
ARCHINDY RUBRIC FOR TEACHER OBSERVATION 
Performance  

Continuum 

Exemplary 

(5) 

Proficient 

(3) 

Needs Improvement 

(1) 

INDICATOR: 

PLANNING AND 

ASSESSMENT 

 

ARTIFACT 

 

 

 

Teacher plans include: 

• regularly incorporates Catholic teachings. 

• daily objectives that specify student performance 

outcomes aligned with Archdiocesan/DOE curricula. 

• weekly assessments with clear measurement criteria 

aligned to the district curricula. 

• evidence of the use of assessment to adjust planning for 

students that do not meet the objective and for those that 

exceed them. 

• evidence of more than 3 assessment practices (e.g., essay, 

project, portfolio, oral report/performance, short answer 

& multiple choice, etc.) that measure the performance 

outcome in different ways. 

Teacher plans include:  

• sometimes incorporates Catholic 

teachings 

• daily objectives that are aligned with the 

Archdiocesan/DOE curricula. 

• monthly assessments aligned to the 

district curricula. 

• evidence of the use of 2 assessment 

practices (e.g., essay, project, portfolio, 

oral report/performance, short answer & 

multiple choice, etc.) to adjust planning 

for students who do not meet objectives. 

Teacher plans include:  

• rarely incorporates Catholic teachings 

• objectives that are not aligned with 

Archdiocesan/DOE curricula and lack 

clear student performance outcomes. 

• little evidence of assessments that 

measure performance outcomes. 

• little evidence of how assessment is 

used to adjust planning for student 

learning. 

INDICATOR: 

CLASSROOM T 

 

OBSERVATION 

 

 

 

 

 

Physical space is organized in a manner conducive to learning 

and reflects Catholic identity. 

• Procedures are well-established, highly-efficient, and 

executed by all students. 

• At least 85% of classroom time is devoted to academic 

learning and pacing maximizes learning for all students. 

• Students are consistently well-behaved. 

eacher-student interactions demonstrate Catholic values. 

Mistakes are used as learning opportunities. 

Teacher consistently praises effort and measures progress. 

• Teacher is receptive to students’ opinions. 

Physical space is organized in a manner 

conducive to learning and reflects Catholic 

identity. 

• Procedures are established, but some are 

not executed efficiently by all students. 

• Less than 85% of classroom time is 

devoted to academic learning and pacing 

is appropriate for the majority of students, 

but sometimes is too fast or too slow. 

▪ Students behave, but minor 

disruptions occur. 

▪ Teacher-student interactions mostly 

demonstrate Catholic values. 

• Mistakes are accepted as part of the 

learning process. 

• Physical space is organized poorly. 

• Few procedures are established, or 

are poorly designed. 

• Less than 50% of classroom time is 

devoted to academic learning and 

pacing is too fast or too slow for the 

majority of the students. 

• Students are not well-behaved. 

• Disruptions frequently interrupt 

learning.  

• Teacher-student interactions are 

sometimes authoritarian, negative, or 

inappropriate and do not reflect 

Catholic values. 

INDICATOR: 

CONTENT 

ORGANIZATION 

AND DELIVERY 

 

OBSERVATION 

Organization and delivery of content includes all of the 

following: 

• Previewing what will be learned and why it is worth 

learning. 

• Teaching concepts step-by-step with visuals, graphic 

organizers, mnemonics, diagrams, cues, manipulatives, 

problems, etc. 

• Content is regularly delivered in a student-centered, 

rigorous, relevant manner using available forms of 

technology. 

• Using a variety of examples sequenced from easy to 

difficult 

• Providing frequent opportunities for all students to 

respond and receive immediate and specific feedback. 

• Providing opportunities for purposeful student reflection. 

Organization and delivery of content includes 

all of the following: 

• Previewing what will be learned and why 

it is worth learning. 

• Teaching the concept step-by-step using 

visuals, graphic organizers, mnemonics, 

diagrams, cues, manipulatives, problems, 

etc. 

• Content is sometimes delivered in a 

student-centered, rigorous, relevant 

manner using available forms of 

technology. 

• Using a variety of examples sequenced 

from easy to more difficult. 

 

Organization and delivery of content: 

• Neither previews what will be 

learned, nor why it is important to 

learn it. 

• Does not sufficiently break down 

concepts and ideas to facilitate 

student understanding. 

• Content is seldom delivered in a 

student-centered, rigorous, relevant 

manner using available forms of 

technology. 

• Uses few examples to illustrate the 

concept or ideas to be learned. 
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Performance  

Continuum 

Exemplary 

(5) 

Proficient 

(3) 

Needs Improvement 

(1) 

INDICATOR: 

LEARNING 

OUTCOMES 

 

OBSERVATION 
 
 

 

• The learning outcome is specific, measurable, aligned to 

Archdiocesan/DOE content standards, and meaningful 

(e.g. Meaning is connections to background knowledge, 

or using manipulatives, organizers, problems, visual 

representations, games, etc.). 

• All aspects of the lesson (e.g. review, introduction, 

presentation, activity, closure) are focused on a limited set 

of skills to help students reach the outcome. 

• Teacher provides both additional feedback/teaching to 

students that have not achieved the outcome, and 

additional challenges for those that have. 

• The learning outcome is specific, measurable 

and aligned to Archdiocesan/DOE content 

standards.  

• Most aspects of the lesson (e.g. review, 

introduction, presentation, activity, closure) are 

focused on a limited set of skills to help 

students reach the outcome. 

• Teacher provides either additional 

feedback/teaching for students that have not 

achieved the outcome, or additional challenges 

for those that have. 

 

• The learning outcome is 

ambiguous or too simple or too 

advanced for the majority of 

students. 

• Few aspects of the lesson (e.g., 

review, introduction, 

presentation, activity, closure) are 

focused on a limited set of skills. 

• Teacher does not provide 

additional feedback/teaching to 

students that have not achieved 

the outcome. 

 

INDICATOR: 

QUESTIONING 

 

 

OBSERVATION 

• A high frequency of questions (procedural and academic) 

is asked. 

• A wide variety of question types (recall, comprehension, 

analysis, application, problem solving) are posed. 

• Most questions require whole class interactivity (e.g., 

signaling, whiteboards, think-pair-share, rally table, line 

up review, etc.). 

• Teacher calls on volunteers, non-volunteers, and a balance 

of students based on race, ability, & gender. 

• Students are explicitly taught how to generate questions to 

deepen their understanding. 

• A moderate frequency of questions (procedural 

and academic) is asked. 

• Some different question types (recall, 

comprehension, analysis, application, problem 

solving) are posed. 

• Some questions require whole class 

interactivity (e.g., signaling, whiteboards, 

think-pair-share, rally table, line up review, 

etc.). 

• Teacher calls on volunteers, non-volunteers, 

and a balance of students based on race, ability, 

and gender. 

• A low frequency of questions 

(procedural and academic) is 

asked. 

• Few different question types 

(recall, comprehension, analysis, 

application, problem solving) are 

posed. 

• Questions rarely require whole 

class interactivity. 

• Teacher calls on mostly 

volunteers and high ability 

students. 

INDICATOR: 

THINKING AND 

PROBLEM 

SOLVING 

 

OBSERVATION 

 

 

Over the course of 1 observation, there is evidence that 2 

thinking approaches are/ have been intentionally and explicitly 

taught.  

• Analytical thinking where students either: 

compare/contrast, evaluate/explain, classify/categorize, 

identify relevant/irrelevant information, or draw/justify 

conclusions. 

• Practical thinking where students use and apply ideas they 

learned to work on real-life tasks. 

• Creative thinking where students generate ideas, design, 

create, and evaluate a final product. 

• Research based thinking where student hypothesize, 

observe, experiment, record, and report results. 

• Self-assessment where students assess their own learning 

by setting goals, monitoring progress, and evaluating 

performance. 

Over the course of 1 observation, there is evidence 

that 1 thinking approach is/ has been intentionally 

and explicitly taught. 

• Analytical thinking where students either: 

compare/contrast, evaluate/explain, 

classify/categorize, or draw/justify 

conclusions. 

• Practical thinking where students use and apply 

ideas they learned to work on real-life tasks. 

• Creative thinking where students generate 

ideas, design, create, and evaluate a final 

product. 

• Research based thinking where student 

hypothesize, observe, experiment, record, and 

report results. 

• Self-assessment where students assess their 

own learning by setting goals, monitoring 

progress, and evaluating performance. 

Over the course of 1 observation, 0 

thinking approaches are intentionally 

and explicitly taught.  

 



ARCHINDY RUBRIC FOR TEACHER OBSERVATION 
Performance  

Continuum 

Exemplary 

(5) 

Proficient 

(3) 

Needs Improvement 

(1) 

INDICATOR: 

FEEDBACK 

 

OBSERVATION 
 

 

• Teacher gives a high frequency of feedback that is 

academically focused, corrective, and specific to the 

learning outcome.  

• Teacher circulates to prompt student thinking and 

assess progress. 

• Feedback from students (verbal and nonverbal) is 

used to adjust instruction.  

• Teacher intentionally engages students in giving 

academically focused, corrective, and specific 

feedback to one another.  

• Teacher explicitly instructs students how to self-

evaluate and improve their own work. 

• The teacher gives a moderate frequency of 

feedback that is academically focused, 

corrective, and specific to the learning 

outcome.  

• Teacher circulates during instructional 

activities to support engagement. 

• Feedback from students (verbal and 

nonverbal) is used by the teacher to adjust 

instruction. 

• Teacher gives a low frequency of 

feedback.  

• Teacher circulates during 

instructional activities, but mostly 

monitors behavior. 

• Teacher does not adjust instruction 

based on students (verbal and 

nonverbal) feedback. 

INDICATOR: 

DISCUSSION/GROUP 

WORK  
 

OBSERVATION 

 

 

 

 

The lesson incorporates group or peer-to-peer work in 

which: 

• students’ practice, feedback, and interaction are 

maximized. 

• students are held accountable for group and 

individual work. 

• all students know their roles and responsibilities. 

• group composition (e.g., size, ability level, race, and 

gender) is appropriate. 

• group tasks create interdependence. 

• groups are guided towards self-reflection and 

independence as learners. 

• HJVGUFV 

 

The lesson incorporates group or peer-to-peer 

work in which: 

• students’ practice, feedback, and interaction 

are enhanced. 

• students are held accountable for group 

work. 

• most students know their roles and 

responsibilities. 

• group composition (e.g., size, ability level, 

race, and gender) is appropriate. 

The lesson incorporates group or peer-to-

peer work which: 

• does not increase practice, feedback, 

or interaction more than if students 

were to work individually. 

• few students know their roles & 

responsibilities. 

• does not hold groups or individuals 

accountable. 

Performance  

Continuum 

Exemplary 

(5) 

Proficient 

(3) 

Needs Improvement 

(1) 

INDICATOR: 

ENGAGEMENT 

 

OBSERVATION 
 

 

 

 

 

 

 

 

 

Students are actively involved in learning activities as 

evidenced by all of the following: 

• working on activities that reinforce the learning 

objective 

• making connections 

• participating in peer or group discussion 

• actively attending 

• having choices  

• engaging in either games, simulations, creating 

products, case studies or using technology. 

Students are actively involved in learning 

activities is evidenced by students doing 4 of the 

following: 

• working on activities that reinforce the 

learning objective 

• making connections 

• participating in peer or group discussion 

• actively attending 

• having choices 

• engaging in either games, simulations, 

creating products, case studies or using 

technology 

Students are actively involved in learning 

activities is evidenced by students doing 2 

or less of the following: 

• working on activities that reinforce 

the learning objective 

• making connections 

• participating in peer or group 

discussion 

• actively attending 

• having choices 

• engaging in either games, 

simulations, creating products, case 

studies or using technology. 
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INDICATOR: 

DIFFERENTIATION 

 

OBSERVATION 
 

• Teacher differentiates content to meet individual 

student’s knowledge, skills, interests, and 

backgrounds (e.g., tiered assignments, accelerating 

or decelerating the curriculum, centers, independent 

study projects, anchor assignments). 

• Teacher differentiates instructional methods (e.g., 

direct instruction, flexible grouping, peer tutoring, 

inquiry-based learning, learning styles, etc.) to help 

each student achieve the learning objective.  

 

 

 

• Teacher differentiates content to meet 

groups of students’ knowledge, skills, 

interests, and backgrounds (e.g., tiered 

assignments, accelerating or decelerating 

the curriculum, centers, flexible grouping, 

anchor assignments). 

• Teacher differentiates instructional methods 

(e.g., direct instruction, flexible grouping, 

peer tutoring, inquiry-based learning, 

learning styles, etc.) to help groups of 

students achieve the learning objective. 

• Teacher does not differentiate content 

or instructional methods. 

  


