Data Checkpoints (dates) September January May 

Evidence at Checkpoints 

Curriculum Audit and 
participation in curriculum 
implementation PD. 
 

Increased course 
assessment scores 

Increased standardized assessment scores 
Curriculum Audit and Assessment Audit 

Evidence- Based Strategy 1 

-Crawford Burns, R. (2001). Curriculum Mapping. [online] Ascd.org. Available at: 
http://www.ascd.org/publications/curriculum-handbook/421/chapters/Overview.aspx. 
-Carlson, D., Borman, G. and Robinson, M. (2011). A Multistate District-Level Cluster Randomized Trial of the Impact of 
Data-Driven Reform on Reading and Mathematics Achievement. Educational Evaluation and Policy Analysis, 33(3), 
pp.378-398. 
 

PD Needed:   Yes     No 

Strategy Action Steps Required Activity Start/End Dates Person(s) Responsible Evidence of Success 

Action Step 1 
Engage in professional learning 
including a deep dive of core 

August 2020 
 

Medora teachers, Medora 
administrative team 

Medora teachers will be 
able to define enduring 
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curricular elements such as 
enduring understandings, 
essential questions, content 
area literacy standards, 
employability skill standards, 
and formative assessments) 

understandings, essential 
questions, formative 
assessments, and recognize 
the impact they have on 
curriculum maps. 
Additionally, teachers will 
understand how 
employability skills and 
content area literacy 
standards connect to their 
content.  

Action Step 2 

Identify priority standards for 
each grade level and content 
area by utilizing IDOE resources 
and frameworks. This process 
includes the Indiana academic 
standards, employability skill 
standards, and content area 
literacy standards.  

August 2020 Medora teachers, Medora 
administrative team 

Prioritized standards for 
each grade level and 
content area that are 
vertically articulated for 
grades 6-12 and are aligned 
to IDOE resources.  

Action Step 3 

Build units of study for 
prioritized standards through a 
process of collaboration and 
virtual curriculum development 
support in order to develop 
comprehensive curriculum 
maps.  

August 2020 Medora teachers, Medora 
administrative team 

Each content area will have 
guaranteed and viable 
curriculum 

Action Step 4 

Create common formative 
assessments for each priority 
standard aligned to each unit of 
study.  

January 2021 Medora teachers, Medora 
administrative team 

All content areas will have 
rigorous common 
assessments aligned to each 
unit of study.  

Action Step 5 

Utilize PLC conversations to 
continue refining curriculum 
maps to meet the needs of 
Medora students.  

January 2021-June 2022 Medora teachers, Medora 
administrative team 

A process of continuous 
refinement and 
improvement for curriculum 
maps exists at Medora. 
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Yr. 2 Measurable Objective 

The students at Medora STEM Academy will demonstrate an increase in proficiency in ELA and math for SY 2021-2022 assessment 
data from ILEARN based on the following increments:  

● A 7.7% increase in students earning proficiency in ELA 
● An 8.6% increase in students earning proficiency in math 

Yr. 3 Measurable Objective 

The students at Medora STEM Academy will demonstrate an increase in proficiency in ELA and math for SY 2022-2023 assessment 
data from ILEARN based on the following increments:  

● A 7.7% increase in students earning proficiency in ELA 
● An 8.6% increase in students earning proficiency in math 

 

GOAL 2 

Medora STEM Academy will demonstrate an increase in the percentage of students earning high growth and decrease the 

percentage of students earning low growth on statewide math and ELA assessments for the 2020-2021 school year.  This data will be 

based on ILEARN according to the following increments:  

● Walkthrough data  
● An 11.1% increase in students earning high growth in ELA 
● A 16.3% decrease in students earning low growth in ELA  
● A 13.9% increase in students earning high growth in math 
● A 25.6% decrease in students earning low growth in math  

Data Checkpoints (dates) October December April 

Evidence at Checkpoints 
Exact Path Assessments Exact Path Assessments ILEARN ELA and Math 

Exact Path Assessments  

Evidence- Based Strategy 1: 
Instructional Priorities Model 

-Goddard, R., Hoy, W. and Hoy, A. (2000). Collective Teacher Efficacy: Its Meaning, Measure, and Impact on Student 

Achievement. American Educational Research Journal, 37(2), pp.479-507. 

-Rubie-Davies, C., Peterson, E., Sibley, C., & Rosenthal, R. (2015). A teacher expectation intervention: Modelling the 
practices of high expectation teachers. Contemporary Educational Psychology, 40, 72-85. doi: 
10.1016/j.cedpsych.2014.03.003 
Carlson, D., Borman, G. and Robinson, M. (2011). A Multistate District-Level Cluster Randomized Trial of the Impact of 
Data-Driven Reform on Reading and Mathematics Achievement. Educational Evaluation and Policy Analysis, 33(3), 
pp.378-398. 

PD Needed:   Yes     No 

Strategy Action Steps Required Activity Start/End Dates Person(s) Responsible Evidence of Success 

Action Step 1 

Establish a system for 
conducting non-evaluative 
walkthroughs used to 
provide actionable 

December 2020 Medora teachers, Medora 
administrative team 

The Medora administrative 
team will create a system 
for non-evaluative 
walkthroughs and ensure 
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feedback to teachers 
regarding core elements of 
instruction.  

that all staff members 
understand the system 

Action Step 2 

Engage in PLC training and 
develop common language 
and procedures to utilize in 
professional learning 
communities to support 
the use of data to inform 
instruction.  

January 2021 Medora teachers, Medora 
administrative team 

Teachers will regularly 
engage in Professional 
Learning Communities to 
improve and inform 
instruction  

Action Step 3 

Engage in professional 
learning regarding 
differentiation and rigor 
(Depth of Knowledge) 
through the 
implementation of STEM 
and PBL.  

February 2021 Medora teachers, Medora 
administrative team 

Instruction will be 
increasingly differentiated 
to support students in 
accessing rigorous content  

Action Step 4 

Conduct classroom 
walkthroughs utilizing a 
non-evaluative 
walkthrough form aligned 
to indicators of 
differentiation and rigor 
(Depth of Knowledge).  

February 2021 Medora teachers, Medora 
administrative team 

Data from the 
non-evaluative walkthrough 
forms, actionable feedback 
for teachers  

Action Step 5 

Engage in professional 
learning regarding 
engagement strategies 
through the 
implementation of STEM 
and PBL.  

March 2021 Medora teachers, Medora 
administrative team 

Student engagement 
indicators will increase 

Action Step 6 

Conduct classroom 
walkthroughs utilizing a 
non-evaluative 
walkthrough form aligned 

March 2021 Medora teachers, Medora 
administrative team 

Data from the 
non-evaluative walkthrough 
forms, actionable feedback 
for teachers  
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to indicators of 
engagement strategies.  

Action Step 7 

Engage in professional 
learning regarding 
assessment practices 
aligned to PBL.  

April 2021 Medora teachers, Medora 
administrative team 

Teachers will demonstrate 
an increased understanding 
of best practices in 
assessment and will 
integrate them into 
instruction  

Action Step 8 

Conduct classroom 
walkthroughs utilizing a 
non-evaluative 
walkthrough form aligned 
to indicators of assessment 
practices aligned to PBL.  

April 2021  Data from the 
non-evaluative walkthrough 
forms, actionable feedback 
for teachers  

Action Step 9 

Engage in ongoing 
professional learning 
regarding project-based 
learning and STEM.  

May 2021 Medora teachers, Medora 
administrative team 

Instruction will reflect best 
practices in project-based 
learning 

Action Step 10 

Conduct classroom 
walkthroughs utilizing a 
non-evaluative 
walkthrough form aligned 
to indicators of 
project-based learning and 
STEM.  

May 2021 Medora teachers, Medora 
administrative team 

Data from the 
non-evaluative walkthrough 
forms, actionable feedback 
for teachers  

Yr. 2 Measurable Objective 

Medora STEM Academy will demonstrate an increase in the percentage of students earning high growth and decrease the 

percentage of students earning low growth on statewide math and ELA assessments for the 2021-2022 school year.  This data will be 

based on ILEARN according to the following increments:  

● Walkthrough data  
● An 11.1% increase in students earning high growth in ELA 
● A 16.3% decrease in students earning low growth in ELA  
● A 13.9% increase in students earning high growth in math 
● A 25.6% decrease in students earning low growth in math  

Yr. 3 Measurable Objective Medora STEM Academy will demonstrate an increase in the percentage of students earning high growth and decrease the 
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percentage of students earning low growth on statewide math and ELA assessments for the 2022-2023 school year.  This data will be 

based on ILEARN according to the following increments:  

● Walkthrough data  
● An 11.1% increase in students earning high growth in ELA 
● A 16.3% decrease in students earning low growth in ELA  
● A 13.9% increase in students earning high growth in math 
● A 25.6% decrease in students earning low growth in math  
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GOAL 3 

Medora STEM Academy  will increase attendance based on the following increments for the 2020-2021 school year:  

● Increase student attendance by 2.19% 
● An improvement in student and staff climate and culture data 

Data Checkpoints (dates) October January April June 

Evidence at Checkpoints 

Improving Attendees* Improving Attendees* Improving Attendees* 
Staff climate and culture 
survey data 

Model Attendees* 
 

Evidence- Based Strategy 1 

-Oliver, B. (2019). Social Emotional Learning Toolkit [Ebook]. Indianapolis, IN: Indiana Department of Education. 
Retrieved from https://www.doe.in.gov/sites/default/files/sebw/sel-toolkit-final-updated-cover.pdf 
-Durlak, J., Weissberg, R., Dymnicki, A., Taylor, R. and Schellinger, K. (2011). The Impact of Enhancing Students’ Social 
and Emotional Learning: A Meta-Analysis of School-Based Universal Interventions. Child Development, 82(1), 
pp.405-432. 

PD Needed:   Yes     No 

Strategy Action Steps Required Activity Start/End Dates Person(s) Responsible Evidence of Success 

Action Step 1 

Collaboratively reconstruct 
a school-wide system for 
the Growth Mindset and 
Social-Emotional Learning 

November 2020 Medora teachers, Medora 
administrative team 

Medora will have a system 
to encourage and increase 
positive behavior  

Action Step 2 

As a staff, engage in 
professional learning 
regarding PLTW and STEM 
practices.  

January 2021 Medora teachers, Medora 
administrative team 

Teachers will demonstrate 
an increased understanding 
of the STEM.  

Action Step 3 

Participate in professional 
development on 
social-emotional learning in 
order to collectively build a 
school-wide 
social-emotional 
framework 

March 2021 Medora teachers, Medora 
administrative team 

Teachers will demonstrate 
an increased understanding 
of social-emotional learning 
and will implement those 
strategies into instruction  

Action Step 4 
Collectively build a 
school-wide 

April 2021 Medora teachers, Medora 
administrative team 

Medora will have a 
completed social-emotional 
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social-emotional 
framework 

framework to implement 
during the SY 2020-2021 

Yr. 2 Measurable Objective 

Medora STEM Academy will meet the following attendance goals for the 2021-2022 school year:  

● Maintain at least 95% student attendance 
● An improvement in student and staff climate and culture data 

Yr. 3 Measurable Objective 

Medora STEM Academy will meet the following attendance goals for the 2021-2022 school year:  

● Maintain at least 95% student attendance 
● An improvement in student and staff climate and culture data 
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Professional Development Plan 

Professional development and training are not the same. Training involves a short-term goal that has an immediate impact on some aspect of a 
job, such as learning to use an on-line gradebook or attendance program. Professional development is career focused, and impacts a worker’s 
effectiveness in performance. Development occurs over time and requires job-embedded coaching and collaboration. 

Write professional development goals below. These should connect with and support the school improvement plan.  

Professional Development Goal 1 

Medora STEM Academy will engage in a process of curriculum development and 
refinement consisting of the following steps:  

● A professional learning cycle to increase understanding of the core curricular 
elements and how they impact student achievement 

● Prioritize the Indiana Academic Standards and employability skill standards 
● Develop interdisciplinary units of study  
● Create a system of assessment aligned to curriculum maps  
● Establish a process to refine curriculum  

Linked SIP Goals  
    Yes        No 

Possible Funding Source(s) 
   SIG funds and other local, state, and federal funds such as but not exclusive to Title I, Title II, and Title III.  

Evidence of Impact 

● Classroom Observations will reflect that rigorous standards-based instruction is occurring throughout 
the building.      

● Locally-created assessments will reflect high levels of Depth of Knowledge and alignment to the 
Indiana Academic Standards. 

● Higher percentages of students will demonstrate proficiency on standardized assessments.  

Plan for coaching and support during the learning process:       
● Medora will partner with a technical assistance partner to provide ongoing support in curriculum map refinement and implementation. 
● Administrators will create and protect collaboration time for Medora teachers. 

How will effectiveness be sustained over time?       
● The revision and refinement process will be continuous. 
● Core curricular elements will be refined as teachers continue to refine the maps.  
● Time during department meetings will be devoted to integrating the curriculum maps into instruction.  
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Professional Development Goal 2 

Medora STEM Academy will develop a building-wide instructional framework including 
common language and high expectations for all students.  This will result in the 
implementation of high-yield, evidence-based practices in classroom instruction as 
demonstrated in walkthrough data and classroom observations.       

Linked SIP Goals  
    Yes        No 

Possible Funding Source(s) 
SIG funds and other local, state, and federal funds such as but not exclusive to Title I, Title II, and Title III.  
 

Evidence of Impact 

● Classroom observations will reflect the implementation of high-yield instructional strategies 
throughout the building.  

● Non-evaluative walkthroughs aligned to professional learning will be conducted regularly 
● Student growth will increase on state assessments 

    

Plan for coaching and support during the learning process:       
Data from classroom observations will allow Medora administrators to differentiate support for Medora teachers in order to develop the strengths of all 
of the professionals in the building. Support will include professional development, modeling, coaching, and supplying resources.  

How will effectiveness be sustained over time?       
● Medora will establish a collaborative environment in which all teachers are active participants in PLCs that help support the improvement of 

instruction throughout the building.  
● Professional development and reflection will be provided for all teachers.  
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Professional Development Goal 3 

Medora STEM Academy will engage in a cycle of professional learning regarding 
Project-Based Learning and STEM instructional practices in order to increase student 
engagement and improve attendance, which helps increase the number of 
instructional minutes for each student.  

Linked SIP Goals  
      Yes        No 

Possible Funding Source(s) 
SIG funds and other local, state, and federal funds such as but not exclusive to Title I, Title II, and Title III.  
      

Evidence of Impact 

● Attendance data will demonstrate positive trends. 
● Classroom observations will indicate that teachers and students are implementing SEL strategies. 
● Instances of disciplinary interventions will decrease.    

Plan for coaching and support during the learning process:       
 
Medora administrators and educators will collaboratively engage in a continuous cycle of professional learning in order to continue developing 
competency in intetrating SEL practices throughout the building.  

How will effectiveness be sustained over time?     
   
Medora expects that by integrating these practices, data will indicate that high levels of positive behavior and attendance data are maintained.  
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Current School Profile 
The current school profile identifies each building’s current educational state. 

 

V
is

io
n

We envision a 
learning 

community that 
fosters academic 

and personal 
growth for all 

learners.

 
M

is
s
io

n
 

Empowering 
Learners to take 

ownership of their 
educational 

opportunities in 
order to continue 

their lifelong 
development as 

productive, 
responsible, engaged 

citizens. 

 

C
o
re

 V
a
lu

e
s H-Honest

O-Optimistic

R-Responsible

N-Nurturing

E-Enthusiastic

T-Thriving

S-Successful

Core Curriculum: A curriculum audit is 
located in Appendix D of the CNA-SIP. 

Medora STEM Academy curriculum maps 
were analyzed in regards to the 

prioritization of standards, student learning 
indicators, and the integration of core 

curricular elements.   

 

Summative, Interim, and Formative 
Assessments: An assessment audit is located 

in Appendix E of the CNA-SIP.  

A sample of assessments administered at 
Medora STEM Academy were analyzed in 
regards to the standards assessed, level of 

rigor, and metacognitive opportunities 
provided to students.  

 

Targeted Academic Programs 

Medora STEM Academy students provide 
differentiated Tier II support through the 

strategic use of technology and instructional 
aides.  

 

Schoolwide Academic Programs 

Teachers use NWEA, Pivot assessments, 
Exact Path to assess student learning and 
level of mastery of the Indiana Academic 

Standards.  
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 Teacher Recruitment, 
Selection, Induction, 

and Retention 

 

There are high levels of turnover because of competitive wages offered by neighboring 
districts. Both building and district level admin work diligently to fill open positions with 
high-qualified educators, though that proves to be difficult. Additionally, retention of highly-
qualified staff is a challenge at Medora.  

 

Teacher and Staff 
Professional Learning 

 

Medora teachers receive regular professional development designed to improve 
instruction and curriculum.  Teachers have engaged in learning regarding STEM, PBL, and 
maintaining high levels of rigor in the classroom.   

 Teacher and Staff 
Coaching and 

Evaluation Model 

 

Teachers get formal observations twice a year.  The principal provides actionable feedback 
after each observation.  The principal provides instructional coaching for teachers who need 
improvement.  

   

Medora STEM Academy values 
parental involvement. There 
are many ways for families to 
be involved in their child's 
education. The 21st Century 
program and Medora work 
together to offer a number of 
events for families during the 
school year, including Family 
Literacy Night and  Science 
Night. 

 

Community members 
collaborate with Medora STEM 
Academy to develop the 
school improvement plan and 
provide various learning 
opportunities for Medora 
students. Their input is 
regularly considered when 
determining what offerings to 
provide to enrich student 
learning experiences.   
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Student Population: 

88 students 
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Current School Improvement Strategies 
Current school improvement strategies include partnering with a technical assistance partner for 
strategic school improvement planning, regular evaluations and observations to support the 
improvement of instruction building-wide, and weekly professional development opportunities.    

 

Examine relevant data to understand the most pressing needs of students, educators, and the overall school as well as the potential root causes 
of these needs. (References: Every Student Succeeds Act, Title I Schoolwide Program) 
Identify the racial, ethnic, language-minority, cultural, exceptional learning, and socioeconomic groups that are included in the school's student 
population. (Reference: Indiana Code 20-31-6) 

Focus Area Descriptions Developed for 2019-2023 

Focus Area 
Description #1 
 

Medora STEM Academy will take measures to increase proficiency rates on the 
state assessment in both ELA and Math for the 2019-2020 school year and 
beyond.   
 
Students enrolled at Medora STEM Academy have demonstrated a pattern of 
decreasing rates of proficiency rates in both English/Language Arts and 
Math.  Between the 2015-2016 school year and the 2017-2018 school year, Math 
proficiency rates decreased from 51.16% passing to 26.42% passing on the state 
assessment.  During that time, English/Language Arts proficiency rates decreased 
from 62.79% to 33.96% on the state assessment.  

Focus Area 
Description #2 

Medora STEM Academy will take measures to increase growth in both ELA and 
Math for the 2019-2020 school year and beyond. 
 
 Medora students have consistently decreasing rates of high growth and increasing 
rates of low growth on state assessments.  Between the 2015-2016 and the 2017-
2018 school year, the percentage of students who achieved high growth on the 
state assessment decreased by 24.07% in ELA and by 23.81% in Math.  The number 
of students achieving low growth increased by 23.15% in ELA and 52.38% in Math 
on the state assessment.   

Focus Area 
Description #3 

Medora STEM Academy will increase attendance rates by increasing student 
engagement through the implementation of project-based learning and STEM.    

 
Medora STEM Academy has maintained an attendance rate below 95% over the 
past three school years. Only 64% of students were considered model attendees 
during the 2017-2018 school year.  

Focus Area of 
Identified Subgroup 

Medora STEM Academy School has demonstrated a disparity between students 
who receive Free and Reduced Lunch and their non-identified counterparts.  In the 
area of ELA, 26% of students who received free or reduced rate lunch passed the 
state assessment in 2017-2018, which is nearly 5% less than the overall student 
body.  In mathematics, 16% of students who receive free and reduced lunch 
passed the state assessment, which is 6% less than the overall student 
population.  As a result of these findings, Medora will take measures to increase 
the achievement of these students by intentionally focusing on growth to 
proficiency during the 2019-2020 school year.  
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Appendix B
Report Card Analysis
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Default Report for Medora Elementary School

The overall points earned in the accountability system was 66.1 in 2017. It was 48.6 in 2018 and 37.5 in
2019. The difference over the last two years in -28.6.

The performance points earned in the accountability system was 45.3 in 2017. It was 26.5 in 2018 and 15.5
in 2019. The difference over the last two years in -29.8.

The growth points earned in the accountability system was 86.9 in 2017. It was 70.6 in 2018 and 59.5 in
2019. The difference over the last two years in -27.4.
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Of the 34 students, there were 11.8% who passed and 88.2% who did not pass. Of the students who
passed, there were 50.0% demonstrated high growth, 50.0% demonstrated standard growth, and 0.0%
demonstrated low growth. For the students who did not pass, there were 13.3% demonstrated high growth,
23.3% demonstrated standard growth, and 63.3% demonstrated low growth.

+  A high percentage of the students who passed were in the high growth category with 50.0%, this
indicates that these students had more than one-year growth when compared to their academic
peers.

-  A high percentage of the students who did not pass were in the low growth category with 63.3%, this
indicates that these students had less than one-year growth when compared to their academic peers.

Standard Growth 
2 (50.0%)

High Growth 
2 (50.0%)

Pass 
4 (11.8%)

Low Growth 
19 (63.3%)

Standard Growth 
7 (23.3%)

High Growth 
4 (13.3%)

Fail 
30 (88.2%)

34 Students

Medora Elementary School
ELA Proficiency and Growth for 2019

EES Analytics
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Of the 34 students, there were 11.8% who passed and 88.2% who did not pass. Of the students who
passed, there were 0.0% demonstrated high growth, 0.0% demonstrated standard growth, and 100.0%
demonstrated low growth. For the students who did not pass, there were 20.0% demonstrated high growth,
23.3% demonstrated standard growth, and 56.7% demonstrated low growth.

-  A high percentage of the students who passed were in the low growth category with 100.0%, this
indicates that these students had less than one-year growth when compared to their academic peers.

-  A high percentage of the students who did not pass were in the low growth category with 56.7%, this
indicates that these students had less than one-year growth when compared to their academic peers.

Low Growth 
4 (100.0%)

Pass 
4 (11.8%)

Low Growth 
17 (56.7%)

Standard Growth 
7 (23.3%)

High Growth 
6 (20.0%)

Fail 
30 (88.2%)

34 Students

Medora Elementary School
MATH Proficiency and Growth for 2019

EES Analytics
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On average, 32.9% of students have passed the Math test for the last 3 years. In the last 2 years, Math has
had a -42.1 percentage points change. On average, 28.1% of students have passed the ELA test for the last
3 years. In the last 2 years, ELA has had a -17.9 percentage points change. Students have achieved higher
pass rates in ELA than Math by 4.8% on average over the past three years.
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On average, 62.7% of students have demonstrated low growth on the MATH test over the last 3 years. On
average, 23.6% of students have demonstrated high growth on the MATH test over the last 3 years. Over
the last 2 years, the percentage of students in low growth for MATH has increased by 24.3. Over the last 2
years, the percentage of students in high growth for MATH has decreased by 24.9.

On average, 59.1% of students have demonstrated low growth on the ELA test over the last 3 years. On
average, 20.0% of students have demonstrated high growth on the ELA test over the last 3 years. Over the
last 2 years, the percentage of students in low growth for ELA has decreased by 1.6. Over the last 2 years,
the percentage of students in high growth for ELA has decreased by 7.4.
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The 3rd grade had the highest percentage of students passing. This grade level was 16.7 percentage points
above the average passing percentage for the school. The 4th grade had the lowest percentage of student
passing. This grade level was 9.0 percentage points below the average passing percentage for the building.
There is a 25.6 percentage point spread between the highest and lowest passing percentage.

+  If all grade levels were performing at the level of the 3rd grade next year, then the building would
make significant progress in closing the achievement gap (decreasing the number of students not
passing by half within five years) as they would have a 16.7% increase over current passing rates,
which would be 8.3% higher than the projected 8.3% increase needed to be on track to closing the
achievement gap.
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The 5th grade had the highest percentage of students passing. This grade level was 5.7 percentage points
above the average passing percentage for the school. The 4th grade had the lowest percentage of student
passing. This grade level was 6.6 percentage points below the average passing percentage for the building.
There is a 12.3 percentage point spread between the highest and lowest passing percentage.
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Of the 10 students who passed the previous year, there were 7 students (70.0%) who did not pass this
year.

Of the 24 students who did not pass the previous year, there were 1 students (4.2%) who did pass this year.
The net proficiency value (number of students gained minus students lost) was -6. Students who were just
above or below the cut line from last year (DNP3 and P1) had a pass rate of 0.0% this year. The year before
the pass rate for these students was 33.3%.
+  There were 1 students who made substantial progress by jumping from the bottom two academic

peer group levels the previous year to passing this year.
-  There were 4 students who had previously scored well above the cut score (P2 academic peer group

or higher) the previous year that did not pass this year.
-  It should be noted that a large portion of the student population (52.9%) is in the DNP1 or DNP2

academic peer groups, indicating many students started well below grade level.
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Of the 11 students who passed the previous year, there were 7 students (63.6%) who did not pass this
year.

Of the 23 students who did not pass the previous year, there were 0 students (0.0%) who did pass this year.
The net proficiency value (number of students gained minus students lost) was -7. Students who were just
above or below the cut line from last year (DNP3 and P1) had a pass rate of 11.1% this year. The year
before the pass rate for these students was 44.4%.
-  There were 4 students who had previously scored well above the cut score (P2 academic peer group

or higher) the previous year that did not pass this year.
-  It should be noted that a large portion of the student population (52.9%) is in the DNP1 or DNP2

academic peer groups, indicating many students started well below grade level.
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The ELA pass rates for the last three years have gone from 34.5% to 30.6%, and most recently to 16.7%.
This indicates a pass rate change of -17.9 percentage points over the last 2 years. To make significant
progress in closing the achievement gap in the next five years (decreasing the number of students not
passing by half within five years), you would need a 41.7% increase from your current passing rate. That is
an annual increase of 8.3%.
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The MATH pass rates for the last three years have gone from 56.4% to 22.4%, and most recently to 14.3%.
This indicates a pass rate change of -42.1 percentage points over the last 2 years. To make significant
progress in closing the achievement gap in the next five years (decreasing the number of students not
passing by half within five years), you would need a 42.9% increase from your current passing rate. That is
an annual increase of 8.6%.
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The percentage of students in low growth has gone from 57.5%to 63.9%, and most recently to 55.9%.This
is a change of -1.6% over the last 2 years.

The percentage of students in standard growth has gone from 17.5%to 19.4%, and most recently to
26.5%.This is a change of 9.0% over the last 2 years.

The percentage of students in high growth has gone from 25.0%to 16.7%, and most recently to 17.6%.This
is a change of -7.4% over the last 2 years.
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The percentage of students in low growth has gone from 37.5%to 91.7%, and most recently to 61.8%.This
is a change of 24.3% over the last 2 years.

The percentage of students in standard growth has gone from 20.0%to 0.0%, and most recently to
20.6%.This is a change of 0.6% over the last 2 years.

The percentage of students in high growth has gone from 42.5%to 8.3%, and most recently to 17.6%.This is
a change of -24.9% over the last 2 years.
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There were 19 students in the low growth category, which accounts for 55.9%. More specifically, of the students who did not pass the
previous year, 54.2% fell into the low growth category meaning they fell even further behind their peers by achieving less than one
year of growth.

There were 9 students in the standard growth category, which accounts for 26.5%.

There were 6 students in the high growth category, which accounts for 17.6%. More specifically, of last year’s students who did not
pass, 20.8% attained the high growth meaning they gained ground on their peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 66.7% in low growth and 11.1% in high growth. The net growth value
(number of high growth students minus low growth students) was -16.

There were 13 students, 38.2% of the total students, who received 0 points on the growth accountability measure. Every student
receiving a zero substantially impacts your growth calculation and demonstrates that these students are not progressing
academically.

+  There were 100.0% of your highest performing students (P3, PP1, & PP2) that obtained high growth. This indicates these
students have surpassed a year of growth.

-  The students furthest behind grade level proficiency (DNP1) only had 15.4% in the high growth category. This indicates not
enough students in this category are surpassing a year of growth, which would be needed if they are going to catch their peers.
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There were 21 students in the low growth category, which accounts for 61.8%. More specifically, of the students who did not pass the
previous year, 43.5% fell into the low growth category meaning they fell even further behind their peers by achieving less than one
year of growth.

There were 7 students in the standard growth category, which accounts for 20.6%.

There were 6 students in the high growth category, which accounts for 17.6%. More specifically, of last year’s students who did not
pass, 26.1% attained the high growth meaning they gained ground on their peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 77.8% in low growth and 0.0% in high growth. The net growth value
(number of high growth students minus low growth students) was -14.

There were 10 students, 29.4% of the total students, who received 0 points on the growth accountability measure. Every student
receiving a zero substantially impacts your growth calculation and demonstrates that these students are not progressing
academically.

+  The students furthest behind grade level proficiency (DNP1) had 41.7% in the high growth category. This indicates a high
percentage of these students are making substantial progress towards catching up with their peers.

-  There were 100.0% of your highest performing students (P3, PP1, & PP2) that fell in the low growth category. This indicates
these students did not demonstrate at least a year of growth and may not be receiving the exposure to academic rigor and
opportunities for enrichment needed to grow academically.
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The average percentage of low growth students for the last 3 years has been 59.1%. In the last 2 years, the
percentage of students in low growth has decreased by 1.6 percentage points. The average percentage of
standard growth students for the last 3 years has been 20.9%. The average percentage of high growth
students for the last 3 years has been 20.0%. In the last 2 years, the percentage of students in high growth
has decreased by 7.4 percentage points.

-  An even distribution between the three growth categories would result in 33.3% of students falling in
the low growth category. However, you have 55.9% of students demonstrating low growth on the
most recent year (22.6% higher than an even distribution) not meeting one year of growth.
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The average percentage of low growth students for the last 3 years has been 62.7%. In the last 2 years, the
percentage of students in low growth has increased by 24.3 percentage points. The average percentage of
standard growth students for the last 3 years has been 13.6%. The average percentage of high growth
students for the last 3 years has been 23.6%. In the last 2 years, the percentage of students in high growth
has decreased by 24.9 percentage points.

-  An even distribution between the three growth categories would result in 33.3% of students falling in
the low growth category. However, you have 61.8% of students demonstrating low growth on the
most recent year (28.5% higher than an even distribution) not meeting one year of growth.
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The average percentage of low growth students for the last 3 years has been 44.4% for students in the bottom 25% group. In the last
2 years, the percentage of students in low growth has increased by 13.6 percentage points for the bottom 25% group. The average
percentage of standard growth students for the last 3 years has been 25.9% in the bottom 25% student group. The average
percentage of high growth students for the last 3 years has been 29.6% for students in the bottom 25% group. In the last 2 years,
the percentage of students in high growth has decreased by 23.9 percentage points for the bottom 25%.

The average percentage of low growth students for the last 3 years has been 63.9% for students in the top 75% group. In the last 2
years, the percentage of students in low growth has decreased by 7.8 percentage points for the top 75% group. The average
percentage of standard growth students for the last 3 years has been 19.3% in the top 75% student group. The average percentage
of high growth students for the last 3 years has been 16.9% for students in the top 75% group. In the last 2 years, the percentage of
students in high growth has decreased by 1.5 percentage points for the top 75%.

-  An even distribution between the three growth categories would result in 33.3% of students falling in the low growth category.
However, you have 50.0% of the bottom 25% students in low growth on the most recent year (16.7% higher than an even
distribution) not meeting one year of growth and falling further behind their peers.

-  An even distribution between the three growth categories would result in 33.3% of students falling in the low growth category.
However, you have 57.7% of the top 75% students in low growth on the most recent year (24.4% higher than an even
distribution) not meeting one year of growth and falling further behind their peers.
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The average percentage of low growth students for the last 3 years has been 39.3% for students in the bottom 25% group. In the last
2 years, the percentage of students in low growth has increased by 15.2 percentage points for the bottom 25% group. The average
percentage of standard growth students for the last 3 years has been 14.3% in the bottom 25% student group. The average
percentage of high growth students for the last 3 years has been 46.4% for students in the bottom 25% group. In the last 2 years,
the percentage of students in high growth has increased by 1.0 percentage points for the bottom 25%.

The average percentage of low growth students for the last 3 years has been 70.7% for students in the top 75% group. In the last 2
years, the percentage of students in low growth has increased by 27.2 percentage points for the top 75% group. The average
percentage of standard growth students for the last 3 years has been 13.4% in the top 75% student group. The average percentage
of high growth students for the last 3 years has been 15.9% for students in the top 75% group. In the last 2 years, the percentage of
students in high growth has decreased by 33.9 percentage points for the top 75%.

+  An even distribution between the three growth categories would result in 33.3% of students falling in the high growth
category. However, you have 55.6% of the bottom 25% students in high growth on the most recent year (22.3% higher than an
even distribution), which indicates a high percentage of these students surpassed one year of growth and are making progress
towards grade level status.

-  An even distribution between the three growth categories would result in 33.3% of students falling in the low growth category.
However, you have 72.0% of the top 75% students in low growth on the most recent year (38.7% higher than an even
distribution) not meeting one year of growth and falling further behind their peers.
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Net Proficiency Value by taking the students that previously failed and now passed minus the students that
previously passed and now failed.

Year Previously Failing Now Passing Previously Passing Now Failing Net Proficiency Value
2017 1 10 -9
2018 2 6 -4
2019 1 7 -6

Co
un

t

-9

-6

-3

0

3

6

9

2017 2018 2019

-9

-4

-6

Medora Elementary School
ELA Proficiency net value Growth Accountability (3-Year Trends) for 2017-2019

EES Analytics

61

https://eesanalytics.com/students?outcome=eIo4LA/CjDU=--TVu/xZ4V5BiuP0Wh--dHhLrnMFJpoSOtogyjoBng==
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https://eesanalytics.com/students?outcome=xFg15aay2+pdc7UTZt9Gzr9xbaMOyiDO6DrD+il+IjfA--0AmFmyv+oBBDkLoz--WlfMpGjK5+BAle0TaX4NyQ==


Net Proficiency Value by taking the students that previously failed and now passed minus the students that
previously passed and now failed.

Year Previously Failing Now Passing Previously Passing Now Failing Net Proficiency Value
2017 7 0 7
2018 0 12 -12
2019 0 7 -7
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Net Growth Value is calculated by taking the students that were greater than or equal to 50% growth minus the students that were
below 50% growth.

Year 50th Percentile or Above Below 50th Percentile Net Growth Value
2017 12 28 -16 Net Growth Value
2018 6 30 -24 Net Growth Value
2019 9 25 -16 Net Growth Value
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https://eesanalytics.com/students?outcome=A2w/U96On5r65mYLmnkOI+JxN5REFS3ClS2ZBzGxA7cgO3lU12aaG28NSl28Ey2+bG2muQjWTJ1Z5jBA9wHDnZoHOiPqjveRErQjct9ysZtOrEOuf1lI5IwA1och2jq3hN3W038zvy5QjSg=--+3bWga4hFMV8/hDk--P2y+jNZyiqzXNOir24W7Fg==


Net Growth Value is calculated by taking the students that were greater than or equal to 50% growth minus the students that were
below 50% growth.

Year 50th Percentile or Above Below 50th Percentile Net Growth Value
2017 21 19 2 Net Growth Value
2018 3 33 -30 Net Growth Value
2019 10 24 -14 Net Growth Value
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https://eesanalytics.com/students?outcome=sXHx++t0Z9GjROeSfaflWKa7N0OCH18r/2Blu84qoEEob32khAPrJFmHtumoPH/KbLyFBuZc/eYR5oA8hNe8PFZHMNTsAV9oq2CYk4luj04Lran/+ZXBMGp0TAFmtJWm/JASmxq+qw==--ME2mj8m/igQKFoGn--iZ/XofLHv/WnixlZpUiaGg==


You received a total of 400 growth points from your bottom 25% student group. That is a mean of 50.00
growth points for the bottom 25% student group. You received a total of 1,675 growth points from your
top 75% student group. That is a mean of 64.42 growth points for the top 75% student group. Overall,
you received a growth score of 57.21 growth points per student.
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You received a total of 950 growth points from your bottom 25% student group. That is a mean of
105.56 growth points for the bottom 25% student group. You received a total of 1,175 growth points
from your top 75% student group. That is a mean of 47.00 growth points for the top 75% student group.
Overall, you received a growth score of 76.28 growth points per student.
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As of 2019, 16.7% of the students passed the ELA state standardized test. The goal under the Indiana ESSA
plan is to reduce the number of students not passing by half over a five-year period. To make progress
towards this goal by 2022, your pass rate would have to increase by 31.3%. Ultimately, to meet this
ambitious goal, it would require an overall 41.7% increase in students passing by 2024. (There was no
testing done in 2020)
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As of 2019, 14.3% of the students passed the MATH state standardized test. The goal under the Indiana
ESSA plan is to reduce the number of students not passing by half over a five-year period. To make
progress towards this goal by 2022, your pass rate would have to increase by 32.1%. Ultimately, to meet
this ambitious goal, it would require an overall 42.9% increase in students passing by 2024. (There was no
testing done in 2020)
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The mean growth percentile of this group is 35.0% and the standard deviation is 27.7. In 2019, there was
73.5% of students that did not meet the 50th percentile of growth, meaning they failed to make 1-year of
growth compared to their peers. Throughout the state, 50% of the students would meet that designation,
however your student performance demonstrated 23.5% more.

-  There was a high percentage of students in the bottom three percentile ranges, 44.1% (total of 1-9,
10-19, and 20-29). It was expected to be around 40% but your student performance had 4.1% more
than expected in these lowest performance ranges.
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The mean growth percentile of this group is 35.3% and the standard deviation is 23.4. In 2019, there was
70.6% of students that did not meet the 50th percentile of growth, meaning they failed to make 1-year of
growth compared to their peers. Throughout the state, 50% of the students would meet that designation,
however your student performance demonstrated 20.6% more.

-  There was a high percentage of students in the bottom three percentile ranges, 44.1% (total of 1-9,
10-19, and 20-29). It was expected to be around 40% but your student performance had 4.1% more
than expected in these lowest performance ranges.
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White Group Report for Medora Elementary School

Of the 32 students, there were 12.5% who passed and 87.5% who did not pass. Of the students who
passed, there were 50.0% demonstrated high growth, 50.0% demonstrated standard growth, and 0.0%
demonstrated low growth. For the students who did not pass, there were 14.3% demonstrated high growth,
17.9% demonstrated standard growth, and 67.9% demonstrated low growth.

+  A high percentage of the students who passed were in the high growth category with 50.0%, this
indicates that these students had more than one-year growth when compared to their academic
peers.

-  A high percentage of the students who did not pass were in the low growth category with 67.9%, this
indicates that these students had less than one-year growth when compared to their academic peers.

Standard Growth 
2 (50.0%)

High Growth 
2 (50.0%)

Pass 
4 (12.5%)

Low Growth 
19 (67.9%)

Standard Growth 
5 (17.9%)

High Growth 
4 (14.3%)

Fail 
28 (87.5%)

32 Students

Medora Elementary School
ELA Proficiency and Growth for 2019 (White)

EES Analytics

71



Of the 32 students, there were 12.5% who passed and 87.5% who did not pass. Of the students who
passed, there were 0.0% demonstrated high growth, 0.0% demonstrated standard growth, and 100.0%
demonstrated low growth. For the students who did not pass, there were 21.4% demonstrated high growth,
21.4% demonstrated standard growth, and 57.1% demonstrated low growth.

-  A high percentage of the students who passed were in the low growth category with 100.0%, this
indicates that these students had less than one-year growth when compared to their academic peers.

-  A high percentage of the students who did not pass were in the low growth category with 57.1%, this
indicates that these students had less than one-year growth when compared to their academic peers.
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There were 19 students in the low growth category, which accounts for 59.4%. More specifically, of the students who did not pass the
previous year, 59.1% fell into the low growth category meaning they fell even further behind their peers by achieving less than one
year of growth.

There were 7 students in the standard growth category, which accounts for 21.9%.

There were 6 students in the high growth category, which accounts for 18.8%. More specifically, of last year’s students who did not
pass, 22.7% attained the high growth meaning they gained ground on their peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 66.7% in low growth and 11.1% in high growth. The net growth value
(number of high growth students minus low growth students) was -16.

There were 13 students, 40.6% of the total students, who received 0 points on the growth accountability measure. Every student
receiving a zero substantially impacts your growth calculation and demonstrates that these students are not progressing
academically.

+  There were 100.0% of your highest performing students (P3, PP1, & PP2) that obtained high growth. This indicates these
students have surpassed a year of growth.

-  The students furthest behind grade level proficiency (DNP1) only had 18.2% in the high growth category. This indicates not
enough students in this category are surpassing a year of growth, which would be needed if they are going to catch their peers.
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There were 20 students in the low growth category, which accounts for 62.5%. More specifically, of the students who did not pass the
previous year, 42.9% fell into the low growth category meaning they fell even further behind their peers by achieving less than one
year of growth.

There were 6 students in the standard growth category, which accounts for 18.8%.

There were 6 students in the high growth category, which accounts for 18.8%. More specifically, of last year’s students who did not
pass, 28.6% attained the high growth meaning they gained ground on their peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 87.5% in low growth and 0.0% in high growth. The net growth value
(number of high growth students minus low growth students) was -14.

There were 9 students, 28.1% of the total students, who received 0 points on the growth accountability measure. Every student
receiving a zero substantially impacts your growth calculation and demonstrates that these students are not progressing
academically.

+  The students furthest behind grade level proficiency (DNP1) had 41.7% in the high growth category. This indicates a high
percentage of these students are making substantial progress towards catching up with their peers.

-  There were 100.0% of your highest performing students (P3, PP1, & PP2) that fell in the low growth category. This indicates
these students did not demonstrate at least a year of growth and may not be receiving the exposure to academic rigor and
opportunities for enrichment needed to grow academically.
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On average, 19.5% of students have passed the Math test for the last 2 years. In the last 1 years, Math has
had a -8.4 percentage points change. On average, 25.3% of students have passed the ELA test for the last 2
years. In the last 1 years, ELA has had a -14.4 percentage points change. Students have achieved higher
pass rates in ELA than Math by 5.7% on average over the past three years.
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On average, 77.3% of students have demonstrated low growth on the MATH test over the last 2 years. On
average, 13.6% of students have demonstrated high growth on the MATH test over the last 2 years. Over
the last 1 years, the percentage of students in low growth for MATH has decreased by 28.7. Over the last 1
years, the percentage of students in high growth for MATH has increased by 9.9.

On average, 60.6% of students have demonstrated low growth on the ELA test over the last 2 years. On
average, 18.2% of students have demonstrated high growth on the ELA test over the last 2 years. Over the
last 1 years, the percentage of students in low growth for ELA has decreased by 2.4. Over the last 1 years,
the percentage of students in high growth for ELA has increased by 1.1.
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The 3rd grade had the highest percentage of students passing. This grade level was 15.8 percentage points
above the average passing percentage for the school. The 4th grade had the lowest percentage of student
passing. This grade level was 9.8 percentage points below the average passing percentage for the building.
There is a 25.6 percentage point spread between the highest and lowest passing percentage.

+  If all grade levels were performing at the level of the 3rd grade next year, then the building would
make significant progress in closing the achievement gap (decreasing the number of students not
passing by half within five years) as they would have a 15.8% increase over current passing rates,
which would be 7.6% higher than the projected 8.3% increase needed to be on track to closing the
achievement gap.
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The 5th grade had the highest percentage of students passing. This grade level was 10.0 percentage points
above the average passing percentage for the school. The 4th grade had the lowest percentage of student
passing. This grade level was 7.3 percentage points below the average passing percentage for the building.
There is a 17.3 percentage point spread between the highest and lowest passing percentage.

+  If all grade levels were performing at the level of the 5th grade next year, then the building would
make significant progress in closing the achievement gap (decreasing the number of students not
passing by half within five years) as they would have a 10.0% increase over current passing rates,
which would be 1.5% higher than the projected 8.5% increase needed to be on track to closing the
achievement gap.
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Of the 10 students who passed the previous year, there were 7 students (70.0%) who did not pass this
year.

Of the 22 students who did not pass the previous year, there were 1 students (4.5%) who did pass this year.
The net proficiency value (number of students gained minus students lost) was -6. Students who were just
above or below the cut line from last year (DNP3 and P1) had a pass rate of 0.0% this year. The year before
the pass rate for these students was 33.3%.
+  There were 1 students who made substantial progress by jumping from the bottom two academic

peer group levels the previous year to passing this year.
-  There were 4 students who had previously scored well above the cut score (P2 academic peer group

or higher) the previous year that did not pass this year.
-  It should be noted that a large portion of the student population (50.0%) is in the DNP1 or DNP2

academic peer groups, indicating many students started well below grade level.
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Of the 11 students who passed the previous year, there were 7 students (63.6%) who did not pass this
year.

Of the 21 students who did not pass the previous year, there were 0 students (0.0%) who did pass this year.
The net proficiency value (number of students gained minus students lost) was -7. Students who were just
above or below the cut line from last year (DNP3 and P1) had a pass rate of 12.5% this year. The year
before the pass rate for these students was 50.0%.
-  There were 4 students who had previously scored well above the cut score (P2 academic peer group

or higher) the previous year that did not pass this year.
-  It should be noted that a large portion of the student population (53.1%) is in the DNP1 or DNP2

academic peer groups, indicating many students started well below grade level.
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This indicates a pass rate change of -14.4 percentage points over the last year. To make significant
progress in closing the achievement gap in the next five years (decreasing the number of students not
passing by half within five years), you would need a 41.3% increase from your current passing rate. That is
an annual increase of 8.3%.
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This indicates a pass rate change of -8.4 percentage points over the last year. To make significant progress
in closing the achievement gap in the next five years (decreasing the number of students not passing by
half within five years), you would need a 42.5% increase from your current passing rate. That is an annual
increase of 8.5%.
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The percentage of students in low growth has gone from 61.8% to 59.4%.This is a change of -2.4% over the
last year.

The percentage of students in standard growth has gone from 20.6% to 21.9%.This is a change of 1.3%
over the last year.

The percentage of students in high growth has gone from 17.6% to 18.8%.This is a change of 1.1% over the
last year.
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The percentage of students in low growth has gone from 91.2% to 62.5%.This is a change of -28.7% over
the last year.

The percentage of students in standard growth has gone from 0.0% to 18.8%.This is a change of 18.8%
over the last year.

The percentage of students in high growth has gone from 8.8% to 18.8%.This is a change of 9.9% over the
last year.
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There were 19 students in the low growth category, which accounts for 59.4%. More specifically, of the students who did not pass the
previous year, 59.1% fell into the low growth category meaning they fell even further behind their peers by achieving less than one
year of growth.

There were 7 students in the standard growth category, which accounts for 21.9%.

There were 6 students in the high growth category, which accounts for 18.8%. More specifically, of last year’s students who did not
pass, 22.7% attained the high growth meaning they gained ground on their peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 66.7% in low growth and 11.1% in high growth. The net growth value
(number of high growth students minus low growth students) was -16.

There were 13 students, 40.6% of the total students, who received 0 points on the growth accountability measure. Every student
receiving a zero substantially impacts your growth calculation and demonstrates that these students are not progressing
academically.

+  There were 100.0% of your highest performing students (P3, PP1, & PP2) that obtained high growth. This indicates these
students have surpassed a year of growth.

-  The students furthest behind grade level proficiency (DNP1) only had 18.2% in the high growth category. This indicates not
enough students in this category are surpassing a year of growth, which would be needed if they are going to catch their peers.
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There were 20 students in the low growth category, which accounts for 62.5%. More specifically, of the students who did not pass the
previous year, 42.9% fell into the low growth category meaning they fell even further behind their peers by achieving less than one
year of growth.

There were 6 students in the standard growth category, which accounts for 18.8%.

There were 6 students in the high growth category, which accounts for 18.8%. More specifically, of last year’s students who did not
pass, 28.6% attained the high growth meaning they gained ground on their peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 87.5% in low growth and 0.0% in high growth. The net growth value
(number of high growth students minus low growth students) was -14.

There were 9 students, 28.1% of the total students, who received 0 points on the growth accountability measure. Every student
receiving a zero substantially impacts your growth calculation and demonstrates that these students are not progressing
academically.

+  The students furthest behind grade level proficiency (DNP1) had 41.7% in the high growth category. This indicates a high
percentage of these students are making substantial progress towards catching up with their peers.

-  There were 100.0% of your highest performing students (P3, PP1, & PP2) that fell in the low growth category. This indicates
these students did not demonstrate at least a year of growth and may not be receiving the exposure to academic rigor and
opportunities for enrichment needed to grow academically.
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The average percentage of low growth students for the last 2 years has been 60.6%. In the last year, the
percentage of students in low growth has decreased by 2.4 percentage points. The average percentage of
standard growth students for the last 2 years has been 21.2%. The average percentage of high growth
students for the last 2 years has been 18.2%. In the last year, the percentage of students in high growth
has increased by 1.1 percentage points.

-  An even distribution between the three growth categories would result in 33.3% of students falling in
the low growth category. However, you have 59.4% of students demonstrating low growth on the
most recent year (26.1% higher than an even distribution) not meeting one year of growth.

Pe
rc

en
t

0

10

20

30

40

50

60

70

Years

2018 2019
Low StandardHigh Low StandardHigh

Low Avg 60.6%

Standard Avg 21.2%
High Avg 18.2%

61.8%
(21) 59.4%

(19)

20.6%
(7)

21.9%
(7)17.6%

(6)
18.8%

(6)

Medora Elementary School
ELA Percentages of Growth Category Distributions (2-Year Trends) for 2018 & 2019 (White)

EES Analytics

87



The average percentage of low growth students for the last 2 years has been 77.3%. In the last year, the
percentage of students in low growth has decreased by 28.7 percentage points. The average percentage of
standard growth students for the last 2 years has been 9.1%. The average percentage of high growth
students for the last 2 years has been 13.6%. In the last year, the percentage of students in high growth
has increased by 9.9 percentage points.

-  An even distribution between the three growth categories would result in 33.3% of students falling in
the low growth category. However, you have 62.5% of students demonstrating low growth on the
most recent year (29.2% higher than an even distribution) not meeting one year of growth.
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Net Proficiency Value by taking the students that previously failed and now passed minus the students that
previously passed and now failed.

Year Previously Failing Now Passing Previously Passing Now Failing Net Proficiency Value
2018 2 5 -3
2019 1 7 -6
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Net Proficiency Value by taking the students that previously failed and now passed minus the students that
previously passed and now failed.

Year Previously Failing Now Passing Previously Passing Now Failing Net Proficiency Value
2018 0 10 -10
2019 0 7 -7
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Net Growth Value is calculated by taking the students that were greater than or equal to 50% growth minus
the students that were below 50% growth.

Year 50th Percentile or Above Below 50th Percentile Net Growth Value
2018 6 28 -22 Net Growth Value
2019 8 24 -16 Net Growth Value
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Net Growth Value is calculated by taking the students that were greater than or equal to 50% growth minus
the students that were below 50% growth.

Year 50th Percentile or Above Below 50th Percentile Net Growth Value
2018 3 31 -28 Net Growth Value
2019 9 23 -14 Net Growth Value
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You received a total of 325 growth points from your bottom 25% student group. That is a mean of 46.43
growth points for the bottom 25% student group. You received a total of 1,600 growth points from your
top 75% student group. That is a mean of 64.00 growth points for the top 75% student group. Overall,
you received a growth score of 55.21 growth points per student.
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You received a total of 950 growth points from your bottom 25% student group. That is a mean of
105.56 growth points for the bottom 25% student group. You received a total of 1,100 growth points
from your top 75% student group. That is a mean of 47.83 growth points for the top 75% student group.
Overall, you received a growth score of 76.69 growth points per student.
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As of 2019, 17.5% of the students passed the ELA state standardized test. The goal under the Indiana ESSA
plan is to reduce the number of students not passing by half over a five-year period. To make progress
towards this goal by 2022, your pass rate would have to increase by 30.9%. Ultimately, to meet this
ambitious goal, it would require an overall 41.3% increase in students passing by 2024. (There was no
testing done in 2020)
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As of 2019, 15.0% of the students passed the MATH state standardized test. The goal under the Indiana
ESSA plan is to reduce the number of students not passing by half over a five-year period. To make
progress towards this goal by 2022, your pass rate would have to increase by 31.9%. Ultimately, to meet
this ambitious goal, it would require an overall 42.5% increase in students passing by 2024. (There was no
testing done in 2020)
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The mean growth percentile of this group is 34.3% and the standard deviation is 28.3. In 2019, there was
75.0% of students that did not meet the 50th percentile of growth, meaning they failed to make 1-year of
growth compared to their peers. Throughout the state, 50% of the students would meet that designation,
however your student performance demonstrated 25.0% more.

-  There was a high percentage of students in the bottom three percentile ranges, 46.9% (total of 1-9,
10-19, and 20-29). It was expected to be around 40% but your student performance had 6.9% more
than expected in these lowest performance ranges.
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The mean growth percentile of this group is 35.8% and the standard deviation is 23.2. In 2019, there was
71.9% of students that did not meet the 50th percentile of growth, meaning they failed to make 1-year of
growth compared to their peers. Throughout the state, 50% of the students would meet that designation,
however your student performance demonstrated 21.9% more.

-  There was a high percentage of students in the bottom three percentile ranges, 43.8% (total of 1-9,
10-19, and 20-29). It was expected to be around 40% but your student performance had 3.8% more
than expected in these lowest performance ranges.
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FRL Group Report for Medora Elementary School

Of the 28 students, there were 10.7% who passed and 89.3% who did not pass. Of the students who
passed, there were 33.3% demonstrated high growth, 66.7% demonstrated standard growth, and 0.0%
demonstrated low growth. For the students who did not pass, there were 16.0% demonstrated high growth,
24.0% demonstrated standard growth, and 60.0% demonstrated low growth.

-  A high percentage of the students who did not pass were in the low growth category with 60.0%, this
indicates that these students had less than one-year growth when compared to their academic peers.
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Of the 28 students, there were 7.1% who passed and 92.9% who did not pass. Of the students who passed,
there were 0.0% demonstrated high growth, 0.0% demonstrated standard growth, and 100.0%
demonstrated low growth. For the students who did not pass, there were 23.1% demonstrated high growth,
23.1% demonstrated standard growth, and 53.8% demonstrated low growth.

-  A high percentage of the students who passed were in the low growth category with 100.0%, this
indicates that these students had less than one-year growth when compared to their academic peers.

-  A high percentage of the students who did not pass were in the low growth category with 53.8%, this
indicates that these students had less than one-year growth when compared to their academic peers.
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Fail 
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There were 15 students in the low growth category, which accounts for 53.6%. More specifically, of the
students who did not pass the previous year, 50.0% fell into the low growth category meaning they fell
even further behind their peers by achieving less than one year of growth.

There were 8 students in the standard growth category, which accounts for 28.6%.

There were 5 students in the high growth category, which accounts for 17.9%. More specifically, of last
year’s students who did not pass, 22.7% attained the high growth meaning they gained ground on their
peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 71.4% in low growth and 14.3% in high growth.
The net growth value (number of high growth students minus low growth students) was -14.

There were 11 students, 39.3% of the total students, who received 0 points on the growth accountability
measure. Every student receiving a zero substantially impacts your growth calculation and demonstrates
that these students are not progressing academically.

-  The students furthest behind grade level proficiency (DNP1) only had 16.7% in the high growth
category. This indicates not enough students in this category are surpassing a year of growth, which
would be needed if they are going to catch their peers.
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There were 16 students in the low growth category, which accounts for 57.1%. More specifically, of the students who did not pass the
previous year, 36.8% fell into the low growth category meaning they fell even further behind their peers by achieving less than one
year of growth.

There were 6 students in the standard growth category, which accounts for 21.4%.

There were 6 students in the high growth category, which accounts for 21.4%. More specifically, of last year’s students who did not
pass, 31.6% attained the high growth meaning they gained ground on their peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 85.7% in low growth and 0.0% in high growth. The net growth value
(number of high growth students minus low growth students) was -10.

There were 7 students, 25.0% of the total students, who received 0 points on the growth accountability measure. Every student
receiving a zero substantially impacts your growth calculation and demonstrates that these students are not progressing
academically.

+  The students furthest behind grade level proficiency (DNP1) had 45.5% in the high growth category. This indicates a high
percentage of these students are making substantial progress towards catching up with their peers.

-  There were 100.0% of your highest performing students (P3, PP1, & PP2) that fell in the low growth category. This indicates
these students did not demonstrate at least a year of growth and may not be receiving the exposure to academic rigor and
opportunities for enrichment needed to grow academically.
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On average, 13.5% of students have passed the Math test for the last 2 years. In the last 1 years, Math has
had a -4.7 percentage points change. On average, 21.6% of students have passed the ELA test for the last 2
years. In the last 1 years, ELA has had a -9.6 percentage points change. Students have achieved higher
pass rates in ELA than Math by 8.1% on average over the past three years.
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On average, 75.0% of students have demonstrated low growth on the MATH test over the last 2 years. On
average, 14.3% of students have demonstrated high growth on the MATH test over the last 2 years. Over
the last 1 years, the percentage of students in low growth for MATH has decreased by 35.7. Over the last 1
years, the percentage of students in high growth for MATH has increased by 14.3.

On average, 60.7% of students have demonstrated low growth on the ELA test over the last 2 years. On
average, 16.1% of students have demonstrated high growth on the ELA test over the last 2 years. Over the
last 1 years, the percentage of students in low growth for ELA has decreased by 14.3. Over the last 1 years,
the percentage of students in high growth for ELA has increased by 3.6.
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The 3rd grade had the highest percentage of students passing. This grade level was 16.7 percentage points
above the average passing percentage for the school. The 4th grade had the lowest percentage of student
passing. This grade level was 7.6 percentage points below the average passing percentage for the building.
There is a 24.2 percentage point spread between the highest and lowest passing percentage.

+  If all grade levels were performing at the level of the 3rd grade next year, then the building would
make significant progress in closing the achievement gap (decreasing the number of students not
passing by half within five years) as they would have a 16.7% increase over current passing rates,
which would be 8.3% higher than the projected 8.3% increase needed to be on track to closing the
achievement gap.
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The 3rd grade had the highest percentage of students passing. This grade level was 5.6 percentage points
above the average passing percentage for the school. The 4th grade had the lowest percentage of student
passing. This grade level was 2.0 percentage points below the average passing percentage for the building.
There is a 7.6 percentage point spread between the highest and lowest passing percentage.

Pe
rc

en
t

0%

20%

40%

60%

80%

100%

3rd Grade 4th Grade 5th Grade 6th Grade

Pass Avg 11.1%16.7%
(1) 9.1%

(1)
12.5%

(1) 9.1%
(1)

83.3%
(5) 90.9%

(10)
87.5%

(7) 90.9%
(10)

Medora Elementary School
MATH Pass Rates (by Grade Level) for 2019 (FRL)

Pass Did Not Pass
EES Analytics

106



Of the 6 students who passed the previous year, there were 4 students (66.7%) who did not pass this year.

Of the 22 students who did not pass the previous year, there were 1 students (4.5%) who did pass this year.
The net proficiency value (number of students gained minus students lost) was -3. Students who were just
above or below the cut line from last year (DNP3 and P1) had a pass rate of 0.0% this year. The year before
the pass rate for these students was 28.6%.
+  There were 1 students who made substantial progress by jumping from the bottom two academic

peer group levels the previous year to passing this year.
-  There were 2 students who had previously scored well above the cut score (P2 academic peer group

or higher) the previous year that did not pass this year.
-  It should be noted that a large portion of the student population (60.7%) is in the DNP1 or DNP2

academic peer groups, indicating many students started well below grade level.
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Of the 9 students who passed the previous year, there were 7 students (77.8%) who did not pass this year.

Of the 19 students who did not pass the previous year, there were 0 students (0.0%) who did pass this year.
The net proficiency value (number of students gained minus students lost) was -7. Students who were just
above or below the cut line from last year (DNP3 and P1) had a pass rate of 14.3% this year. The year
before the pass rate for these students was 57.1%.
-  There were 4 students who had previously scored well above the cut score (P2 academic peer group

or higher) the previous year that did not pass this year.
-  It should be noted that a large portion of the student population (57.1%) is in the DNP1 or DNP2

academic peer groups, indicating many students started well below grade level.
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This indicates a pass rate change of -9.6 percentage points over the last year. To make significant progress
in closing the achievement gap in the next five years (decreasing the number of students not passing by
half within five years), you would need a 41.7% increase from your current passing rate. That is an annual
increase of 8.3%.
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This indicates a pass rate change of -4.7 percentage points over the last year. To make significant progress
in closing the achievement gap in the next five years (decreasing the number of students not passing by
half within five years), you would need a 44.4% increase from your current passing rate. That is an annual
increase of 8.9%.
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The percentage of students in low growth has gone from 67.9% to 53.6%.This is a change of -14.3% over
the last year.

The percentage of students in standard growth has gone from 17.9% to 28.6%.This is a change of 10.7%
over the last year.

The percentage of students in high growth has gone from 14.3% to 17.9%.This is a change of 3.6% over the
last year.
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The percentage of students in low growth has gone from 92.9% to 57.1%.This is a change of -35.7% over
the last year.

The percentage of students in standard growth has gone from 0.0% to 21.4%.This is a change of 21.4%
over the last year.

The percentage of students in high growth has gone from 7.1% to 21.4%.This is a change of 14.3% over the
last year.
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There were 15 students in the low growth category, which accounts for 53.6%. More specifically, of the
students who did not pass the previous year, 50.0% fell into the low growth category meaning they fell
even further behind their peers by achieving less than one year of growth.

There were 8 students in the standard growth category, which accounts for 28.6%.

There were 5 students in the high growth category, which accounts for 17.9%. More specifically, of last
year’s students who did not pass, 22.7% attained the high growth meaning they gained ground on their
peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 71.4% in low growth and 14.3% in high growth.
The net growth value (number of high growth students minus low growth students) was -14.

There were 11 students, 39.3% of the total students, who received 0 points on the growth accountability
measure. Every student receiving a zero substantially impacts your growth calculation and demonstrates
that these students are not progressing academically.

-  The students furthest behind grade level proficiency (DNP1) only had 16.7% in the high growth
category. This indicates not enough students in this category are surpassing a year of growth, which
would be needed if they are going to catch their peers.
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There were 16 students in the low growth category, which accounts for 57.1%. More specifically, of the students who did not pass the
previous year, 36.8% fell into the low growth category meaning they fell even further behind their peers by achieving less than one
year of growth.

There were 6 students in the standard growth category, which accounts for 21.4%.

There were 6 students in the high growth category, which accounts for 21.4%. More specifically, of last year’s students who did not
pass, 31.6% attained the high growth meaning they gained ground on their peers and achieved more than one year’s growth.

Those students nearest the cut scores (DNP3 and P1) had 85.7% in low growth and 0.0% in high growth. The net growth value
(number of high growth students minus low growth students) was -10.

There were 7 students, 25.0% of the total students, who received 0 points on the growth accountability measure. Every student
receiving a zero substantially impacts your growth calculation and demonstrates that these students are not progressing
academically.

+  The students furthest behind grade level proficiency (DNP1) had 45.5% in the high growth category. This indicates a high
percentage of these students are making substantial progress towards catching up with their peers.

-  There were 100.0% of your highest performing students (P3, PP1, & PP2) that fell in the low growth category. This indicates
these students did not demonstrate at least a year of growth and may not be receiving the exposure to academic rigor and
opportunities for enrichment needed to grow academically.
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The average percentage of low growth students for the last 2 years has been 60.7%. In the last year, the
percentage of students in low growth has decreased by 14.3 percentage points. The average percentage of
standard growth students for the last 2 years has been 23.2%. The average percentage of high growth
students for the last 2 years has been 16.1%. In the last year, the percentage of students in high growth
has increased by 3.6 percentage points.

-  An even distribution between the three growth categories would result in 33.3% of students falling in
the low growth category. However, you have 53.6% of students demonstrating low growth on the
most recent year (20.3% higher than an even distribution) not meeting one year of growth.
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The average percentage of low growth students for the last 2 years has been 75.0%. In the last year, the
percentage of students in low growth has decreased by 35.7 percentage points. The average percentage of
standard growth students for the last 2 years has been 10.7%. The average percentage of high growth
students for the last 2 years has been 14.3%. In the last year, the percentage of students in high growth
has increased by 14.3 percentage points.

-  An even distribution between the three growth categories would result in 33.3% of students falling in
the low growth category. However, you have 57.1% of students demonstrating low growth on the
most recent year (23.8% higher than an even distribution) not meeting one year of growth.
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Net Proficiency Value by taking the students that previously failed and now passed minus the students that
previously passed and now failed.

Year Previously Failing Now Passing Previously Passing Now Failing Net Proficiency Value
2018 2 5 -3
2019 1 4 -3
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Net Proficiency Value by taking the students that previously failed and now passed minus the students that
previously passed and now failed.

Year Previously Failing Now Passing Previously Passing Now Failing Net Proficiency Value
2018 0 10 -10
2019 0 7 -7
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Net Growth Value is calculated by taking the students that were greater than or equal to 50% growth minus
the students that were below 50% growth.

Year 50th Percentile or Above Below 50th Percentile Net Growth Value
2018 4 24 -20 Net Growth Value
2019 7 21 -14 Net Growth Value
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Net Growth Value is calculated by taking the students that were greater than or equal to 50% growth minus
the students that were below 50% growth.

Year 50th Percentile or Above Below 50th Percentile Net Growth Value
2018 2 26 -24 Net Growth Value
2019 9 19 -10 Net Growth Value
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https://eesanalytics.com/students?outcome=cQ8v66qAz75w3td994NZQ6CmDhPEVWqQOif2WcvL6FrBAbv2opXVYA==--gmFChoUsFFHTQPoV--7a7Fe60I2Pk6UkoQpOah1w==
https://eesanalytics.com/students?outcome=/JE7GsjU3I9C5qV5ciDt01Z9/L0WErBbFLepf3h8Ujlc2ExVaApctEWSSbWLYwZOAogVtChxHWP+xeHIcqby5v/uJzC06//iwtEUO+RYs/4CRmw=--Pq4Y67sUDF8RzUwn--JaKqCGW7V3k2h06y3Dbq9A==


You received a total of 400 growth points from your bottom 25% student group. That is a mean of 57.14
growth points for the bottom 25% student group. You received a total of 1,325 growth points from your
top 75% student group. That is a mean of 63.10 growth points for the top 75% student group. Overall,
you received a growth score of 60.12 growth points per student.
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You received a total of 950 growth points from your bottom 25% student group. That is a mean of
118.75 growth points for the bottom 25% student group. You received a total of 1,000 growth points
from your top 75% student group. That is a mean of 50.00 growth points for the top 75% student group.
Overall, you received a growth score of 84.38 growth points per student.
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As of 2019, 16.7% of the students passed the ELA state standardized test. The goal under the Indiana ESSA
plan is to reduce the number of students not passing by half over a five-year period. To make progress
towards this goal by 2022, your pass rate would have to increase by 31.3%. Ultimately, to meet this
ambitious goal, it would require an overall 41.7% increase in students passing by 2024. (There was no
testing done in 2020)
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As of 2019, 11.1% of the students passed the MATH state standardized test. The goal under the Indiana
ESSA plan is to reduce the number of students not passing by half over a five-year period. To make
progress towards this goal by 2022, your pass rate would have to increase by 33.3%. Ultimately, to meet
this ambitious goal, it would require an overall 44.4% increase in students passing by 2024. (There was no
testing done in 2020)
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The mean growth percentile of this group is 35.1% and the standard deviation is 27.4. In 2019, there was
75.0% of students that did not meet the 50th percentile of growth, meaning they failed to make 1-year of
growth compared to their peers. Throughout the state, 50% of the students would meet that designation,
however your student performance demonstrated 25.0% more.

-  There was a high percentage of students in the bottom three percentile ranges, 46.4% (total of 1-9,
10-19, and 20-29). It was expected to be around 40% but your student performance had 6.4% more
than expected in these lowest performance ranges.
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The mean growth percentile of this group is 36.9% and the standard deviation is 24.7. In 2019, there was
67.9% of students that did not meet the 50th percentile of growth, meaning they failed to make 1-year of
growth compared to their peers. Throughout the state, 50% of the students would meet that designation,
however your student performance demonstrated 17.9% more.
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Appendix C 

Vision of Excellence 

The Vision of Excellence (VOE) aims to capture the desired state of the school building as it relates to the 

purpose of the school, aspirations and expectations for students, responsibilities of adults who work in the 

school, partnerships and collaborations to support the school’s continuous improvement, intents and 

purposes of schoolwide programs and initiatives, and aspirational measures of success.  
       By creating a safe, caring learning environment, Medora Community Schools strives to prepare students for 

successful futures and equip them with the skills they need to be lifelong learners and active, engaged citizens. 

Through our focus on 21st-century skills, problem-solving, and STEM learning practices, we provide a multitude of 

opportunities for students to maximize their potential and grow both academically and social-emotionally. The 

educators of Medora Community Schools act as facilitators in the process of developing independent thinkers who 

will contribute to the betterment of their community by preparing students for graduation and beyond.  

       Our students are successful because they participate in collaborative learning during which they engage in critical 

thinking and problem solving daily.  By doing so, students take ownership of their learning, which contributes to their 

self-efficacy and academic endurance. By upholding high expectations at every grade level, Medora educators foster 

grit and perseverance in all students, while also promoting the value of community and respect. The growth mindset 

permeates all students, staff, and families as we endeavor to continue growing together in order to create a strong, 

connected community in which respect and kindness abound. 

       With the implementation of programs such as 4H, FFA, DELTA club, STEM, and sports, our faculty and staff 

members support students in pursuing whatever path they choose. We meet students where they are and provide 

rigorous and relevant education that will challenge them to reach their highest potential.  We foster positive 

relationships with all students and work to make sure each individual recognizes that they are a valuable and 

indispensable part of the learning community.  We develop the grit students will need to tackle the complex and 

demanding challenges they’ll face in their lives after the conclusion of their K-12 education.   

       By developing various community partnerships, we expose students to a plethora of career options, work 

experiences, and possible pathways to pursue after graduation. We eagerly foster relationships with other schools as 

thought partners who help ensure we are providing the highest-quality education we can.  We work with volunteers 

from United Way, Blue River Services, local banks, clubs, and other community partners to meet the diverse needs of 

our student population and provide the resources they need in order to be engaged, healthy, and happy students.   

       We strive to create a learning environment of equity and opportunity for all students by implementing standards-

based grading at the elementary level to ensure that students are remediated and enriched based on their mastery of 

the Indiana Academic Standards. Through technology integration, every student has a device that allows them to 

develop the 21st-century skills they’ll need in order to be successful in today’s competitive job market.  As educators, 

we work diligently to infuse fun and joy into our hands-on classroom activities to maximize student engagement and 

learning retention.   

      Students are proud members of the Medora community and they leave Medora Community Schools with the 

academic ability, work ethic, and confidence they need to achieve their highest aspirations. The impact our educators 

have on students is immeasurable and extends far beyond the years they spend in our building. Within these walls, 

students learn respect, responsibility, grit, and perseverance:  skills that will equip them for a lifetime of success. 

They also graduate with the knowledge that their growth and learning will continue for the rest of their lives.  

Whether they work towards a college degree, vocational certification, apprenticeship, military, or join the workforce, 

students know that their Medora family believes in their success.    

 

127



 
 

 

 

Appendix D: Core Competency Area Descriptions and Gap Analysis 

Describe how the school will maintain a safe and disciplined learning environment for students and teachers. 

(References: 511 Indiana Administrative Code 6.2-3, Title I Schoolwide Program) 

Safe Learning Environment 

Medora Jr.-Sr. High School shares a building with Medora STEM Academy and houses a total of 162 students. 

Medora maintains a safe and discipline learning environment for all teachers and students by practicing drills for 

events that threaten safety, establishing procedures for all visitors to filter through the main office, and ensuring 

all teachers are kept apprised of issues of concern as they arise. These expectations are communicated to students 

in the student handbook, which is updated daily. All teachers focus on creating positive relationships with 

students, which contributes to an environment in which there is genuine respect for students and demonstrates 

that all students are capable of high levels of success. Medora recognizes and rewards positive behavior, and 

works to promote the Growth Mindset among all staff and students.  Additionally, behavioral issues are dealt 

with a in a timely manner.   

Descriptors 
Benefits of the Current Plan for a 

Safe Learning Environment 

Identified Gaps in the Current Plan 

for a Safe Learning Environment 

Focus Area Description #1:  

Medora will increase the 

percentage of students 

demonstrating proficiency.  

Medora works to promote high levels 

of learning for all students by 

maintaining a consistently safe and 

orderly environment in which 

students feel safe and comfortable. 

This promotes students’ growth 

toward proficiency.   

Teachers elevated that increased 

communication between building 

administration and teachers regarding 

student behavioral concerns could 

increase safety and security 

throughout the building.   
Focus Area Description #2:  

Medora will increase the 

percentage of students 

demonstrating growth. 

Focus Area Description #3: 

Medora will increase student 

attendance rates.  

Medora staff cultivate an 

environment of mutual respect and 

work diligently to establish 

meaningful relationships with all 

students.   

By engaging in social-emotional 

learning professional development, 

staff could support students by 

creating an emotionally safe learning 

environment for all students.   

Subgroup Focus Area:  Medora 

will work to ensure their lowest 

performing subgroup:  students 

who receive free and reduced 

lunch, is supported in reaching 

high levels of achievement.  

Teachers consistently demonstrate a 

belief that all students are capable of 

learning at high levels.   

By working to understand cultural 

differences among students, teachers 

could better establish a safe learning 

environment for all students.   
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Describe the school’s curriculum. (References: 511 Indiana Administrative Code 6.2-3, Title I Schoolwide Program 

Curriculum 

Currently, curriculum maps at Medora are inconsistent throughout the grade levels and content areas. Staff 

members have opportunities to work together to ensure vertical articulation of curriculum and assessments to 

prevent gaps in student learning.  Curricular resources support teachers in offering high-quality Tier I instruction.  

Instructional aides are used to support Tier II interventions.  Teachers utilize locally created assessments to gauge 

student learning and tailor instruction to meet their learning needs.  Teachers and administrators at Medora 

elevated that curriculum is an area of need for professional development opportunities moving forward. This 

process will include how to make curricular materials more culturally responsive. We are currently utilizing a 

STEM curriculum at the junior high level to engage students in authentic learning experiences.   

Descriptors 
Benefits of the Current Plan for 

Curriculum 

Identified Gaps in the Current Plan 

for Curriculum 

Focus Area Description #1:  

Medora will increase the 

percentage of students 

demonstrating proficiency.  

Though they may not be of the 

highest-quality, there are existing 

curriculum maps for Medora.   

Refining curriculum to be standards 

based and inclusive of all essential 

curricular elements would support 

growth toward proficiency for all 

students.  

Focus Area Description #2:  

Medora will increase the 

percentage of students 

demonstrating growth. 

Teachers focus on providing high-

quality Tier I instruction to all 

students while highly-qualified aides 

work to provide Tier II and Tier III 

supports for students.   

Developing common assessments 

based on prioritized standards would 

support teachers in targeting specific 

student needs to support growth.   

Focus Area Description #3: 

Medora will increase student 

attendance rates.  

Teachers recognize the need for the 

integration of social-emotional 

learning practices into curriculum 

and instruction in order to better 

meet the needs of all Medora 

students.   

By designing curriculum to be more 

engaging, all students can feel safe in 

making mistakes and taking risks in 

the learning environment. This 

should begin with the integration of 

the social-emotional learning 

indicators at each grade level.   

Subgroup Focus Area:  Medora 

will work to ensure their lowest 

performing subgroup:  students 

who receive free and reduced 

lunch, is supported in reaching 

high levels of achievement.  

Because the majority of Medora’s 

student population is comprised of 

this subgroup, curricular materials 

are generally selected with them in 

mind.   

By better understanding the specific 

needs of various student groups, 

teachers could design curriculum to 

be inclusive.   
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Describe objectives for the school to achieve that are consistent with state academic standards and include 

improvement in at least the following areas: Attendance rate; The percentage of students meeting academic 

standards under the Indiana statewide testing program; and Graduation rate, for a secondary school. (References: 

511 Indiana Administrative Code 6.2-3, Title I Schoolwide Program) 

System for Attendance Practices 

Harmony, Medora’s student information system, is used to track attendance, tardies, and both excused and 

unexcused absences for all students, including subgroups. The Dean of Students works to contact parents and 

families when attendance issues arise and offer the support needed to ensure students attend school regularly, 

with minimal interruptions.  Additionally, Medora works to establish meaningful relationships with students and 

families to ensure all students feel welcome at school and to foster a sense of belonging within the learning 

community.   

Descriptors 
Benefits of the Current Plan for 

Curriculum 

Identified Gaps in the Current Plan 

for Curriculum 

Focus Area Description #1:  

Medora will increase the 

percentage of students 

demonstrating proficiency.  

Medora utilizes Harmony to track 

student data, which allows teachers 

to use data they have and target 

students who may need additional 

support in order to maintain high 

levels of attendance.   

Additionally, teachers work to ensure 

authentic engagement is happening 

in all classrooms, which supports 

positive attendance trends.   

Teachers elevated that reaching out 

to families to communicate the 

importance of receiving the 

maximum number of instructional 

minutes would help support more 

students demonstrating proficiency.   

Focus Area Description #2:  

Medora will increase the 

percentage of students 

demonstrating growth. 

Both student academic growth and 

increased levels of attendance would 

be supported by building in 

connections between learning and 

future success into curriculum maps.  

Focus Area Description #3: 

Medora will increase student 

attendance rates.  

The Dean of Students currently 

works with students and families to 

support students in improving 

attendance.   

Communicating how imperative it is 

for students to receive as many 

instructional minutes as possible 

would further support attendance 

efforts.   

Subgroup Focus Area:  Medora 

will work to ensure their lowest 

performing subgroup:  students 

who receive free and reduced 

lunch, is supported in reaching 

high levels of achievement.  
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Describe the assessments that will be used in the school in addition to the statewide testing system. Provide a 

summary of how student learning data will be analyzed. (References: 511 Indiana Administrative Code 6.2-3, Title I 

Schoolwide Program) 

System for Assessment Aligned to Data Analysis 

Student data is regularly reviewed to identify students who are at risk of falling behind.  Medora works to provide 

academic interventions for these students to support their continued growth.  Medora building administrators 

share data with teachers in a way that is consumable and actionable so they can use it to adjust instruction to meet 

student needs.  Over the 2018-2019 school year, teachers were engaged in many conversations involving student 

data in regards to formal statewide assessments, locally created performance assessments, cultural data, and 

classroom walkthrough data.  They have also received professional development opportunities on how to design 

targeted assessments based on Indiana Academic Standards.  This helps them align the comprehensive system for 

assessment to curriculum maps in order to ensure that they measure student growth based on the skills developed 

in instruction.  Teachers assess students regularly in their classrooms in both formal and informal ways utilizing 

various digital curricular resources and teacher created materials as well.  PIVOT currently supports teachers in 

providing interim assessments to measure students’ academic progress in math and ELA.  Study Island also 

provides support in creating standards-based assessments.   

Descriptors 
Benefits of the Current Plan for 

Assessment 

Identified Gaps in the Current Plan 

for Assessment 

Focus Area Description #1:  

Medora will increase the 

percentage of students 

demonstrating proficiency.  

There are many curricular resources 

and supports available for teachers to 

utilize in creating and administering 

standards-based assessments across 

grade levels and content areas.   

Assessment practices throughout the 

building are currently inconsistently 

aligned to curriculum, standards, and 

vertically articulated prioritized 

standards.   

Focus Area Description #2:  

Medora will increase the 

percentage of students 

demonstrating growth. 

There is built in collaboration time 

for teachers to analyze assessment 

data in order to develop actionable 

strategies for supporting students.   

A protocol to analyze data in order to 

inform instruction would support 

teachers in increasing the percentage 

of students demonstrating high 

growth.   

Focus Area Description #3: 

Medora will increase student 

attendance rates.  

Attendance, behavior, and academic 

data is collected in Harmony for 

teachers to access and analyze.   

Data conversations do not currently 

support teachers in correlating 

attendance, behavior, and academic 

data to look for trends or at-risk 

students.  

Subgroup Focus Area:  Medora 

will work to ensure their lowest 

performing subgroup:  students 

who receive free and reduced 

lunch, is supported in reaching 

high levels of achievement.  

Harmony collects data on all 

subgroups, including our lowest 

performing subgroup.   

Teachers could be supported in 

analyzing data to identify 

discrepancies between subgroups.   
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Describe how the school will use instructional strategies that strengthen the academic program in the school, 

increase the amount and quality of learning time, and help provide an enriched and accelerated curriculum, which 

may include programs, activities, and courses necessary to provide a well-rounded education.  Describe how the 

school will address the needs of all children, especially the needs of those at risk of not meeting the challenging state 

academic standards. (References: 511 Indiana Administrative Code 6.2-3, Title I Schoolwide Program) 

Instruction 

Medora teachers promote authentic student engagement by offering high-quality, rigorous, and standards-based 

instruction for all students, which supports the development of their conceptual understanding of complex 

concepts across all content areas.  Teachers and staff bridge cultural differences through effective communication 

by recognizing and celebrating the differences among students.  Teachers have received professional learning 

opportunities to support their understanding of Webb’s Depth of Knowledge and how to integrate the framework 

of rigor into curriculum and instruction.  Teachers utilize a variety of instructional strategies to monitor student 

learning, assess their individual needs, and differentiate to ensure their needs are met.  The Medora principal 

ensures all teachers are implementing varied instructional strategies throughout the school with regular formal 

and informal observations and evaluations. By incorporating a variety of engaging and authentic learning tasks 

into instruction, teachers work to accommodate the diverse learning styles throughout the building.   

Descriptors 
Benefits of the Current Plan for 

Instruction 

Identified Gaps in the Current Plan 

for Instruction 

Focus Area Description #1:  

Medora will increase the 

percentage of students 

demonstrating proficiency.  

Teachers receive regular professional 

development to improve instruction 

and support students in mastering the 

Indiana Academic Standards.  

With some targeted professional 

learning opportunities, teachers 

could increase authentic engagement 

in the learning activities.   

Focus Area Description #2:  

Medora will increase the 

percentage of students 

demonstrating growth. 

Teachers utilize a variety of learning 

tools and supports, like Khan 

Academy, to target the needs of 

individual students in the building. 

Teachers provide differentiated 

instruction for all students.   

Teachers need support in offering 

instruction that is differentiated to 

meet the diverse needs of Medora 

learners and close learning gaps.   

Focus Area Description #3: 

Medora will increase student 

attendance rates.  

Medora teachers design real-world 

learning activities to motivate 

students and develop college and 

career readiness skills in all students.   

By integrating employability skills 

into instruction, teachers can support 

students in their progress toward 

graduation.   

Subgroup Focus Area:  Medora 

will work to ensure their lowest 

performing subgroup:  students 

who receive free and reduced 

lunch, is supported in reaching 

high levels of achievement.  

Teachers are invested in the success 

of their students and are willing to 

accommodate the diverse needs of 

students at Medora.   

By developing a better understanding 

of diversity within the student 

population at Medora, teachers can 

better meet their instructional needs.   
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When developing the SIP, consider methods to improve the cultural competency of the school's teachers, 

administrators, staff, parents, and students. Incorporate culturally appropriate strategies for increasing educational 

opportunities and educational performance for each group in the school's plan. Define areas in which additional 

professional development is necessary to increase cultural competency in the school's educational 

environment. (References: 511 Indiana Administrative Code 6.2-3, Title I Schoolwide Program) 

Cultural Competency 

Medora has plans to improve the school’s cultural competency strategies by engaging in professional 

development for the 2019-2020 school year on how to address the diversity within the school.  Though Medora 

appears to be homogeneous, the ethnic, socioeconomic, and religious differences among students require teachers 

to utilize an understanding of these differences to meet the various learning needs within the building.  By 

engaging in professional learning around cultural differences among students, teachers will be able to implement 

various instructional strategies that differentiate and to select culturally responsive curricular materials.  Medora 

has frequent opportunities for families to engage in the learning community and through these opportunities, 

Medora staff can build relationships with students’ families.  By developing a better understanding of where 

students come from, teachers can assess student learning needs more accurately.   

Descriptors 
Benefits of the Current Plan for 

Cultural Competency 

Identified Gaps in the Current Plan 

for Cultural Competency 

Focus Area Description #1:  

Medora will increase the 

percentage of students 

demonstrating proficiency.  

There are pockets of teachers who 

have taken initiative to incorporate 

texts and topics that are 

representative of various identities, 

backgrounds, and lifestyles.   

By addressing cultural nuances 

among Medora students, teachers can 

increase engagement by 

incorporating culturally responsive 

and meaningful materials.  This 

would positively impact academic 

growth toward proficiency for all 

students as well as broaden students’ 

understanding of the world.   

Focus Area Description #2:  

Medora will increase the 

percentage of students 

demonstrating growth. 

Focus Area Description #3: 

Medora will increase student 

attendance rates.  

Discipline policies at Medora are 

compassionate and differentiated 

based on student need.   

By increasing cultural competency 

among teachers and staff members, 

discipline problems can be 

prevented.   

Subgroup Focus Area:  Medora 

will work to ensure their lowest 

performing subgroup:  students 

who receive free and reduced 

lunch, is supported in reaching 

high levels of achievement.  
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Describe how the school will work to maximize the engagement of family members in the school through a parent 

and family engagement policy that includes a school-parent compact outlining shared responsibility for high student 

academic achievement. Describe the strategies that the school will use to increase family and community 

engagement, including family literacy programs. (References: 511 Indiana Administrative Code 6.2-3, Title I 

Schoolwide Program) 

Family & Community Engagement 

At Medora we have an outreach coordinator who leads the effort to maximize family and community 

engagement, beginning with regularly distributed newsletters to keep families apprised of important school 

events. These stakeholder groups are leveraged to improve academic outcomes for students. We collaborate with 

the 21st Century program to offer numerous family events during the school year including Family Literacy 

Night, Science Night, and workshops for financial aid. Academic progress is communicated to families by 

sending progress reports home at the conclusion of every nine weeks.  Medora also supports families in utilizing 

Harmony to track student progress. Parents serve on various committees that support the continuous improvement 

of the school.   

Descriptors 
Benefits of the Current Plan for 

Family Engagement 

Identified Gaps in the Current Plan 

for Family Engagement 

Focus Area Description #1:  

Medora will increase the 

percentage of students 

demonstrating proficiency.  

Medora is a small community and as 

such, the learning community is 

family-oriented and teachers have 

established meaningful relationships 

with Medora parents, which supports 

student growth toward proficiency.  

No specific measures have been 

taken to ensure teachers and staff 

have the appropriate skills to 

communicate effectively with 

families. The development of these 

cross-cultural skills would support 

successful collaboration with family 

members to support academic 

progress.   
Focus Area Description #2:  

Medora will increase the 

percentage of students 

demonstrating growth. 

Student academic growth is 

supported by regular communication 

with families regarding academic 

growth and progress as it aligns to 

Indiana Academic Standards.  

Focus Area Description #3: 

Medora will increase student 

attendance rates.  

Harmony, which all parents and 

families can access, tracks student 

attendance and progress toward 

graduation.  By making this data 

transparent to families, we can all 

support student progress.   

 

Subgroup Focus Area:  Medora 

will work to ensure their lowest 

performing subgroup:  students 

who receive free and reduced 

lunch, is supported in reaching 

high levels of achievement.  

The Dean of Students communicates 

with families regularly to build 

relationships with families, which 

enables open communicate to address 

behavioral issues that arise.   

Currently, no professional learning is 

planned to support staff in 

specifically targeting the needs of 

students in the lowest performing 

subgroups as it pertains to family 

engagement.   
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Describe how the school will coordinate technology initiatives. (References: 511 Indiana Administrative Code 6.2-3, 

Title I Schoolwide Program 

Technology 

Medora is 1:1; each student has access to a device. Teachers utilize these devices to incorporate project-based 

learning and STEM into curricular offerings in order to increase student engagement and integrate critical 

thinking opportunities.  We utilize digital tools like Google Classroom, Kahoot, Quizlet, and Hyperdocs to 

support high-quality instruction throughout the building.  This also creates opportunities for teachers to provide 

differentiated instruction, tailored to individualized student learning needs.   

Descriptors 
Benefits of the Current Plan for 

Technology 

Identified Gaps in the Current Plan 

for Technology 

Focus Area Description #1:  

Medora will increase the 

percentage of students 

demonstrating proficiency.  

All students have access to robust 

tech tools they can utilize in order to 

engage in innovative curriculum and 

instructional techniques.   

Teachers elevated the need for 

support in more effectively 

integrating technology into 

curriculum and instruction. 

Focus Area Description #2:  

Medora will increase the 

percentage of students 

demonstrating growth. 

Access to a wide range of digital 

tools creates the opportunity for 

teachers to differentiate instruction 

and assessment to meet the specific 

academic needs of students. 

Students needs support in the area of 

digital citizenship to help them 

navigate the digital space.  

Focus Area Description #3: 

Medora will increase student 

attendance rates.  

Students have access to their own 

cultural, academic, and behavioral 

data within the Harmony system, 

which allows them to take ownership 

of their own learning.   

Currently, technology is not utilized 

to support the social-emotional 

development of Medora students.  

Subgroup Focus Area:  Medora 

will work to ensure their lowest 

performing subgroup:  students 

who receive free and reduced 

lunch, is supported in reaching 

high levels of achievement.  
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Describe how the school will help preschool children transition to elementary school. (References: 511 Indiana 

Administrative Code 6.2-3, Title I Schoolwide Program) 

Transitional Supports 

Medora assists preschool students with the transition to elementary school by housing the preschool within the 

elementary school.  This means those students are familiar with the building and the procedures of the school.  

These students eat meals in the cafeteria and tour the building to increase their comfort level.  In the spring, 

preschoolers are invited to stay in the kindergarten room for an entire day so they know what to expect when they 

start school.   

Descriptors 
Benefits of the Current Plan for 

Transition to Elementary School OR  

Identified Gaps in the Current Plan 

for Transition to Elementary School  

Focus Area Description #1:  

Medora will increase the 

percentage of students 

demonstrating proficiency.  

By creating opportunities for early 

exposure to the procedures and 

atmosphere of kindergarten for 

preschool students, Medora is setting 

students up to be successful as they 

transition to elementary school.    

The transition to elementary school 

could be more effective at Medora 

with further training for kindergarten 

teachers to quickly identify student 

skill levels and learning gaps, and 

then develop plans to close those 

gaps.   
Focus Area Description #2:  

Medora will increase the 

percentage of students 

demonstrating growth. 

Focus Area Description #3: 

Medora will increase student 

attendance rates.  

By integrating SEL strategies 

beginning in kindergarten, Medora 

can promote good attendance habits 

from an early age.  

 

Subgroup Focus Area:  Medora 

will work to ensure their lowest 

performing subgroup:  students 

who receive free and reduced 

lunch, is supported in reaching 

high levels of achievement.  

Kindergarten teachers are aware of 

students’ diverse needs and the 

challenges of being a student living 

in poverty.  They are sensitive to 

these needs and work to support all 

students.  

Teachers elevated a need for 

increased training on how to 

specifically target the needs of 

students with varied socioeconomic 

backgrounds.    
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Describe the evidence-based interventions that will be used to improve the overall educational program, with a focus 

on improving the achievement of the school’s lowest-achieving students. 

Demonstrate how these evidence-based interventions are linked to the priorities identified through the CNA. 

(References: Every Student Succeeds Act, Title I Schoolwide Program) 

Describe the strategies, programs, and services that will be utilized as well as an overview of the activities that will 

be utilized to implement these strategies, programs, and services. 

Describe how the impact of professional development will be evaluated. 

Describe how professional development opportunities will be provided to staff to improve instruction using student 

assessment data. 

(Reference: 511 Indiana Administrative Code 6.2-3, Title I Schoolwide Program) 

Describe objectives for a three-year period of time.  

Established objectives of continuous improvement in, at minimum, the areas of attendance rate, ISTEP+ proficiency 

rates, and graduation rates for the school to achieve over a three (3) year period and how the school expects to meet 

these objectives, with annual review and revision if necessary, to accomplish objectives. (IC20-31-5, IC20-31-6, 

IAC 511 6.2-3-3) 

Describe objectives for the school to achieve that are consistent with state academic standards and include 

improvement in at least the following areas: Attendance rate; The percentage of students meeting academic 

standards under the Indiana statewide testing program; and Graduation rate, for a secondary school.  

Specify how and to what extent the school expects to make continuous improvement in all areas of the education 

system where results are measured by setting benchmarks for progress on an individual school basis.  

Describe how the SIP will be reviewed annually using data from the Indiana statewide testing program, other 

student performance data, and stakeholder perception data, and revised to accomplish the student achievement 

objectives of the school. (References: Indiana Code 20-31-5-4, 511 Indiana Administrative Code 6.2-3, Every 

Student Succeeds Act, Title I Schoolwide Program) 

Describe how and when these evidence-based interventions will be implemented. (References: Every Student 

Succeeds Act, Title I Schoolwide Program) 

Describe how the school, including in terms of programs and services, will provide opportunities for all children, 

including each of the subgroups of students, to meet the challenging state academic standards. (References: Indiana 

Code 20-31-5-4, Title I Schoolwide Program) 
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4 
EXEMPLARY – Strong evidence of the key component within the measure of 

application. 

3 
EVIDENT – Key component is evident and observable within the measure of 

application.  

2 
PARTIALLY EVIDENT – Some evidence of the key component is observable within the 

measure of application.  

1 
NOT YET EVIDENT – Lack of evidence suggests the key component is not observable 

within the measure of application.  

Use the scale above to rate the below measures of application. Our process is designed to begin with a 

broad perspective then drill down to your current areas of strength and key components requiring 

support.  

Process (P): There is a consistent, systematic approach to curriculum throughout the building.  

Implementation (I): The curriculum map components drive daily instruction.  

Refinement (R): There is an evident cycle of learning in order to ensure curriculum maps are rigorous 

and relevant.  

 

 

Key Component Process Implementation Refinement 
ROW 

TOTAL 

The prioritization of standards that are the 

most critical per grade level are evident. 
1 1 2 4/12 

Objectives and activities align to the rigor 
of priority standards. 

1 1 2 4/12 

There is an allotment of time built in for 

reteaching/enrichment of standards 
throughout the year. 

1 1 1 3/12 

It is clear how priority standards are 

consistently cycled back throughout the 
course of a school year. 

1 1 1 3/12 

MEASURES OF APPLICATION TOTALS    14/48 

 

 

PRIORITIZATION 

OF STANDARDS 
 

Comprehensive Needs Assessment 

for School Improvement Planning  

Medora 
Elementary 
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STRENGTHS & OPPORTUNITIES FOR IMPROVEMENT SPECIFIC FEEDBACK Click or tap here to enter text. 

Medora Elementary currently has four multi-grade classrooms: PreK-K, 1-2, 3-4, and 5-6.  For the 
purpose of this curriculum audit, the provided curriculum maps for Kindergarten, first grade, and for the 

3-4 classroom were assessed regarding the prioritization of standards, student learning indicators, and 

core curricular elements.  The subjects assessed were English language arts and math.   

 

Key Component STRENGTHS OFI’S 

The prioritization of standards 

that are the most critical per 
grade level are evident. 

With the release of the new 

ILEARN resources and 
anticipated staff 

reassignment within the 

building, there are plans to 
repeat and refine the 

curriculum mapping process.  

The prioritization or 

identification of standards 

that are the most critical for 
each grade level is not 

evident.   

Objectives and activities align 

to the rigor of priority 

standards. 

Current curriculum maps do 
not include rigorous activities 

aligned to the Indiana 

Academic Standards.  

There is an allotment of time 

built in for 

reteaching/enrichment of 
standards throughout the year. 

Each elementary teacher has 

an aid and a spare classroom 
to pull students out and offer 

further support or enrichment. 

Teachers utilize student 
assessment data gathered in 

Pivot to make determinations 
regarding student skill level.  

There is not currently an 

existing allotment of time built 

in for reteaching or 
enrichment.   

It is clear how priority standards 
are consistently cycled back 

throughout the course of a 
school year. 

Within the existing curriculum 

maps, it is not clear how 
priority standards are 

consistently cycled back 
throughout the course of a 

year.  

 

 

 

PRIORITIZATION 

OF STANDARDS 
 

Comprehensive Needs Assessment 

for School Improvement Planning  

Medora 
Elementary 
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4 
EXEMPLARY – Strong evidence of the key component within the measure of 

application. 

3 
EVIDENT – Key component is evident and observable within the measure of 

application.  

2 
PARTIALLY EVIDENT – Some evidence of the key component is observable within the 

measure of application.  

1 
NOT YET EVIDENT – Lack of evidence suggests the key component is not observable 

within the measure of application.  

Use the scale above to rate the below measures of application. Our process is designed to begin with a 

broad perspective then drill down to your current areas of strength and key components requiring 

support.  

Process (P): There is a consistent, systematic approach to curriculum throughout the building.  

Implementation (I): The curriculum map components drive daily instruction.  

Refinement (R): There is an evident cycle of learning in order to ensure curriculum maps are rigorous 

and relevant.  

 

 

 

Key Component Process Implementation Refinement 
ROW 

TOTAL 

Clearly defined learning progressions for 

each priority standard are demonstrated. 
1 1 1 3/12 

Tiered assessments are established for 

each priority standard. 
1 1 1 3/12 

Students are provided choices for how 

they learn and show mastery of priority 

standards.  

2 2 1 5/12 

MEASURES OF APPLICATION TOTALS    11/36 

 

 

STUDENT 

LEARNING 

INDICATORS 
 

Comprehensive Needs Assessment 

for School Improvement Planning  

Medora 
Elementary 
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STRENGTHS & OPPORTUNITIES FOR IMPROVEMENT SPECIFIC FEEDBACK Click or tap here to enter text. 

Medora Elementary currently has four multi-grade classrooms: PreK-K, 1-2, 3-4, and 5-6.  For the 
purpose of this curriculum audit, the provided curriculum maps for Kindergarten, first grade, and for the 

3-4 classroom were assessed regarding the prioritization of standards, student learning indicators, and 

core curricular elements.  The subjects assessed were English language arts and math.   

Key Component STRENGTHS OFI’S 

Clearly defined learning 
progressions for each priority 

standard are demonstrated. 

Medora will undergo a 
restructuring after this school 

year.  This will change the 

composition of each 
classroom.  This, combined 

with the ILEARN resources will 

result in a curriculum map 
refinement process, which will 

occur this summer.  

Learning progressions are not 

yet identified for each 
prioritized Indiana Academic 

Standard in the curriculum 

map.   

Tiered assessments are 

established for each priority 

standard. 

Medora Elementary currently 
has the resources and 

technology to create tiered 

assessments for each priority 
standards.   

Current curriculum maps lack 
tiered assessments as they 

relate to the learning 

progression identified for 
each priority standard.   

Students are provided choices 

for how they learn and show 

mastery of priority standards.  

Teachers and students have 
access to curricular materials 

which can create the 

opportunity for choice within 
learning and assessment.  

Multiple modes of assessment 

are not currently utilized to 
provide choices for students 

to display their learning and 
mastery of the priority 

standards.  

 

 

 

 

 

 

STUDENT 

LEARNING 

INDICATORS 
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for School Improvement Planning  
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4 
EXEMPLARY – Strong evidence of the key component within the measure of 

application. 

3 
EVIDENT – Key component is evident and observable within the measure of 

application.  

2 
PARTIALLY EVIDENT – Some evidence of the key component is observable within the 

measure of application.  

1 
NOT YET EVIDENT – Lack of evidence suggests the key component is not observable 

within the measure of application.  

Use the scale above to rate the below measures of application. Our process is designed to begin with a 

broad perspective then drill down to your current areas of strength and key components requiring 

support.  

Process (P): There is a consistent, systematic approach to curriculum throughout the building.  

Implementation (I): The curriculum map components drive daily instruction.  

Refinement (R): There is an evident cycle of learning in order to ensure curriculum maps are rigorous 

and relevant.  

Key Component Process Implementation Refinement 
ROW 

TOTAL 

Enduring understandings that provide an 

overarching purpose for units of study are 

identified.  

2 2 1 5/12 

Essential questions that promote inquiry 

within each unit of study are present. 
2 2 1 5/12 

The vocabulary included in the 

curriculum maps include both nouns and 

assessment verbs. 

3 3 2 8/12 

There is a cross-curricular alignment to 

literacy or other content standards. 
2 2 2 6/12 

Employability skills (21st Century skills) are 
identified and embedded within the 

activities of each unit of study. 

2 1 1 4/12 

There is a system for teachers to reflect 
and provide feedback to the units of 

study. 

1 1 1 3/12 

MEASURES OF APPLICATION TOTALS    31/72 

CORE 

CURRICULAR 

ELEMENTS 
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STRENGTHS & OPPORTUNITIES FOR IMPROVEMENT SPECIFIC FEEDBACK Click or tap here to enter text. 

Medora Elementary currently has four multi-grade classrooms: PreK-K, 1-2, 3-4, and 5-6.  For the 

purpose of this curriculum audit, the provided curriculum maps for Kindergarten, first grade, and for the 
3-4 classroom were assessed regarding the prioritization of standards, student learning indicators, and 

core curricular elements.  The subjects assessed were English language arts and math.   

Key Component STRENGTHS OFI’S 

Enduring understandings that 

provide an overarching 
purpose for units of study are 

identified.  

Currently, the first-grade 

curriculum maps include 
enduring understanding for 

each unit, though they lack 

rigor and relevancy.    

Enduring understandings that 

promote the internalization of 
the purpose for learning and 

retention of learning are not 

evident. 

Essential questions that 

promote inquiry within each 
unit of study are present. 

Existing curriculum maps 

include essential questions.   

With continued refinement, 

the existing essential questions 

could promote inquiry and 
align to Medora’s STEM 

initiatives.  

The vocabulary included in the 

curriculum maps include both 
nouns and assessment verbs. 

High-frequency, academic, 

and assessment vocabulary 
words are included in the 

curriculum maps.   

The rigor of the vocabulary 
words included in the 

curriculum maps lacks 

alignment, as some of the 
same high-frequency words 

appear in both the first-grade 

curriculum map and the 3rd-
4th grade curriculum map.   

There is a cross-curricular 
alignment to literacy or other 

content standards. 

The instructional investigation 

revealed that nearly 85% of 
lessons included literacy 

support and instruction for 

students.   

Cross-curricular literacy 
development across subject 

areas is not currently evident 

in the curriculum maps.   

Employability skills (21st Century 

skills) are identified and 
embedded within the activities 

of each unit of study. 

The 3rd-4th grade curriculum 

maps include employability 

skills, and many classrooms 
exhibited the purposeful 

integration of these skills.  

With further development, 

curriculum maps could align 

teaching and learning to 
employability skills through 

STEM and PBL initiatives.  

There is a system for teachers 

to reflect and provide 
feedback to the units of study. 

There is collaboration and 

reflection time built into the 

master schedule that could 
be used for curriculum map 

revision.  

The existing time is not 
currently used to revise and 

refine curriculum as it relates 

to core curricular elements 
and their impact on student 

learning.  

CORE 

CURRICULAR 

ELEMENTS 
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KEY COMPONENT TOTALS 

Key Component Totals 

Prioritization of Standards  14/48 

Student Learning Indicators  11/36 

Core Curricular Elements  31/72 

CURRICULUM AUDIT SCORE 56/156 

 

ANALYSIS & RECOMMENDATIONS Click or tap here to enter text. 

 

Based on the curriculum review conducted for Medora STEM Academy, it is recommended that the 

following professional learning occur:   

[1] The development of a deep understanding of ILEARN assessment resources released by the 

Indiana Department of Education  

[2]Utilizing those resources, reprioritize standards for each grade level 

[3] Create proficiency scales and tiered assessments as they relate the priority standards 

[4] Develop essential questions and enduring understandings for each instructional unit  

[5] Create a process for intermittent curriculum reflection, refinement, and revision  

 

OVERALL REPORT 
 

Comprehensive Needs Assessment 

for School Improvement Planning  
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School Medora STEM Academy 
 

Number of Assessments Analyzed: 25  
 

Types of Assessments Analyzed: English language arts and math, grades Kindergarten to 4th grade  
 
 
The assessment audit focuses on the following components:  

➢ Assessment Length and Number of Skills Addressed 
➢ Item Type Analysis 
➢ Webb’s Depth of Knowledge 
➢ Metacognition in Assessment  

 
 

Process for Writing Assessments 

Summary 
Medora submitted 25 assessments to be reviewed for the Assessment Audit.  This included 11 math assessments and 14 English 
language arts assessments from grades Kindergarten to 4th grade. These assessments provided evidence that Medora teachers 
present students with a variety of standards-based assessments with a range of difficulty, question types, metacognitive 
opportunities, and Depth of Knowledge levels.    

Strength Opportunity for Improvement 

The assessments provided by Medora teachers were aligned to 
the concepts presented in the Indiana Academic Standards. They 
provided a variety of question types and assessment lengths. 
 
 

With further refinement, assessments could present more 
opportunities for higher-order thinking and metacognition.  By 
aligning assessments to the depth and rigor of prioritized Indiana 
Academic Standards, student outcomes could be increased.   
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Assessment Length and Skills Addressed 
 

 
 
 

 
 
 
 
 
 
 
 

Assessment Length and Skills Addressed 
Based on the 25 submitted assessments, the average number items per ELA assessment was 9 items, with an average of 3 Indiana 
Academic Standards assessed.  Meanwhile, the average number of items per math assessment was 7 items, with an average of two 
standards assessed.  
 

Strength Opportunity for Improvement 
This averages out to be about 3 or 4 opportunities for students to 
demonstrate their mastery of one particular standard.  This item-
to-standard ratio is an evidence-based best practice for 
assessment of student learning.  

 
 

To ensure that maximal student learning occurs, teachers should 
align assessments to curriculum maps designed with a clear 
prioritization of standards. Assessments should align to these 
prioritized Indiana Academic Standards.  
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Item Type Analysis 

Item Type Analysis 

There were a total of 218 items from 25 classroom assessments analyzed for the purpose of this audit.  Of those 218 items, 50% were 
multiple choice, 17% were extended response, 16% were constructed response, 17% were fill-in-the-blank, and there were no 
true/false or matching items.  
 

Strength Opportunity for Improvement 

Of the 218 items that appeared on the assessments presented to 
Medora Elementary students, 30 of them created opportunities 
for writing to extend or explain student thinking.   
 
 

By increasing the number of essay questions, short answer, and 
constructed response items, teachers could increase the DOK 
and rigor of assessments to ensure that the depth of the Indiana 
Academic Standards are addressed.  This would result in 
increased critical thinking and learning retention.  

 
GRAPH 
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Webb’s Depth of Knowledge 
 
 
 
 

Webb’s Depth of Knowledge 

Of the 218 items assessed for the Assessment Audit, 113 of them were DOK level 1 (recall and reproduction), 62 were DOK level 2 
(basic application of skills and concepts), and 4 items were DOK level 3 (strategic thinking), while no items were DOK level 4 or 
extended thinking.  

Strength Opportunity for Improvement 

The items presented on these assessments align to the Indiana 
Academic Standards, so there is an opportunity to refine existing 
assessments in order to increase the rigor and cognitive demand 
of the items.  

Assessments will be more useful for meaningful teaching and 
learning when the level of rigor is increased.  By increasing the 
level of Depth of Knowledge presented on the assessment, 
students will more readily engage in tasks that require critical 
thinking and problem solving.  

 
GRAPH 
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Metacognition in Assessment 
 
 
 

Metacognition in Assessment 

As indicated on the graph above, on the 25 assessments submitted by Medora Elementary, only 4% of items presented on math 
assessments provided an opportunity for students to engage in metacognitive thinking.  On ELA assessment, metacognitive elements 
were only present in 1% of the items.  

Strength Opportunity for Improvement 
Based on the item-type analysis, there is evidence that teachers 
are already presenting students with opportunities to utilize 
constructed and extended response questions in order to 
demonstrate their learning, so there is an existing opportunity to 
refine those questions to include metacognitive elements.   
 

There is ample opportunity for teachers to create opportunities 
for metacognition on the existing assessments.  By incorporating 
these thinking strategies into instruction and assessment we can 
strengthen student learning and deepen engagement for 
Medora students.  
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Evidence-Based Recommendations 
Based on the findings of the Assessment Audit for Medora STEM Academy, it is recommended 

that the following professional support and learning occur.   

 

 

 

Depth of Knowledge.  By developing a deeper understanding of Webb’s Depth of 

Knowledge, teachers could collaboratively work to increase the rigor of their 

instruction and assessment. Teachers must be granted opportunities to increase 

their understanding of DOK and have autonomy in assessment refinement.  

 

 

Metacognition practices. Evidence from the assessment audit indicates that 

teachers may lack a thorough understanding of metacognition strategies and the 

important role they play in student learning. By embedding these thinking 

strategies into assessments, we cultivate the skills students need in order to take 

ownership of their learning while increasing achievement.  

 

Item type variation. The assessments provided for the assessment audit indicate 

that teachers maybe rely heavily on pre-made curricular materials.  By increasing 

their agency in refining assessments to include increased DOK and metacognition 

practices, teachers will also have an opportunity to further vary the types of items 

students can engage with in order to demonstrate their learning.  

 

  

 

 

 

1 

2 

3 
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Medora Elementary Cause Map:  Increasing Proficiency

Teacher lack an 
in-depth 

understanding of 
the IAS and 

vertical 
articulation

Curriculum 
mapping and 
refinement 

process needed

Medora strives to increase the percentage of students demonstrating proficiency on 
standardized assessments.  

Students are not 
able to perform 
at grade level

Instruction 
does not 

match the 
rigor of the 
standards

There are 
gaps in 
student 
learning

Current 
curriculum 

maps are not 
aligned o the 

IAS

Teachers need 
support in creating 

guaranteed and 
viable curriculum

Teachers lack 
the capacity to 

incorporate those 
frameworks for 

rigor

Current 
curricular 

resources are 
not aligned to 
DOK or state 
assessments

High staff 
turnover has 

resulted in lack 
of curriculum 

map 
refinement

Teachers lack high 
academic 

expectations for all 
students

Core 
Curricular 

elements PD 
opportunity

Curriculum 
maps lack rigor 
and relevance 

STEM and PBL 
would make 

instruction more 
meaningful

The challenge 
of multigrade 
classrooms
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Medora Elementary Cause Map:  Increasing Growth

Differentiation 
strategies PD

Teachers don’t 
know how to 
utilize data to 

inform 
instruction

Comprehensive 
system of 

assessment

Medora strives to increase growth on both the ELA and math 
assessments. 

Students disengage 
from learning activities

Instruction does 
not match the 

rigor of the 
standards

Teachers do 
not 

differentiate 
instruction

Both students 
and teachers 

lack motivation

Engagement 
strategies (blended 

learning)

Teachers lack a 
bank of 

strategies to 
create access 
points for all 

students

Students lack 
foundational 

skills, so 
teachers teach 

below grade 
level

Teachers 
struggle to 

tailor 
instruction to 

student needs

Teachers need 
support in 

understanding and 
implementing IAS

Establish 
PLCs

Teachers do not 
believe students 
will engage with 

challenging 
material
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Current 
instruction is 

not relevant to 
students

Implement 
an SEL 

curriculum PBL and STEM, 
meaningful 

learning activities

Medora strives to increase 
daily attendance.

Students lack intrinsic 
motivation

Teachers have 
difficulty 

connecting to 
students and 

building 
relationships 

Students 
need support 

in seeing 
connections 

between their 
learning and 
their future. 

Students 
have a 
‘failure 

mindset’

Medora Jr.-Sr. High Cause Map:  SEL

Social-Emotional 
Learning PD 

Staff needs 
support in 
developing 
common 

language on how 
to support 
students

Teachers lack 
an 

understanding 
of generational 

poverty

Teachers need 
support in 

implementing 
Growth 
Mindset 
practices

Teachers lack an 
understanding of 
Social-Emotional 

Learning

Implement 
employability 

standards

This results in 
difficulty 

supporting 
students in 
managing 
behavior
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Appendix H: Social and Emotional Learning 
 
Throughout the CNA, we have been gathering data to better inform the needs of our students’ 
social and emotional learning. The following includes data from surveys, instructional 
investigations, and focus group discussions to inform how the needs of our high-risk students will 
be addressed through mental health programs, instructional support and mentoring, and non-
academic skill improvement strategies. 
 
A four-point Likert scale was given to all staff at Medora STEM Academy. The survey consisted of 
five areas including questions about the schools screening process, instructional support and 
mentoring, SEL classroom environment, SEL school wide policies and procedures, engaging 
families and community, and SEL professional development opportunities. 

 

Screening Process: How are we currently identifying high-risk students that are in need of 
mental health programs? 

 
Strength: Medora has a system in place to review data and plan interventions for students in 
regards to social-emotional needs, behavior challenges, attendance issues, and academic 
concerns. 

 

 
 

 
Opportunity for Improvement: Increasing opportunities to collaborate with community health 
care providers can serve to increase the individual capacity of school personnel as well as the 
capacity of the school as a whole to meet the mental health needs of students. This was 
elevated as a need in both the inquiry form deployed to Medora staff and during the CNA 
process. 

 

 
 

Potential Funding Resources: Title I, Title IV, Title V 
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Instructional Support and Mentoring: What instructional support and mentoring do we have in 
place that helps us meet the needs of our high-risk students through mental health programs? 

Strength: Medora students are provided multiple brain breaks throughout the day, which 
supports self-regulation. 

 
Opportunity for Improvement: By establishing a peer mentoring program at Medora, the 
learning environment could foster a sense of belonging among students. 

 
Potential Funding Resources: Title I, Title II, Title IV, Title V 

SEL Classroom Environment: How are our classroom environments helping us meet the needs 
of our high-risk students through mental health programs? 

Strength: Teachers at Medora utilize a variety of instructional strategies that incorporate visual 
tools in order to activate students’ prior knowledge and strengthen retention of key concepts. 

 
Opportunity for Improvement: Providing students with opportunities to learn about their brain 
development facilitates the development of a growth mindset and use of metacognition. 

 
Potential Funding Resources: Title I, Title IV, Title V 
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SEL School Wide Policies and Procedures: What are our school wide policies and procedures 

we have in place that helps us meet the needs of our high-risk students through mental health 
programs? 

Strength: Through the implementation of their PBIS program, Medora describes, recognizes, 
and rewards positive behavior throughout the school. 

 
Opportunity for Improvement: The social-emotional learning survey indicated that Medora’s 
behavior management approach could be more utilized throughout the building. 

 
Potential Funding Resources: Title I, Title IV, Title V 

 

Engaging Families and the Community: How are we currently engaging families and the 
community in order to meet the needs of our high-risk students through mental health 

programs? 

Strength: Medora administration and staff members have established strong relationships 
with Medora families and they are invited to be active contributors to the learning community 

on a regular basis. 

 
Opportunity for Improvement: Parents could be supported in understanding what social-
emotional learning is, how it supports the development of their child, and how they can 

support their child’s social-emotional learning goals. 

 
Potential Funding Resources: Title I, Title IV, Title V 

159



 
SEL Professional Development Opportunities: What professional development are we 

providing to our staff around SEL? 

Strength: Medora staff members have received professional learning opportunities to support 
their understanding and implementation of social-emotional learning practices. 

 

 
 
 

Opportunity for Improvement: Though staff has received limited professional development 
regarding social-emotional learning, SEL data is not shared with teachers regularly. 

 

 
 

Potential Funding Resources: Title I, Title IV, Title V 
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Appendix I: ATSI Identified Subgroups  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Additional Targeted Support and Improvement (ATSI) – Any school with 

one or more subgroups with an overall accountability score at or below 

the lowest performing 5% of the Title I school threshold used to identify 

schools for Comprehensive and Support and Improvement.  

1. Convene a planning 
team for each 
identified ATSI 
subgroup

2. Create a SMART 
goal specific to 
improving academic 
outcomes for each 
identified ATSI 
subgroup

3. Specify how 
students in each ASTI 
identified subgroup 
will realize increased 
academic proficiency 
and growth
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Low Performing Subgroup of White Students  

 

 

 

 

 

 

Academic Subgroup Committee 

Name Team Member Role Stakeholder Representation 

Austin Skutnik Principal Administration 

Kara Hunt STEM Facilitator Administration 

Jessica Wischmeier Counselor Administration/ Students 
Carrie Brewer Teacher Elementary 

Kristen Koerner Teacher Elementary 

Holly Jaycox Teacher Junior High 
Ashley Shoemaker Teacher FFA/Junior-Senior High 

Shannon Hunsucker District Afterschool Coordinator After School 
Focus Area Description 
 
Medora STEM Academy has demonstrated a disparity between white students and their non-
identified counterparts.  In the area of ELA, 28.21% of white students passed the state assessment in 
2017-2018, which is 3% less than the overall student body.  In mathematics, 12.82% of white students 
passed the state assessment, which is 10% less than the overall student population.  As a result of 
these findings, Medora will take measures to increase the achievement of these students by 
intentionally focusing on growth to proficiency during the 2020-2021 school year.  
 
Subgroup Specific SMART Goal-  
At Medora STEM Academy, students identified as white will demonstrate increased academic 
achievement based on the following increments:   

• An 11.1% increase in students earning high growth in ELA 

• A 16.3% decrease in students earning low growth in ELA   

• A 13.9% increase in students earning high growth in math 

• A 25.6% decrease in students earning low growth in math   

• A 7.7% increase in students earning proficiency in ELA 

• An 8.6% increase in students earning proficiency in math  

The performance of this low performing subgroup will be addressed within the following parts of 
School Improvement Plan detailed within Appendix H… 
 

☒  PD Goal 1                                                                 ☒  SMART Goal 1 

☒  PD Goal 2                                                                 ☒  SMART Goal 2 

☒  PD Goal 3                                                                 ☒  SMART Goal 3 
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Appendix H
Climate &

Culture Survey
Results
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Medora Community School Corp
Grades 3–5 
Spring 2020 Climate and Culture Survey

Report created by 
Panorama Education
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SummarySummary

Topic DescriptionTopic Description ResultsResults BenchmarkBenchmark

School ClimateSchool Climate

Perceptions of the overall social and learning climate of the
school.

76%76%     

60th - 79th percentile compared to
others nationally

School EngagementSchool Engagement

How attentive and invested students are in school. 65%65%     

60th - 79th percentile compared to
others nationally

School Rigorous ExpectationsSchool Rigorous Expectations

How much students feel that their teachers hold them to high
expectations around effort, understanding, persistence, and
performance in class.

86%86%     

80th - 99th percentile compared to
others nationally

School Teacher-Student RelationshipsSchool Teacher-Student Relationships

How strong the social connection is between teachers and
students within and beyond the school.

91%91%     

80th - 99th percentile compared to
others nationally

Valuing of SchoolValuing of School

How much students feel that school is interesting, important, and
useful.

67%67%     

60th - 79th percentile compared to
others nationally

13 responses

Medora Community School Corp
Spring 2020 Climate and Culture Survey IDOE Climate Student Survey, Grades 3–5

Page 2 of 8 | This report was created on Wednesday, September 23, 2020 www.panoramaed.com
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School ClimateSchool Climate

Your averageYour average

76%76%
13 responses

How did people respond?How did people respond?

Favorable: 69%69%

Q.1: Q.1: How positive or negative is the energy of theHow positive or negative is the energy of the
school?school?

Very positive 23% 3

Somewhat positive 31% 4

Slightly positive 15% 2

Neither negative nor
positive

15% 2

Slightly negative 8% 1

Somewhat negative 0% 0

Very negative 8% 1
Favorable: 77%77%

Q.2: Q.2: How fair or unfair are the rules for the students atHow fair or unfair are the rules for the students at
this school?this school?

Very fair 23% 3

Somewhat fair 38% 5

Slightly fair 15% 2

Neither unfair nor fair 15% 2

Slightly unfair 0% 0

Somewhat unfair 8% 1

Very unfair 0% 0

Favorable: 58%58%

Q.3: Q.3: At your school, how much does the behavior ofAt your school, how much does the behavior of
other students hurt or help your learning?other students hurt or help your learning?

Helps my learning a
tremendous amount

17% 2

Helps my learning
some

33% 4

Helps my learning a
little bit

8% 1

Neither helps nor
hurts my learning

25% 3

Hurts my learning a
little bit

8% 1

Hurts my learning
some

8% 1

Hurts my learning a
tremendous amount

0% 0

Favorable: 100%100%

Q.4: Q.4: How often do your teachers seem excited to beHow often do your teachers seem excited to be
teaching your classes?teaching your classes?

Almost always 67% 8

Frequently 33% 4

Sometimes 0% 0

Once in a while 0% 0

Almost never 0% 0

Medora Community School Corp
Spring 2020 Climate and Culture Survey IDOE Climate Student Survey, Grades 3–5

Page 3 of 8 | This report was created on Wednesday, September 23, 2020 www.panoramaed.com
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School EngagementSchool Engagement

Your averageYour average

65%65%
13 responses

How did people respond?How did people respond?

Favorable: 77%77%

Q.1: Q.1: How excited are you about going to your classes?How excited are you about going to your classes?

Extremely excited 46% 6

Quite excited 31% 4

Somewhat excited 8% 1

Slightly excited 8% 1

Not at all excited 8% 1

Favorable: 58%58%

Q.2: Q.2: In your classes, how excited are you toIn your classes, how excited are you to
participate?participate?

Extremely excited 17% 2

Quite excited 42% 5

Somewhat excited 17% 2

Slightly excited 17% 2

Not at all excited 8% 1

Favorable: 31%31%

Q.3: Q.3: When you are not in school, how often do youWhen you are not in school, how often do you
talk about ideas from your classes?talk about ideas from your classes?

Almost always 8% 1

Frequently 23% 3

Sometimes 15% 2

Once in a while 31% 4

Almost never 23% 3

Favorable: 92%92%

Q.4: Q.4: How focused are you on the activities in yourHow focused are you on the activities in your
classes?classes?

Extremely focused 17% 2

Quite focused 75% 9

Somewhat focused 8% 1

Slightly focused 0% 0

Not at all focused 0% 0

Favorable: 67%67%

Q.5: Q.5: How interested are you in your classes?How interested are you in your classes?

Extremely interested 25% 3

Quite interested 42% 5

Somewhat interested 25% 3

Slightly interested 0% 0

Not at all interested 8% 1

Medora Community School Corp
Spring 2020 Climate and Culture Survey IDOE Climate Student Survey, Grades 3–5

Page 4 of 8 | This report was created on Wednesday, September 23, 2020 www.panoramaed.com
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School Rigorous ExpectationsSchool Rigorous Expectations

Your averageYour average

86%86%
13 responses

How did people respond?How did people respond?

Favorable: 92%92%

Q.1: Q.1: How often do your teachers take time to makeHow often do your teachers take time to make
sure you understand the material?sure you understand the material?

Almost always 77% 10

Frequently 15% 2

Sometimes 8% 1

Once in a while 0% 0

Almost never 0% 0

Favorable: 69%69%

Q.2: Q.2: How often do your teachers make you explainHow often do your teachers make you explain
your answers?your answers?

Almost always 31% 4

Frequently 38% 5

Sometimes 31% 4

Once in a while 0% 0

Almost never 0% 0

Favorable: 92%92%

Q.3: Q.3: When you feel like giving up, how likely is it thatWhen you feel like giving up, how likely is it that
your teachers will make you keep trying?your teachers will make you keep trying?

Extremely likely 77% 10

Quite likely 15% 2

Somewhat likely 8% 1

Slightly likely 0% 0

Not at all likely 0% 0

Favorable: 77%77%

Q.4: Q.4: Overall, how high are your teachers' expectationsOverall, how high are your teachers' expectations
of you?of you?

Extremely high 31% 4

Quite high 46% 6

Somewhat high 15% 2

Slightly high 0% 0

Not high at all 8% 1

Medora Community School Corp
Spring 2020 Climate and Culture Survey IDOE Climate Student Survey, Grades 3–5

Page 5 of 8 | This report was created on Wednesday, September 23, 2020 www.panoramaed.com
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Favorable: 100%100%

Q.5: Q.5: How much do your teachers encourage you to doHow much do your teachers encourage you to do
your best?your best?

Encourage me a
tremendous amount

69% 9

Encourage me quite a
bit

31% 4

Encourage me some 0% 0

Encourage me a little 0% 0

Do not encourage me
at all

0% 0

Medora Community School Corp
Spring 2020 Climate and Culture Survey IDOE Climate Student Survey, Grades 3–5
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School Teacher-Student RelationshipsSchool Teacher-Student Relationships

Your averageYour average

91%91%
13 responses

How did people respond?How did people respond?

Favorable: 100%100%

Q.1: Q.1: How respectful are your teachers towards you?How respectful are your teachers towards you?

Extremely respectful 54% 7

Quite respectful 46% 6

Somewhat respectful 0% 0

Slightly respectful 0% 0

Not at all respectful 0% 0

Favorable: 100%100%

Q.2: Q.2: If you walked into class upset, how concernedIf you walked into class upset, how concerned
would your teachers be?would your teachers be?

Extremely concerned 23% 3

Quite concerned 77% 10

Somewhat concerned 0% 0

Slightly concerned 0% 0

Not at all concerned 0% 0

Favorable: 85%85%

Q.3: Q.3: When your teachers ask, "How are you?", howWhen your teachers ask, "How are you?", how
often do you feel that your teachers really want tooften do you feel that your teachers really want to
know your answer?know your answer?

Almost always 23% 3

Frequently 62% 8

Sometimes 15% 2

Once in a while 0% 0

Almost never 0% 0
Favorable: 77%77%

Q.4: Q.4: How excited would you be to have your teachersHow excited would you be to have your teachers
again?again?

Extremely excited 46% 6

Quite excited 31% 4

Somewhat excited 23% 3

Slightly excited 0% 0

Not at all excited 0% 0

Medora Community School Corp
Spring 2020 Climate and Culture Survey IDOE Climate Student Survey, Grades 3–5
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Valuing of SchoolValuing of School

Your averageYour average

67%67%
13 responses

How did people respond?How did people respond?

Favorable: 46%46%

Q.1: Q.1: How interesting do you find the things you learnHow interesting do you find the things you learn
in your classes?in your classes?

Extremely interesting 23% 3

Quite interesting 23% 3

Somewhat interesting 38% 5

Slightly interesting 15% 2

Not at all interesting 0% 0

Favorable: 85%85%

Q.2: Q.2: How useful do you think school will be to you inHow useful do you think school will be to you in
the future?the future?

Extremely useful 38% 5

Quite useful 46% 6

Somewhat useful 8% 1

Slightly useful 0% 0

Not at all useful 8% 1

Favorable: 92%92%

Q.3: Q.3: How important is it to you to do well in yourHow important is it to you to do well in your
classes?classes?

Extremely important 69% 9

Quite important 23% 3

Somewhat important 8% 1

Slightly important 0% 0

Not at all important 0% 0

Favorable: 46%46%

Q.4: Q.4: How often do you use ideas from school in yourHow often do you use ideas from school in your
daily life?daily life?

Almost always 8% 1

Frequently 38% 5

Sometimes 31% 4

Once in a while 23% 3

Almost never 0% 0

Medora Community School Corp
Spring 2020 Climate and Culture Survey IDOE Climate Student Survey, Grades 3–5
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