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The Evaluation System 
 
The purpose of Matchbook Learning’s teacher evaluation system is to help us grow 
and develop teaching and education leaders in our competency based student 
centered learning model.  Matchbook Learning defines “highly effective” teachers 
and “effective” based on both student growth data and our teacher development 
competencies(see pages 2-6 for full description of our teacher development 
continuums).  The competencies and indicators were compiled based on and 
utilizing the work of the Buck Institute for PBL teacher effectiveness as well as the 
work of Doug Lemov, Robert J. Marzano and Charlotte Danielson.  All internationally 
recognized experts in the area of teacher effectiveness and the individuals 
mentioned specialize in the design of teacher evaluations.  Additionally, the 
evaluation system and competencies have been aligned with the Indiana 
Professional Standards for Teachers in order to ensure that the competencies 
encompass the critical performances, knowledge, and dispositions defined in those 
sets of standards. Additional alignment was reviewed in comparison to the National 
Board for Professional Teaching Standards, Middle Childhood Generalist Standards.  
 
The Matchbook Learning evaluation system facilitates conversation around clear 
expectations for performance and fosters continuous development. The evaluation is 
just one component of a larger process that occurs throughout the year.  

• Ongoing walk-through observations 
• Professional Learning Community meetings (PLC’s)  
• Feedback 
• Professional development 
• Goal setting and progress monitoring  
• Full Lesson Observations 
• Conversations around continual improvement 

 
The Core of Teaching 
Teachers serve as facilitators, coaches, and guides for students as they progress along 
individualized learning paths.  Teachers use real-time data to meet individual student 
needs and monitor student progress in the Matchbook Learning competency based 
model. Teachers also work with student groups to model, on the application of 
learning, on demonstrations of mastery, and on higher order 21st century skills.   
 
 
 
 
 

Key Elements of the Teacher Evaluation & Support System 
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Teachers as Learners:  
Meeting Teachers Where They Are 
Matchbook Learning believes in teacher centered learning and growth.  In order to 
help meet the needs of all of our teachers we have developed an evaluation and 
support system that go hand in hand helping to move teachers along our teaching 
continuum.  Most teachers new to a Matchbook Learning School start as “Minimally 
Effective” Teachers in our Development Continuum.  They can and will progress from 
there to become “Effective” and eventually “Highly Effective” teachers according 
to the seven core dimensions of our student-centered, competency based blended 
model:  i) vision and goal setting, ii) planning and strategy, iii) personalized learning, 
iv) monitoring student progress, v) building student agency, vi) classroom 
management, vii) student products and outcomes.   
 
Our administrators form a supportive team to ensure that the individual teachers are 
getting the coaching, professional development, and supports they need to 
become effective teachers, teacher leaders, and beyond.   
 

Teacher: Competencies & Indicators 
 
The Matchbook Learning evaluation system for teachers has two major categories, 
Teacher Practices and Student Outcomes.  In order to support our teachers with clear 
expectations for the teacher practices, that we believe drive student outcomes, they are 
broken into three major areas, Instructional Practices, Professional Responsibilities, and 
Project Based Teaching.  Under the three main areas there are five major competencies: 
(1) Classroom Environment, (2) Planning, (3) Instruction and Assessment, (4) Professional 
Responsibilities, and (5) Project Based Teaching. Competencies in classroom 

Administrative Evaluations

•Formal Evaluations
•90 day review cycles
•2 Annual Formal Observations
•On Going Formative 
Observations & Conferencing

•Mid-Year Formative Evaluation 
& Conference

•Assistance with Professional 
Growth Planning

•Annual Summative Evaluation & 
Conference

Coaching Support

•3-4 Observations Every 3 Weeks 
(minimum 40 per year) by 
Designated Administrator

•Feedback & Short Term Goal 
Setting Sessions Every 2 Weeks 
with Designated Administrator

•On-Demand Individualized PD & 
Training 

•Long Term Career Counseling & 
Goal Setting

•Weekly Professional 
Development & Collaboration 
Sessions
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management, instructional and professional practices are determined through multiple 
observations, feedback and coaching. This system allows for a fluid discussion around 
performance and informs professional development goals and opportunities for our 
teachers. 

Evaluation Criteria 
Area Competencies Indicators 

 
Instructional 

Practices 

 
Classroom 

Environment 
(Appendix A) 

• Building Positive Relationships 
• Physical Environment 
• Routines and Procedures 
• Student Behavior 

 
Instructional 

Practices 

 
Planning & 
Preparation 

(Appendix B) 

• Identify and Analyze the 
Complexity of Standards 

• Instructional Alignment 
• Pacing 
• Differentiated Planning 

 
 

Instructional 
Practices 

 
 

 
 

 Instruction & 
Assessment 

(Appendix C) 
 
 
 

• Instructional Rigor 
• Cognitive Engagement 
• Use of Time 
• Personalized Instruction 
• Implementing Assessment 

Strategies 
• Analyze Data 
• Actionable Feedback 

 
Professional 

Responsibilities 

 
Professional 

Responsibilities 
(Appendix D) 

• Dependability 
• Core Values 
• Communication 
• Teamwork 
• Professional Growth 

 
Project Based 

Teaching 

 
Project Based 

Teaching Practices 
(Appendix E) 

• Student Voice & Choice 
• Standards Based Criteria 
• Scaffolding 
• Real World 
• Project Management Tools 
• Teamwork & Active Facilitation 

*For detailed guides to the levels of performance for each area see the appendixes A 
through E.   

 

Guide to Performance Level Ratings: 
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Not Effective (1) Developing (2) Effective (3) Exemplary (4) 

Below expected 
performance level 

Approaching 
expected 

performance level 

Meets expected 
performance level 

Model to other 
staff and shares 

knowledge 

 

Support & Coaching Cycle 
Observing 

• The designated Administrator will observe classrooms for 2 weeks in a 
continuous cycle. 

• Competency “Baldrige” evidence will be reviewed during coaching sessions 
and in 90 day review cycle meetings for achievement. 

• During the 3-week period, each instructor should be expected to receive 3-4 
observations: 

o Self-contained classrooms: 1-2 observations for ELA; 1-2 observations 
for Math 

o Departmentalized classrooms: 1-2 AM observations; 1-2 PM 
observations 

o Project Based Learning Instructing/Facilitating Friday Observations 
• Feedback will be reserved for discussion during coaching sessions unless 

warranted by the situation. 
Coaching  

• Following each 2-week observation period (unless a shorter period is needed 
between coaching sessions), the designated Administrator will schedule 
coaching sessions with each teacher. 

• The duration of each coaching session is 30-45 minutes in length. 
• Several points of discussion take place during the session: 

o Provided feedback from observations 
o Review previously agreed upon short-term goals 
o Set 1-2 new short-term goals 
o Provide on-demand training and/or PD 
o Discuss Performance Series goals and results 

§ Performance Series is a nationally normed adaptive 
diagnostic assessment that is aligned with the Common Core 
State Standards.  The assessment gives proficiency levels and 
data for individualized targeted instruction. 

o Discuss and Analyze student formative and summative data. 
• Quarterly, the focus shifts to coaching on professional ambitions during 

which time long-term goals are shared in order to gain insight on the 
individual.  These sessions allow for individualized coaching and learning for 
each teacher so that all Matchbook Learning teachers are continually 
learning and reaching for their personal goals with support.  This is critical to 
the culture of a learning community and helps to ensure that our teachers 
are continually striving for their goals with support and not going stagnate as 
they move along in their careers.   

 
Student Achievement 
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Students enter the school at various performance levels.  In a system that focuses on 
personalization, our individual teachers’ abilities to analyze student data, student 
work, and move students along their personal learning paths to ensure their students 
are making academic gains is at the heart of what we do.  Therefore growth in 
student performance is included as a measure in our evaluation system.  As teachers 
work to grow students we recognize that student growth and achievement must be 
measured by more than a grade level standardized test.  The grade level state test is 
included but as only one component of the overall student achievement measure.  
While the state test measures student performance at grade level, the work of the 
school is to move and grow each student, regardless of their starting level of 
performance.   
 

Types of Assessments: 
• Annual State Standardized Assessments  
• Performance Series - Nationally Normed Diagnostic Assessment 3 Times Per 

Year – Individualized Student Growth & Progress 
• iReady – Diagnostic assessments given every 2-3 months 
• Project Based Learning Competency Based Performance Assessments  

 
At Matchbook Learning we recognize that there are numerous variables that go into 
student performances on assessments on specific days.  A students’ growth is not 
entirely due to one teacher and their specific classroom since multiple people inside 
and outside the school affect student progress.  We also recognize that effective 
teachers should show overall classroom growth despite the variables.  Additionally, 
we know that beginning teachers are not likely to show as much growth in their 
students as experienced teachers.  Matchbook Learning meets every teacher 
where they are and our goal is to help each teacher grow and increase their 
individual effectiveness.  Therefore, in alignment with our beliefs we put 50% of the 
teacher’s individual evaluation on their progress and development along the 
teacher continuums.  We also believe that even beginning teachers should 
positively affect student achievement and since student growth and achievement is 
our primary concern, it is also included in our teacher evaluation weighted at 50% 
 

 
 
 
 
 
 
 
 

Teacher End of Year Evaluations 
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The Summative Evaluation 
 
The summative evaluation combines the multiple measures of teacher practice from 
the teacher development in the competency categories and the various types of 
student achievement data.  All teachers with the support of the Administrators, who 
are coaching them, will develop individual growth and achievement goals.  All 
teachers are expected to be collaborators, adhere to administrative expectations, 
and be professional team players as well as professional learners.   The data and 
evidence utilized for the summative evaluation will come from the observation and 
coaching data as well as the student assessment data. The school administrators will 
capture, store, and monitor all observation data and notes.  
 
 
 
 
 
 
 
 

Teacher Summative Year-End Evaluation Form 
Teacher: _____________________    Summative Conference Date:______ 

Instructional 
Practices

Professional 
Responsibilities

Project  Based 
Teaching

Teacher 
Practices

State 
Assessments

Student 
Growth & 
Progress

Student 
Grades & 
Products

Student 
Outcomes



    

 

WHEN I GROW UP… 

Evaluating Administrator:____________________ 
Area Performance Level 

 Not 
Effective 

1 

Developing
2 

Effective 
3 

Exemplary 
4 

Teacher Practices 50% 
Instructional 

Practices  
20% 

    

Professional 
Responsibilities 

15% 

    

Project Based 
Learning 

15% 

    

Student Outcomes 50% 
State Proficiency 

20% 
    

Performance Series 
& iReady Student 
Growth & Progress 

15% 

    

Standards Mastery 
& Products 

15% 

    

*If teaching a non-core non-state assessed subject area, student outcomes are 
solely based on growth and outcomes in your area.  
 
Teacher Comments: 

_________________________________________________________________________________

_________________________________________________________________________________

__________________________________________ 

Evaluator Comments: 
_________________________________________________________________________________

_________________________________________________________________________________ 

______________________________                _____________________________ 
Teacher Signature  Date        Evaluator Signature        Date 
*Teacher Signature Acknowledges Conference & This Summative Evaluation but Does Not Signify 

Teacher’s Agreement with Ratings and Evaluator Comments.  
 
Appendix A                      Classroom Environment 
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An effective teacher builds and maintains a classroom environment that enhances 
student learning. 

 
Element 

 
Not Effective 

 
Developing 

 
Effective 

 
Exemplary 

Teaching 
Enthusiasm 

No communication of 
enjoyment or enthusiasm for 
profession and/or students. 

Classroom environment is 
sometimes tense or 
unwelcoming. 

Maintains a welcoming 
and positive 
environment. 

Effective classroom and 
contributes to creating a 
welcoming and positive 
school culture. 

Teacher 
Interactions 
with Students 

Interaction with students is 
negative, sarcastic or 
inappropriate. Students 
repeatedly exhibit 
disrespect for teacher and 
one another. 

Interaction with students 
is sometimes negative or 
sarcastic. Students 
exhibit disrespect for 
teacher and one 
another. 

Interactions 
demonstrate genuine 
caring and respect. 
Students show respect 
for teacher as an 
individual and show 
respect to one another. 

Creates and/or 
coordinates opportunities 
for student to demonstrate 
caring and respect in class 
and beyond through 
service projects, clubs etc. 

Instructional 
Materials & 
Resources 

Instructional materials 
and resources are not 
used to enhance the 
classroom environment. 

Instructional materials 
and resources minimally 
engage students. 
Student contributions 
are not used to 
enhance displays. 

Instructional materials 
and resources establish 
a positive environment 
and engage students. 
Student contributions 
are used to enhance 
displays inside and 
outside the classroom. 

Instructional materials and 
resources are created 
and shared. Student 
displays are coordinated 
with other 
classes/grades/displayed 
throughout the school 
and/or community. 

Expectations 
for Learning 

Modest expectations of 
student work are conveyed. 
Students demonstrate little 
pride in their work. They are 
expected to complete tasks, 
but are not encouraged to do 
high quality work or given 
constructive feedback. 

High expectations for 
student work are not 
consistently conveyed 
resulting in a lack of pride 
and quality for some 
work.  Constructive 
feedback is infrequently 
given to students on their 
work. 

Both teacher and 
students establish a 
learning environment 
that reflects high 
expectations. Students 
take pride in their work 
and are continually given 
constructive feedback.  

Effective and enables 
students to define high 
expectations and initiate 
improvement of their own 
work. 

Commitment 
to Diversity 
and Equity 

Interaction with students 
reflects a disregard for 
diversity with inappropriate or 
insensitive comments. No 
allowance for individual 
viewpoints or perspectives. 

Interactions with 
students are 
appropriate. Individual 
viewpoints and 
perspectives are 
sometimes 
encouraged. 

Interactions with 
students are 
appropriate and 
sensitive to diversity. 
Individual viewpoints 
and perspectives are 
encouraged. 

Initiates school and/or 
community activities to 
raise sensitivity to diversity. 

Trusting & 
Supportive 
Environment 

Creativity and discovery are 
not considered in lesson 
planning. Students are not 
given opportunities to 
participate in learning groups. 
Students are not encouraged 
to explore or consider 
multiple 
solutions/methods/activities. 

Interactions and lessons 
sometimes promote 
creativity and discovery. 
More opportunities for 
regrouping of students to 
encourage cooperation, 
respect, and divergent 
thinking need to be 
implemented by the 
teacher. 

Interactions and 
lessons promote 
exploration, creativity 
and discovery. 
Frequent regrouping of 
students encourages 
cooperation, respect 
and divergent thinking. 

Creates, models and shares 
interactive lessons that 
promote exploration, 
creativity and discovery.  
Students are encouraged 
and constantly challenged 
to explore and consider 
multiple 
solutions/methods/activities
. 

Rules & 
Expectations 

Rules, expectations and 
procedures have not been 
communicated or routinely 
enforced to students. 
Standards of conduct 
are unclear. 

Rules, expectations 
and procedures have 
been communicated 
but are inconsistently 
enforced. 

Rules, expectations and 
procedures have been 
communicated and are 
routinely enforced. 
Standards of conduct 
are clear to all 
students. 

Helps develop and 
enforce all school rules, 
expectations and 
procedures beyond the 
classroom. 
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Planning & Preparation 
Through planning and preparation an effective teacher is able to demonstrate 

knowledge of their content, students, and resources. 
 

Element 
 

Not Effective 
 

Developing 
 

Effective 
 

Exemplary 
Content 
Knowledge 

Does not display 
knowledge of 
content, content 
related current 
research, cultural 
context and best 
practices. No 
interdisciplinary 
connections. 

Displays limited 
knowledge of content, 
content related 
research, cultural 
context, or best 
practices. 
Teacher makes few 
interdisciplinary 
connections. 

Displays knowledge of 
content, content related 
current research, cultural 
context, and best 
practices. Teacher 
makes interdisciplinary 
connections. 

Displays extensive 
knowledge in content area, 
cultural context and current 
best practices (publication of 
articles, conference 
attendance, professional 
presentations, etc.) and 
incorporates expertise into 
interdisciplinary lesson 
planning and teaching. 

Knowledge of 
Students 

Planning does not 
recognize 
important student 
variables such as 
characteristics of 
age group, skill 
level or cultural 
heritage. 

Displays a limited 
understanding of 
important student 
variables and lack of 
understanding impedes 
planning (grouping, 
interventions, activities, 
etc.) 

Displays an 
understanding of 
important student 
variables and uses this 
understanding to inform 
planning (grouping, 
interventions, activities, 
etc.) 

Assists and/or collaborates 
with other teachers in 
planning instructional 
activities that address 
student variables. 

Knowledge of 
Cognitive 
Learning 
Levels 

Lesson planning 
does not allow for 
multiple levels of 
cognitive learning. 

Lesson planning 
frequently does not 
include a full range of 
activities and instruction 
that addresses multiple 
levels of learning. 

Lesson planning 
incorporates activities 
and instruction that 
addresses multiple levels 
of learning. 

Lesson planning that 
incorporates activities and 
instruction that address 
multiple levels of learning are 
developed and shared with 
other staff members. 

Knowledge of 
Resources 

Resources to assist 
student learning 
are not used. 

Appropriate resources 
to assist student 
learning are not used 
consistently. 
Technology is used to 
enhance some 
learning. 

Able to select and 
access appropriate 
resources to assist 
student learning. 
Technology is used to 
enhance and 
personalize learning. 

Uses a variety of effective 
resources to assist students 
learning including visual, 
auditory and hands on 
activities. Technology is 
integrated into instruction to 
enhance and personalizes 
the learning experience. 

Lesson 
Development 

Lessons are not fully 
developed and lack 
clear objectives. 
School core 
curriculum is not 
followed. 
Assessments are 
not utilized to 
guide planning for 
instruction. 

Lesson plans are usually 
based on the school’s 
core curriculum. 
Instruction rarely 
connects new 
information to previous 
learning.  Appropriate 
assessments are 
planned and results 
sometimes guide 
planning for instruction. 

Lesson plans are based 
on the school’s core 
curriculum. 
Instruction relates 
new information to 
previous learning. 
Appropriate 
assessments are 
planned and results 
utilized in planning for 
differentiated 
instruction. 

Lesson plans demonstrate 
knowledge of the unit 
design approach and 
incorporate clearly defined 
content objectives, 
meaningful activities that 
integrate lesson concepts, 
and multiple assessments 
that provide meaningful 
and timely feedback. 
Personalization for students 
is also planned in lessons 
based on assessment data.  
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Instruction & Assessment 
An effective teacher provides instruction that leads to student growth and 

enhanced student achievements. 
Element Not Effective Developing Effective Exemplary 

Lesson Clarity Lesson presentation 
has no defined 
structure nor is based 
on the school’s 
curriculum. 

Lesson presentation is 
based on the school’s 
curriculum but has little 
defined structure. 

Lesson presentation is clear, 
logical & based on the school’s 
curriculum. Multiple techniques 
relate new information to 
previous teaching & student 
needs. 

Model lessons are designed 
and shared with other 
teachers to improve 
understanding and practice 
across the grade 
level/department/band. 

Engagement Student learning is not 
monitored. Instruction 
does not engage 
students in meaningful 
learning. 

Teacher does not 
consistently monitor 
student learning and 
adjust lessons based on 
student responses. 

Monitors learning using a variety 
of strategies and adapts 
instruction based on student 
responses to engage student in 
meaningful learning. 

All students are engaged in 
rigorous instructional activities 
that reflect individual needs 
and interests and that are 
connected to real world 
experiences. 

Critical 
Thinking & 
Problem 
Solving 

Questioning 
strategies are not 
apparent. Students 
are not expected to 
participate. 

Questioning strategies 
are unsuccessful. 
Students rarely 
participate. 

Students actively answer 
questions, work to solve 
problems, and are able to 
articulate the learning 
target for the lesson. 

Students are taught self- 
questioning techniques 
that allow for problem 
solving, critical thinking 
and higher levels of 
comprehension. 

Instructional 
Methods 

Instructional methods 
do not support 
cognitive levels of 
instruction. 

Instructional methods 
rarely support cognitive 
levels of instruction. 
Differentiation of 
instruction is frequently 
not successful. 

Demonstrates variety of 
methods to differentiate 
instruction.  Technology is 
regularly integrated for 
enhancement and 
personalization. 

Instruction is supported by the 
consistent use of a variety of 
methods including 
technology, grouping, 
personalizing, pacing and 
scaffolding. 

Assessment 
Use and 
Analysis 

Assessments are not 
used to evaluate 
student progress. 
Assessments do not 
guide instruction. 

Assessment is 
consistently used to 
evaluate student 
progress. Assessments 
rarely guide instruction. 

Performance and product 
assessments are used to plan for 
groups and individuals and to 
evaluate student progress. 
Teacher uses assessment data 
to guide instruction. 

Uses a variety of formal & 
informal assessments to 
document student progress. 
Teacher actively contributes 
to school/grade/band efforts 
to analyze results and uses 
the information to improve 
student achievement 

Alignment to 
Standards 

Assessments & lessons 
are not aligned with 
school, state, or 
national standards. 

Assessments & lessons 
are sometimes aligned 
with school, state, or 
national standards. 

Assessments & lessons are mostly 
aligned with school, state and/or 
national standards. 

Assessments & lessons are 
exemplary and address 
specific needs identified by 
school, state or national 
standards. 

Communication No assessment 
standards of 
performance are 
communicated to 
students. 

Some assessment 
standards of 
performance are 
communicated to 
students. 

Assessment criteria and 
standards are clearly 
communicated to students in a 
timely manner and in a variety 
of ways (rubrics, exemplars, etc.). 

Incorporates student data in 
the development of 
assessment criteria and 
students routinely engage in 
self-assessment activities and 
monitor personal progress. 
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Professional Responsibilities 
An effective teacher demonstrates positive relationships in and beyond their classroom, 

works collaboratively, and continually grows professionally. 
 

Element 
 

Not Effective 
 

Developing 
 

Effective 
 

Exemplary 
Relationships Positive relationships 

have not been 
developed or 
maintained with 
students, colleagues 
and/or parents. 

Support and 
cooperation 
characterize 
relationships with some 
students, colleagues 
and parents. 

Support and 
cooperation 
characterize most 
relationships with 
students, colleagues and 
parents. 

Assumes a leadership role 
in developing positive 
professional relationships 
with students, colleagues, 
and parents. 

Collaboration Little or no participation 
in school and district 
projects. Contractual 
obligations are not met. 

Works collaboratively 
with colleagues, and 
meets contractual 
obligations but rarely 
participates in school 
projects or activities. 

Participates in school 
projects, activities, 
works collaboratively 
with colleagues, and 
meets contractual 
obligations. 

Takes a leadership role in 
school projects, or 
volunteers for school 
events above and 
beyond contractual 
obligations. 

Record 
Keeping 

Records for maintaining 
student progress, 
grades and 
procedural 
activities/duties are 
unorganized, 
incomplete, 
inaccurate, and/or 
untimely. 

Records for 
maintaining student 
progress, grades and 
procedural 
activities/duties are 
sometimes not 
accurate and timely, 
and rarely actively 
communicated to 
parents. 

Records for maintaining 
student progress, 
grades and procedural 
activities/duties are 
accurate, timely, and 
routinely 
communicated to 
parents. 

Records reflect student 
academic and social 
growth, standing, and are 
reported to parents 
through a variety of 
media. Teacher 
participates in school 
activities to monitor and 
evaluate record keeping 
effectiveness. 

Professional 
Growth 

Does not actively 
participate in 
professional 
development 
activities. There is no 
evidence of new 
learning in classroom 
instruction. 

Attends professional 
development 
opportunities. There is 
little evidence of new 
learning in classroom 
instruction. 

Seeks professional 
development 
opportunities beyond 
the required and is 
receptive to suggestions 
for improvement. 

Develops, presents or 
conducts, professional 
development activities. 
Teacher regularly 
implements new 
knowledge/skills into 
lessons. 

Professionalism Professional obligations 
are not met in a timely 
manner. Professional 
standards and laws are 
not adhered to at all 
times.  Does not 
participate in grade 
level/department/scho
ol activities.  
Professional 
certification is not 
maintained. 

Professional 
obligations are 
sometimes not met in 
a timely manner. 
Teacher sometimes 
participates in grade 
level/department/sch
ool activities.  
Professional 
certification is 
maintained. 

Professional obligations 
are met in a timely 
manner. Teacher 
participates in grade 
level/department/scho
ol activities. 
Professional 
certification is 
maintained. 

Takes a leadership role 
in grade 
level/department/sch
ool activities and 
mentors new teachers. 

Attendance Excessive absences and 
/or tardiness 
adversely effects 
student learning and 
the classroom 
environment 

Frequent absences 
and/or tardiness 
adversely effects 
student learning. 

Reliable and 
dependable. Typically 
arrives on time and is 
prepared. 

Exceptional 
attendance. Always 
arrives promptly and 
prepared. 
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Project Based Teaching 
An effective project based teacher enhances learning through rigorous, real-world 

projects that develop work force skills and have authentic demonstrations of learning.  
 

Element 

 
Not Effective 

 
Developing 

 
Effective 

 
Exemplary 

Design 
& Plan 

• The project 
resembles 
traditional 
“schoolwork” 
it lacks a real-
world context, 
tasks and 
tools, does not 
make a real 
impact on the 
world or speak 
to students’ 
personal 
interests.  

• Traditional 
project 
without 
planning for 
student voice 
and choice. 

• Project includes 
some Essential 
Project Design 
Elements, but not 
at the highest level 
of the Project 
Design Rubric. 

• Plans for scaffolding 
and assessing 
student learning 
lacks some detail; 
project calendar 
needs more detail, 
or is not followed. 

• Some 
resources for 
the project 
have not been 
anticipated or 
arranged in 
advance. 

• Project includes all 
Essential Project 
Design Elements, but 
some are not at the 
highest level of the 
Project Design Rubric. 

• Plans for scaffolding 
and assessing student 
learning lack some 
details; project 
calendar allows too 
much or too little time, 
or is followed too 
rigidly to respond to 
student needs. 

• Most resources for the 
project have been 
anticipated and 
arranged in advance. 

• Project includes all 
Essential Project 
Design Elements as 
described on the 
Project Design Rubric. 

• Plans are detailed 
and include 
scaffolding and 
assessing student 
learning and a project 
calendar, which 
remains flexible to 
meet student needs. 

• Resources for the 
project have been 
anticipated to the 
fullest extent possible 
and arranged well in 
advance. 

Align to 
Standards 

• Student 
learning goals 
are not clear 
and specific; 
the project is 
not focused 
on standards 

• The project 
does not 
explicitly 
target, assess, 
or scaffold 
the 
development 
of success 
skills. 

• Criteria for 
products are given 
but are not 
specifically derived 
from standards. 

• Scaffolding of 
student learning, 
critique and 
revision protocols, 
assessments and 
rubrics do not refer 
to or support 
student 
achievement of 
specific standards. 

• Criteria for some 
products are not 
specified clearly 
enough to 
provide 
evidence that the 
students have 
met all targeted 
standards. 

• Scaffolding of student 
learning, critique and 
revision protocols, 
assessments and 
rubrics do not always 
refer to or support 
student achievement 
of specific standards. 

• Criteria for products 
are clearly and 
specifically derived 
from standards and 
allow demonstration 
of mastery. 

• Scaffolding of student 
learning, critique and 
revision protocols, 
assessments and 
rubrics consistently 
refer to and support 
student achievement 
of specific standards. 

Build the 
Culture • Students are 

not given 
opportunities 
to express 
their voice 
and make 
choices 
affecting the 
content or 
process of 
the project; it 
is teacher-
directed. 

• Students are 
expected to 
work too 
much on their 
own, without 
adequate 
guidance 
from the 
teacher 

• Norms are 
created to guide 
project work, but 
they may still feel 
like “rules” 
imposed and 
monitored by the 
teacher. 

• Students are asked 
for their ideas and 
given some choices 
to make, but 
opportunities for 
student voice and 
choice are 
infrequent or are 
only related to 
minor matters. 

• Students 
occasionally work 
independently, but 

• Norms to guide the 
classroom are co- 
crafted with 
students, and 
students are 
beginning to 
internalize these 
norms. 

• Student voice and 
choice is 
encouraged through 
intentionally designed 
opportunities, e.g., 
when choosing 
teams, finding 
resources, using 
critique protocols, or 
creating products. 

• Students work 
independently to 
some extent, but look 

• Norms to guide the 
classroom are co-
crafted with and self-
monitored by students. 

• Student voice and 
choice is regularly 
leveraged and 
ongoing, including 
identification of real-
world issues and 
problems students 
want to address in 
projects. 

• Students usually know 
what they need to do 
with minimal direction 
from the teacher. 

• Students work 
collaboratively in 
healthy, high-
functioning teams, 
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and/or before 
they are 
capable. 

• Students get 
only limited or 
irregular 
feedback 
about their 
products and 
work-in-
progress, and 
only from 
teachers, not 
peers. 

• Students do 
not know 
how or are 
not required 
to use 
feedback to 
revise and 
improve their 
work. 

often look to the 
teacher for 
guidance. 

• Student teams are 
often unproductive 
or require frequent 
intervention by the 
teacher. 

• Students feel like 
there is a “right 
answer” they are 
supposed to give, 
rather than asking 
their own 
questions and 
arriving at their 
own answers; they 
are fearful of 
making mistakes. 

• Value is placed on 
“getting it done” and 
time is not allowed for 
revision of work; 
“coverage” is 
emphasized over 
quality and depth. 

to the teacher for 
direction more often 
than necessary. 

• Student teams are 
generally productive 
and are learning 
what it means to 
move from 
cooperation to 
effective 
collaboration; the 
teacher occasionally 
has to intervene or 
manage their work. 

• Students understand 
there is more than 
one way to answer a 
driving question and 
complete the 
project, but are still 
cautious about 
proposing and 
testing ideas in case 
they are perceived 
to be “wrong.” 

• The values of critique 
and revision, 
persistence, rigorous 
thinking, and pride in 
doing high-quality work 
are promoted by the 
teacher but not yet 
owned by students. 

much like an authentic 
work environment; 
the teacher rarely 
needs to be involved 
in managing teams. 

• Students understand 
there is no single 
“right answer” or 
preferred way to do 
the project, and that 
it is OK to take risks, 
make mistakes, and 
learn from them. 

• The values of critique 
and revision, 
persistence, rigorous 
thinking, and pride in 
doing high-quality 
work are shared, and 
students hold each 
other accountable to 
them. 

Manage 
Activities • Schedules, 

checkpoints, 
and 
deadlines 
are not set. 

• Teams are 
not formed, 
or students 
are allowed 
to work 
individually 

• Classroom 
routines and 
norms are 
not 
established. 

• The classroom 
features some 
individual and 
teamwork time 
and small group 
instruction, but too 
much time is given 
to whole group 
instruction. 

• Classroom routines 
and norms for 
project work time 
are not clearly 
established; time is 
not used 
productively. 

• Schedules, 
checkpoints, and 
deadlines are set, 
but they are loosely 
followed or 
unrealistic; 
bottlenecks impede 
workflow. 

• Teams are formed 
using either a 
random process 

• The classroom 
features individual 
and teamwork time, 
whole group and 
small group 
instruction, but these 
structures are not 
well balanced 
throughout the 
project. 

• Classroom routines 
and norms are 
established for project 
work time, but are not 
consistently followed; 
productivity is 
variable. 

• Realistic schedules, 
checkpoints, and 
deadlines are set, but 
more flexibility is 
needed; bottlenecks 
sometimes occur. 

• Generally well-
balanced teams are 
formed, but without 
considering the 

• The classroom 
features an 
appropriate mixture 
of individual and 
teamwork time, 
whole group and 
small group 
instruction. 

• Classroom routines 
and norms are 
consistently 
followed during 
project work time 
to maximize 
productivity. 

• Project 
management tools 
(group calendar, 
contract, learning 
log, etc.) are used 
to support student 
self- management 
and 
independence. 

• Realistic schedules, 
checkpoints, and 
deadlines are set but 
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(e.g., counting off) 
or students are 
allowed to form their 
own teams with no 
formal criteria or 
process. 

specific nature of the 
project; students have 
too much voice and 
choice in the process, 
or not enough. 

flexible; no bottlenecks 
impede workflow. 

• Well-balanced teams 
are formed according 
to the nature of the 
project and student 
needs, with 
appropriate student 
voice and choice. 

Scaffold 
Student 
Learning 

• There is no 
process for 
students to 
generate 
questions to 
guide 
inquiry. 

• The 
“project” is 
more like an 
activity or 
“hands-on” 
task, rather 
than an 
extended 
process of 
inquiry. 

• The project is 
not focused 
on a central 
problem or 
question (it 
may be more 
like a unit with 
several tasks); 
or the 
problem or 
question is too 
easily solved 
or answered 
to justify a 
project. 

 

• Students receive 
some instructional 
supports to access 
both content and 
resources, but 
many individual 
needs are not met. 

• Teacher may “front-
load” content 
knowledge before 
the project launch, 
instead of waiting 
for “need to know” 
points during the 
project. 

• Students gain key 
success skills as a 
side effect of the 
project, but they 
are not taught 
intentionally. 

• Students are asked 
to do research or 
gather data, but 
without adequate 
guidance; deeper 
questions are not 
generated based 
on information 
gathered. 

• Most students receive 
instructional supports 
to access both 
content and 
resources, but some 
individual needs are 
not met. 

• Scaffolding is 
guided to some 
extent by students’ 
questions and 
”need to knows” 
but some of it may 
still be “front-
loaded.” 

• Key success skills 
are taught, but 
students need 
more opportunities 
to practice success 
skills before 
applying them. 

• Student inquiry is 
facilitated and 
scaffolded, but 
more is needed; 
or, Teacher may 
over-direct the 
process and limit 
independent 
thinking by 
students. 

• Each student 
receives necessary 
instructional supports 
to access content, 
skills, and resources; 
these supports are 
removed when no 
longer needed. 

• Scaffolding is guided 
as much as possible 
by students’ 
questions and needs; 
teacher does not 
“front-load” too 
much information at 
the start of the 
project, but waits 
until it is needed or 
requested by 
students. 

• Key success skills are 
taught using a variety 
of tools and 
strategies; students 
are provided with 
opportunities to 
practice and apply 
them, and reflect on 
progress. 

• Student inquiry is 
facilitated and 
scaffolded, while 
allowing students to 
act and think as 
independently as 
possible. 
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Assess 
Student 
Learning 

• Team-
created 
products are 
used to assess 
student 
learning, 
making it 
difficult to 
assess 
whether 
individual 
students have 
met 
standards. 

• Protocols for 
critique and 
revision are 
not used, or 
they are 
informal; 
feedback is 
superficial, or 
not used to 
improve work. 

• Students 
assess their 
own work 
informally, but 
the teacher 
doesnot 
provide 
regular, 
structured 
opportunities 
to do so. 

 
• Rubrics are 

not derived 
from 
standards 

 

• Student learning of 
subject-area 
standards is assessed 
mainly through 
traditional means, 
such as a test, rather 
than products; 
success skills are not 
assessed. 

• Formative assessment 
is used occasionally, 
but not regularly or with 
a variety of tools and 
processes. 

• Rubrics are 
used to assess 
final products, 
but not as a 
formative tool; 
or, rubrics are 
not derived 
from 
standards. 

• Project products and 
other sources of 
evidence are used to 
assess subject-area 
standards; success 
skills are assessed to 
some extent. 

• Individual student 
learning is assessed to 
some extent, not just 
team-created 
products, but 
teacher lacks 
adequate evidence 
of individual student 
mastery. 

• Formative assessment 
is used on several 
occasions, using a few 
different tools and 
processes. 

• Structured 
protocols for 
critique and 
revision and 
other formative 
assessments are 
used 
occasionally; 
students are 
learning how to 
give and use 
feedback. 

• Opportunities are 
provided for 
students to self-
assess their progress, 
but they are too 
unstructured or 
infrequent. 

• Standards-aligned 
rubrics are used by the 
teacher to guide both 
formative and 
summative 
assessments. 

• Project products 
and other sources 
of evidence are 
used to thoroughly 
assess subject-
area standards as 
well as success 
skills. 

• Individual student 
learning is adequately 
assessed, not just team-
created products. 

• Formative 
assessment is used 
regularly and 
frequently, with a 
variety of tools and 
processes. 

• Structured protocols 
for critique and 
revision are used 
regularly at 
checkpoints; students 
give and receive 
effective feedback to 
inform instructional 
decisions and 
students’ actions. 

• Regular, structured 
opportunities are 
provided for 
students to self-
assess their progress 
and, when 
appropriate, assess 
peers on their 
performance. 

• Standards-
aligned rubrics are 
used by students 
and the teacher 
throughout the 
project to guide 
both formative 
and summative 
assessment. 
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Engage 
& Coach • The central 

problem or 
question is not 
framed by a 
driving 
question for 
the project, or 
it is seriously 
flawed, for 
example: it 
has a single or 
simple 
answer. 

• Not engaging 
to students (it 
sounds too 
complex or 
“academic like 
it came from a 
textbook or 
appeals only to 
a teacher). 

• The project is not 
focused on a 
central problem or 
question (it may be 
more like a unit with 
several tasks); or the 
problem or question 
is too easily solved 
or answered to 
justify a project 

• The teacher has some 
knowledge of students’ 
strengths, interests, 
backgrounds, and lives, 
but it does not 
significantly affect 
instructional decision-
making. 

• Project goals are 
developed 
without seeking 
student input. 

• Students are willing 
to do the project as 
if it were another 
assignment, but the 
teacher does not 
create a sense of 
ownership or fuel 
motivation. 

• The driving question is 
presented at the 
project launch and 
student questions 

are generated, but they 
are not used to guide 
inquiry or product 
development. 

• Expectations for the 
performance of all 
students are not clear, 
too low, or too high. 

• There is limited 
relationship-
building in the 
classroom, resulting 
in student needs 
that are not 
identified or 
addressed. 

• Students and the 
teacher informally 
reflect on what and 
how students are 
learning (content and 
process); reflection 
occurs mainly at the 
end of the project. 

• The teacher has general 
knowledge of students’ 
strengths, interests, 
backgrounds, and lives 
and considers it when 
teaching the project. 

• Project goals and 
benchmarks are set 
with some input 
from students. 

• Students are excited by 
the project and 
motivated to work hard 
by the teacher’s 
enthusiasm and 
commitment to their 
success. 

• Students’ 
questions guide 
inquiry to some 
extent, but some 
are answered 
too quickly by the 
teacher; students 
occasionally reflect on 
the driving question. 

• Appropriately high 
expectations for the 
performance of all 
students are set and 
communicated by 
the teacher. 

• Student needs for 
further instruction or 
practice, additional 
resources, redirection, 
troubleshooting, 
praise, 
encouragement, and 
celebration are 
identified through 
relationship-building 
and close observation 
and interaction. 

• Students and the 
teacher occasionally 
reflect on what and 
how students are 
learning (content and 
process). 

• The teacher’s knowledge of 
individual student strengths, 
interests, backgrounds, and 
lives is used to engage 
them in the project and 
inform instructional decision-
making. 

• Students and the teacher use 
standards to co-define goals 
and benchmarks for 
the project (e.g., by co-
constructing a rubric) in 
developmentally appropriate 
ways. 

• Students’ enthusiasm and 
sense of ownership of the 
project is maintained 
by the shared nature of the 
work between teachers and 
students. 

• Student questions play the 
central role in driving the 
inquiry and product 
development process; the 
driving question is actively 
used to sustain inquiry. 

• Appropriately high 
expectations for the 
performance of all students 
are clearly established, 
shared, and reinforced by 
teachers and students. 

• Individual student needs are 
identified through close 
relationships built with 
the teacher; needs are met 
not only by the teacher but by 
students themselves or other 
students, acting 
independently. 

• Students and the teacher 
reflect regularly and 
formally throughout the 
project on what and how 
students are learning 
(content and process); they 
specifically note and 
celebrate gains and 
accomplishments. 

 
 


