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- Guidelines-   

2016-2017 - Guidelines 

1. Nothing Griffith Public Schools can do for our students matters more than giving them effective teachers.  Overwhelming amount of research suggests that, among school-related factors, teachers have two 
to three times the impact of any other school factor. 

2. Teachers deserve to be treated like professionals.  Griffith Public Schools is committed to creating evaluations that are fair, accurate, and consistent, based on multiple factors that paint a complete picture 
of each teacher’s success in helping students learn.  The evaluation process presents teachers the opportunity to showcase their efforts and be recognized.  

3. The evaluation process is to be viewed as a stimulus for teacher professional growth.  The evaluation should not just be viewed as an evaluation or busy work, but an opportunity to reflect, study, and learn 
best practices. 

4. We are guided by Griffith Public Schools’ Core Values: 

 Great learning follows great and passionate teaching.    

 Great teachers utilize best practices enhanced through continual assessment and improvement. 

 Successful schools result from collaboration that includes a well-informed and involved school, home, and community.   

 Responsibility for our students’ education and future is shared by the community, as together we focus on promoting student ownership and lifelong learning. 
 

Legislative Context  

The Griffith Teacher Evaluation plan was modeled after the Indiana RISE teacher evaluation plan.  In 2012-2013, Griffith Public Schools adopted and implemented the RISE model per Indiana Code 

requirements.  After further guidance from the IDOE in 2016 and input from staff, we developed the following model which meets the guidelines of Indiana Code for teacher evaluations. 

Under IC 20-28-11.5-4 (School corporation plan; plan components), Sec. 4. (a) Each school corporation shall develop a plan for annual performance evaluations for each certificated employee (as 

defined in IC 20-29-2-4: A person whose contract with the school corporation requires that the person hold a license or permit from the division of professional standards of the department). A school 

corporation shall implement the plan beginning with the 2012-2013 school year. 

 

Griffith Public Schools 

Griffith Teacher Evaluation and Development Guidelines 
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Definitions 

Final Summative Evaluation Score - The final score a teacher receives after all scores have been completed and calculated.   

 

Griffith Teacher Effectiveness Rubric - The instrument used to evaluate teachers performance based on a set of standards and expectations. 

 

Improvement plan - A professional development plan designed specifically for teachers in need of improvement and/or for teachers who receive a rating of “Improvement necessary” or “Ineffective”. 

 

Long Observation – Classroom visits that are at least 30 minutes in duration. 

 

Short Observation – Classroom visits that are at least 10 minutes in duration. 

 

Summative Performance Evaluation - The end-of-the-school-year evaluation and rating that a teacher receives.  This will include the teacher’s effectiveness rubric score but may not contain the assessment 

measure. 
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The following guidelines meet all the components outlined in Indiana Code 20-28-11.5-4 Educator Evaluation Plan: 

1. All teachers shall receive one summative performance evaluation every year that includes performance evaluations reported through the Griffith Teachers Effectiveness Rubric which requires classroom 
observations. 

a. Observation requirements 
i. A minimum of 1 observation must be completed either in the first semester of the school year or within the first three months of a teacher’s start date. 

ii. All required observations must be completed one month before the last student day of school.  Additional observations, those outside the required observations, may be completed 
during the last month. 

iii. Additional observations may be conducted by trained employees who are outside of the collective bargaining unit. 
iv. Teachers will be provided observation documentation notes not later than seven (7)* school days after the observation is conducted.  The observation documentation notes should be 

signed by the teacher to verify receipt, not agreement, of the notes.  Both parties should receive a signed copy of the notes.  Either party has 5 days after receipt of observation 
documentation to establish a meeting between both parties. 

v. Observations may be short or long in length. 
vi. A Post Observation Notes Form that explains background information pertaining to the observed lesson may be provided by the teacher or requested by the observer. 

b. The number of observations will vary by category of teacher: 
i. Category 1 - First and second year at Griffith teachers.  These teachers will receive a minimum of 3 short observations and 2 long observations.  One long observation will be conducted 

each semester. 

 Teachers who start after the beginning of the school year will have the number of observations pro-rated based on their start date.  For example, a mid-year hire would receive 
1 long observation and 2 short observations. 

ii. Category 2 - Teachers who have been teaching at least 2 years in Griffith and whose prior year rating was either effective or highly effective.  These teachers will receive a minimum of 2 
short observations and 1 long observation.   

iii. Category 3 - Any teacher who had been previously rated as “improvement necessary” or “ineffective”.  These teachers will receive a minimum of 3 short observations and 2 long 
observations.  One long observation will be conducted each semester.  These teachers will also be placed on an improvement plan.   

c. The summative performance evaluation must be completed by a building administrator. 
i. The building administrator will meet with the certificated employee to share and discuss the evaluation. 

ii. A copy of the completed summative performance evaluation, including any documentation related to the summative performance evaluation, must be provided to a certificated 
employee not later than seven (7)* school days after the summative performance evaluation meeting is conducted. 

iii. Summative performance evaluation meetings will be conducted in the spring to include a review of all documentation and a final score on the Griffith Teacher Effectiveness Rubric.   
iv. Final summative evaluation scores will be calculated once all scores are made available, including the school accountability score released by the state.  The final summative evaluation 

score will be delivered to the teacher on the Final Summative Evaluation Form.  A meeting is not mandatory but may be requested by either party. 
2. The teachers final summative evaluation score which must include performance evaluations and objective measures of student achievement and growth shall be derived from the following: 

a. 15% of their score must be derived from objective measures of student achievement and growth that are obtained from the school’s state accountability score (i.e. State assigned school letter 
grade). 

 For teachers who work in multiple schools, they will receive the score of their primary school (the school where they spend the majority of their day).  For a teacher whose time 
is split equally between buildings, that teacher shall receive the score from the higher performing school. 
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b. 85% of a teacher’s rating must be derived from the Griffith Teacher Effectiveness Rubric 
i. The Griffith Teacher Effectiveness Rubric contains 3 weighted domains.  The following outlines the weight of each domain. 

 Domain 1: Purposeful Planning: 10% 

 Domain 2: Effective Instruction: 75% 

 Domain 3: Teacher Development and Communication: 15% 
ii. The Griffith Teacher Effectiveness Rubric contains indicators within each domain.  The indicators are scored in the following rating categories: 

 (A) Highly effective.  

 (B) Effective.  

 (C) Improvement necessary.  

 (D) Ineffective. 
3. The following guideline pertains to teachers in need of improvement and/or for teachers who receive a rating of “Improvement necessary” or “Ineffective”. 

a. The following determines a teacher as one “in need of improvement”: 
i. Observations, review of documentation, dialogue with stakeholders, etc. that reveal a pattern of unacceptable performance.  

b. Once the evaluator determines that a teacher is “in need of improvement”, then the following will occur: (refer to 3.d) 
c. The following circumstances may determine a teacher as one who receives a rating of “Improvement necessary” or “Ineffective”. 

i. Once the summative performance evaluation meeting is held with the teacher in spring to review the Teacher Effectiveness Rubric and that teacher rates a final score as “improvement 
necessary” or “ineffective”. 

ii. Once a final summative evaluation score for a teacher rates as “improvement necessary” or “ineffective”. 
d. For teachers in need of improvement and/or for teachers who receive a rating of “Improvement necessary” or “Ineffective”, evaluator’s will outline an improvement plan for that teacher. 

i. The improvement plan must state the specific indicators where improvement is necessary. 
ii. The improvement plan must contain a time frame for which improvement is expected.   The evaluator and the certificated employee shall develop a remediation plan of not more than 

ninety (90) school days in length to correct the deficiencies noted in the certificated employee's evaluation.  
iii. The improvement plan must require the use of the certificated employee's license renewal credits in professional development activities intended to help the certificated employee 

achieve an effective rating on the next performance evaluation.   
iv. Once the improvement plan is initiated, a follow-up short or long observation will be conducted by the evaluator. 

e. A teacher who receives a rating of ineffective may file a request for a private conference with the superintendent or the superintendent's designee not later than five (5)* school days after 
receiving notice that the teacher received a rating of ineffective. The teacher is entitled to a private conference with the superintendent or superintendent's designee and will receive 
documentation of the meeting followed up in writing not later than five (5)* school days. 

 

 

* If a timeframe is not met by an observer or administrator, the teacher has the right to invalidate any documentation.  If circumstances occur that may not permit the observer or administrator to meet the deadline, an agreement 

between the observer/administrator and teacher may be reached and documented in writing.   
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4. The following documentation will be available for staff: 
a. Documentation: 

i. Griffith Teacher Evaluation and Development Guidelines (this document). 
ii. Griffith Teacher Evaluation Rubric 

iii. Classroom Observation Form 
iv. Post Observation Notes Form 
v. Final Summative Performance Evaluation Score Form 

5. Miscellaneous situations 
a. Student teachers. 

i. All student teachers should be observed a minimum of two times during their student-teaching experience.   
ii. One observation should be conducted by the supervising teacher and another by a building administrator. 

iii. These observations along with a summative performance evaluation form should be completed and placed in the teacher’s personnel file to be forwarded to any potential employers. 
b. Temporary teachers. 

i. All temporary teachers should be observed a minimum of one time during their teaching experience. 
ii. One observation should be conducted by a building administrator. 

iii. All observations along with a summative performance evaluation form should be completed and placed in the teacher’s personnel file to be forwarded to any potential employers. 
6. A teacher evaluation committee shall be established to review the current teacher evaluation plan in order to make any necessary adjustments and/or clarifications.  This committee will meet at 

minimum one time per year. 
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Griffith Public Schools 

Griffith Teacher Evaluation and Development  

 

Teacher Effectiveness Rubric   

2016-2017 - Rubric 
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DOMAIN 1: PURPOSEFUL PLANNING 

DOMAIN 2: EFFECTIVE INSTRUCTION 

DOMAIN 3: TEACHER DEVELOPMENT AND COMMUNICATION 

CORE PROFESSIONALISM RUBRIC 

Taken from ‘Griffith Teacher Evaluation and Development - Guidelines’ 

a. 85% of a teacher’s rating must be derived from the Griffith Teacher Effectiveness Rubric 
i. The Griffith Teacher Effectiveness Rubric contains 3 weighted domains.  The following outlines the weight of each domain. 

 Domain 1: Purposeful Planning: 10% 

 Domain 2: Effective Instruction: 75% 

 Domain 3: Teacher Development and Communication: 15% 
ii. The Griffith Teacher Effectiveness Rubric contains indicators within each domain.  The indicators are scored in the following rating categories: 

 (A) Highly effective.  

 (B) Effective.  

 (C) Improvement necessary.  

 (D) Ineffective. 
 

  

Purposeful 
Planning, 10% 

Effective 
Instruction, 75% 

Teacher 
Development and 
Communication, 

15% 

Griffith Teacher Effectiveness Rubric 
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DOMAIN 1: PURPOSEFUL PLANNING 

Teachers use Indiana content area standards to develop a rigorous curriculum relevant for all students: building meaningful units of study, continuous assessments and a system for tracking student progress as well as plans for 

accommodations and changes in response to a lack of student progress.  

 
Competencies Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

1.1 Utilize 

Assessment 

Data to Plan 

At Level 4, a teacher fulfills the criteria for Level 3 and 

additionally: 

- Incorporates differentiated instructional strategies in 

planning to reach every student at his/her level of 

understanding 

Teacher uses prior assessment data to formulate:  

- Achievement goals, unit plans, AND lesson plans 

Teacher uses prior assessment data to formulate:  

- Achievement goals, unit plans, OR lesson plans, but not 

all of the above 

Teacher rarely or never uses prior 

assessment data when planning. 

1.2 Set Ambitious 

and 

Measurable 

Achievement 

Goals  

At Level 4, a teacher fulfills the criteria for Level 3 and 

additionally: 

- Plans an ambitious annual student achievement goal 

Teacher develops an annual student achievement goal 

that is: 

- Measurable;  

- Aligned to content standards; AND  

- Includes benchmarks to help monitor learning and 

inform interventions throughout the year 

Teacher develops an annual student achievement goal 

that is: 

- Measurable 

The goal may not: 

- Align to content standards; OR 

- Include benchmarks to help monitor learning and 

inform interventions throughout the year 

Teacher rarely or never develops 

achievement goals for the class OR 

goals are developed, but are 

extremely general and not helpful for 

planning purposes 

1.3 Develop 

Standards-

Based Unit 

Plans and 

Assessments 

At Level 4, a teacher fulfills the criteria for Level 3 and 

additionally: 

- Creates well-designed unit assessments that align with 

an end of year summative assessment (either state, 

district, or teacher created) 

- Anticipates student reaction to content; allocation of 

time per unit is flexible and/or reflects level of difficulty 

of each unit 

Based on achievement goals, teacher plans units by: 

- Identifying content standards that students will 

master in each unit 

-Creating assessments before each unit begins for 

backwards planning 

- Allocating an instructionally appropriate amount of 

time for each unit 

Based on achievement goals, teacher plans units by: 

- Identifying content standards that students will master 

in each unit 

 

Teacher may not: 

-Create assessments before each unit begins for 

backwards planning 

- Allocate an instructionally appropriate amount of time 

for each unit 

Teacher rarely or never plans units by 

identifying content standards that 

students will master in each unit OR 

there is little to no evidence that 

teacher plans units at all. 
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Competencies Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

1.4 Create 

Objective-

Driven Lesson 

Plans and 

Assessments  

At Level 4, a teacher fulfills the criteria for Level 3 and 

additionally: 

- Plans for a variety of differentiated instructional 

strategies, anticipating where these will be needed to 

enhance instruction 

- Incorporates a variety of informal assessments/checks 

for understanding as well as summative assessments 

where necessary and uses all assessments to directly 

inform instruction 

Based on unit plan, teacher plans daily lessons by:  

- Identifying lesson objectives that are aligned to state 

content standards. 

- Matching instructional strategies as well as 

meaningful and relevant activities/assignments to the 

lesson objectives 

- Designing formative assessments that measure 

progress towards mastery and inform instruction 

Based on unit plan, teacher plans daily lessons by:  

- Identifying lesson objectives that are aligned to state 

content standards 

- Matching instructional strategies and 

activities/assignments to the lesson objectives.  

 

Teacher may not: 

- Design assignments that are meaningful or relevant  

- Plan formative assessments to measure progress 

towards mastery or inform instruction. 

Teacher rarely or never plans daily 

lessons OR daily lessons are planned, 

but are thrown together at the last 

minute, thus lacking meaningful 

objectives, instructional strategies, or 

assignments. 

1.5 Track Student 

Data and 

Analyze 

Progress 

At Level 4, a teacher fulfills the criteria for Level 3 and 

additionally: 

- Uses daily checks for understanding for additional data 

points 

- Updates tracking system daily 

- Uses data analysis of student progress to drive lesson 

planning for the following day 

Teacher uses an effective data tracking system for:   

- Recording student assessment/ progress data 

- Analyzing student progress towards mastery and 

planning future lessons/units accordingly 

- Maintaining a grading system aligned to student 

learning goals 

Teacher uses an effective data tracking system for:  

- Recording student assessment/ progress data 

- Maintaining a grading system 

 

Teacher may not: 

- Use data to analyze student progress towards mastery 

or to plan future lessons/units 

- Have grading system that appropriately aligns with 

student learning goals 

Teacher rarely or never uses a data 

tracking system to record student 

assessment/progress data and/or has 

no discernable grading system 
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DOMAIN 2: EFFECTIVE INSTRUCTION 

Teachers facilitate student academic practice so that all students are participating and have the opportunity to gain mastery of the objectives in a classroom environment that fosters a climate of urgency and expectation around 

achievement, excellence and respect. 

Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 

Competency 2.1: 

 

 

 

Develop student 

understanding and mastery 

of lesson objectives / 

learning goals 

Teacher is highly effective at developing 

student understanding and mastery of 

lesson objectives 

Teacher is effective at developing student understanding 

and mastery of lesson objectives 

Teacher needs improvement at developing student 

understanding and mastery of lesson objectives 

Teacher is ineffective at developing student 

understanding and mastery of lesson 

objectives 

For Level 4, much of the Level 3 evidence is 

observed during the year, as well as some 

of the following: 

 

- Students can explain what they are 

learning and why it is important, beyond 

repeating the stated objective. Students 

demonstrate through work or comments 

that they understand this connection 

 

- Teacher effectively engages prior 

knowledge of students in connecting to 

lesson.  

- Objective is written in a student-friendly manner 

and/or explained to students in easy- to- understand 

terms 

 

- Importance of the objective is explained so that 

students understand why they are learning what they 

are learning 

 

 

- Lesson builds on students’ prior knowledge of key 

concepts and skills and makes this connection evident to 

students 

 

-  Lesson is well-organized to move students towards 

mastery of the objective 

- Objective is stated, but not in a student-friendly 

manner that leads to understanding 

 

 

- Teacher attempts explanation of importance of 

objective, but students fail to understand 

 

 

 

-  Lesson generally does not build on prior knowledge 

of students or students fail to make this connection 

 

 

- Organization of the lesson may not always be 

connected to mastery of the objective 

- There may not be a clear connection 

between the objective and lesson, or teacher 

may fail to make this connection for students. 

 

- Teacher may fail to discuss importance of 

objective or there may not be a clear 

understanding amongst students as to why the 

objective is important. 

 

- There may be no effort to connect objective 

to prior knowledge of students 

 

 

- Lesson is disorganized and does not lead to 

mastery of objective.   

Notes: 

1. One way in which an observer could effectively gather information to score this standard is through brief conversations with students (when appropriate). 

2. In some situations, it may not be appropriate to state the objective for the lesson (multiple objectives for various “centers”, early-childhood inquiry-based lesson, etc).  In these situations, the observer should assess whether or not students are 

engaged in activities that will lead them towards mastery of an objective, even if it is not stated. 
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Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 

Competency 2.2: 

 

 

 

Demonstrate and Clearly 

Communicate Content 

Knowledge to Students 

Teacher is highly effective at demonstrating and clearly 

communicating content knowledge to students 

Teacher is effective at demonstrating and clearly 

communicating content knowledge to students 

Teacher needs improvement at demonstrating and 

clearly communicating content knowledge to 

students 

Teacher is ineffective at demonstrating and 

clearly communicating content knowledge to 

students 

For Level 4, much of the Level 3 evidence is observed 

during the year, as well as some of the following: 

 

- Teacher fully explains concepts in as direct and 

efficient a manner as possible, while still achieving 

student understanding 

 

- Teacher effectively connects content to other content 

areas, students’ experiences and interests, or current 

events in order to make content relevant and build 

interest 

 

- Explanations spark student excitement and interest in 

the content 

 

- Students participate in each others’ learning of 

content through collaboration during the lesson 

 

- Students ask higher-order questions and make 

connections independently, demonstrating that they 

understand the content at a higher level 

- Teacher demonstrates content knowledge and 

delivers content that is factually correct  

 

- Content is clear, concise and well-organized 

 

 

 

- Teacher restates and rephrases instruction in 

multiple ways to increase understanding 

 

 

- Teacher emphasizes key points or main ideas in 

content 

 

 

- Teacher uses developmentally appropriate 

language and explanations 

 

- Teacher implements relevant instructional 

strategies learned via professional development 

-Teacher delivers content that is factually correct 

 

 

- Content occasionally lacks clarity and is not as 

well organized as it could be 

 

 

- Teacher may fail to restate or rephrase 

instruction in multiple ways to increase 

understanding 

 

- Teacher does not adequately emphasize main 

ideas, and students are sometimes confused about 

key takeaways 

 

- Explanations sometimes lack developmentally 

appropriate language 

 

- Teacher does not always implement new and 

improved instructional strategies learned via 

professional development 

 

- Teacher may deliver content that is factually 

incorrect 

 

- Explanations may be unclear or incoherent 

and fail to build student understanding of key 

concepts 

 

- Teacher continues with planned instruction, 

even when it is obvious that students are not 

understanding content 

 

- Teacher does not emphasize main ideas, 

and students are often confused about 

content 

 

- Teacher fails to use developmentally 

appropriate language 

 

- Teacher does not implement new and 

improved instructional strategies learned via 

professional development 

 

Notes:  

1. Content may be communicated by either direct instruction or guided inquiry depending on the context of the classroom or lesson. 

2.  If the teacher presents information with any mistake that would leave students with a significant misunderstanding at the end of the lesson, the teacher should be scored a Level 1 for this competency. 

3. Instructional strategies learned via professional development may include information learned during instructional coaching sessions as well as mandatory or optional school or district-wide PD sessions. 
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Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 

Competency 2.3: 

 

 

Engage students in 

academic content 

Teacher is highly effective at engaging 

students in academic content 

Teacher is effective at engaging students in academic 

content 

Teacher needs improvement at engaging students in 

academic content 

Teacher is ineffective at engaging students in 

academic content 

For Level 4, much of the Level 3 evidence is 

observed during the year, as well as some of 

the following: 

 

- Teacher provides ways to engage with 

content that significantly promotes student 

mastery of the objective 

 

- Teacher provides differentiated ways of 

engaging with content specific to individual 

student needs 

 

- The lesson progresses at an appropriate pace 

so that students are never disengaged, and 

students who finish early have something else 

meaningful to do 

 

 

-3/4 or more of students are actively engaged in 

content at all times and not off-task 

 

- Teacher provides multiple ways, as appropriate, of 

engaging with content, all aligned to the lesson 

objective 

 

 

- Ways of engaging with content reflect different 

learning modalities or intelligences 

 

- Teacher adjusts lesson accordingly to accommodate 

for student prerequisite skills and knowledge so that 

all students are engaged 

 

 

- ELL and IEP students have the appropriate 

accommodations to be engaged in content 

 

 

- Students work hard and are deeply active rather than 

passive/receptive (See Notes below for specific 

evidence of engagement) 

-  Fewer than 3/4 of students are engaged in content 

and many are off-task 

 

- Teacher may provide multiple ways of engaging 

students, but perhaps not aligned to lesson objective 

or mastery of content 

 

 

- Teacher may miss opportunities to provide ways of 

differentiating content for student engagement 

 

- Some students may not have the prerequisite skills 

necessary to fully engage in content and teacher’s 

attempt to modify instruction for these students is 

limited or not always effective 

 

- ELL and IEP students are sometimes given 

appropriate accommodations to be engaged in 

content 

 

- Students may appear to actively listen, but when it 

comes time for participation are disinterested in 

engaging 

- Fewer than 1/2 of students are engaged in 

content and many are off-task 

 

- Teacher may only provide one way of engaging 

with content OR teacher may provide multiple 

ways of engaging students that are not aligned 

to the lesson objective or mastery of content 

 

- Teacher does not differentiate instruction to 

target different learning modalities 

 

- Most students do not have the prerequisite 

skills necessary to fully engage in content and 

teacher makes no effort to adjust instruction for 

these students 

 

- ELL and IEP students are not provided with the 

necessary accommodations to engage in 

content 

- Students do not actively listen and are overtly 

disinterested in engaging. 

Notes: 

1. The most important indicator of success here is that students are actively engaged in the content.  For a teacher to receive credit for providing students a way of engaging with content, students must be engaged in that part of the lesson. 

2. Some observable evidence of engagement may include (but is not limited to): (a) raising of hands to ask and answer questions as well as to share ideas; (b) active listening (not off-task) during lesson; or (c) active participation in hands-on 

tasks/activities. 

3. Teachers may provide multiple ways of engaging with content via different learning modalities (auditory, visual, kinesthetic/tactile) or via multiple intelligences (spatial, linguistic, musical, interpersonal, logical-mathematical, etc).  It may also be 

effective to engage students via two or more strategies targeting the same modality. 
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Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 

Competency 2.4: 

 

Check for 

Understanding  

Teacher is highly effective at checking 

for understanding 

Teacher is effective at checking for understanding Teacher needs improvement at checking for understanding Teacher is ineffective at checking for understanding 

For Level 4, much of the Level 3 

evidence is observed during the year, as 

well as some of the following: 

 

- Teacher checks for understanding at 

higher levels by asking pertinent, 

scaffold questions that push thinking; 

accepts only high quality student 

responses (those that reveal 

understanding or lack thereof)  

 

- Teacher uses open-ended questions 

to surface common misunderstandings 

and assess student mastery of material 

at a range of both lower and higher-

order thinking 

- Teacher checks for understanding at almost all 

key moments (when checking is necessary to 

inform instruction going forward)  

 

- Teacher uses a variety of methods to check for 

understanding that are successful in capturing an 

accurate “pulse” of the class’s understanding 

 

 

- Teacher uses wait time effectively both after 

posing a question and before helping students 

think through a response 

  

 

- Teacher doesn’t allow students to “opt-out” of 

checks for understanding and cycles back to these 

students 

 

-  Teacher systematically assesses every student’s 

mastery of the objective(s) at the end of each 

lesson through formal or informal assessments 

(see note for examples) 

- Teacher sometimes checks for understanding of content, but 

misses several key moments 

 

 

- Teacher may use more than one type of check for 

understanding, but is often unsuccessful in capturing an 

accurate “pulse” of the class’s understanding 

 

 

-  Teacher may not provide enough wait time after posing a 

question for students to think and respond before helping 

with an answer or moving forward with content 

 

 

- Teacher sometimes allows students to "opt-out" of checks 

for understanding without cycling back to these students  

 

 

- Teacher may occasionally assess student mastery at the end 

of the lesson through formal or informal assessments. 

- Teacher rarely or never checks for understanding of 

content, or misses nearly all key moments 

 

 

-Teacher does not check for understanding, or uses 

only one ineffective method repetitively to do so, 

thus rarely capturing an accurate "pulse" of the 

class's understanding  

 

- Teacher frequently moves on with content before 

students have a chance to respond to questions or 

frequently gives students the answer rather than 

helping them think through the answer. 

 

- Teacher frequently allows students to "opt-out" of 

checks for understanding and does not cycle back to 

these students  

 

- Teacher rarely or never assesses for mastery at the 

end of the lesson 

 

Notes: 

1. Examples of times when checking for understanding may be useful are: before moving on to the next step of the lesson, or partway through independent practice. 

2. Examples of how the teacher may assess student understanding and mastery of objectives: 

• Checks for Understanding: thumbs up/down, cold-calling 

• Do Now’s, Turn and Talk/ Pair Share, Guided or Independent Practice, Exit Slips 
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Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 

Competency 2.5: 

 

Modify Instruction As 

Needed  

Teacher is highly effective at modifying 

instruction as needed  

Teacher is effective at modifying instruction as 

needed  

Teacher needs improvement at modifying instruction as 

needed  

Teacher is ineffective at modifying instruction as 

needed  

For Level 4, much of the Level 3 evidence is 

observed during the year, as well as some 

of the following: 

 

- Teacher anticipates student 

misunderstandings and preemptively 

addresses them 

 

- Teacher is able to modify instruction to 

respond to misunderstandings without 

taking away from the flow of the lesson or 

losing engagement 

- Teacher makes adjustments to instruction based 

on checks for understanding that lead to increased 

understanding for most students 

 

 

- Teacher responds to misunderstandings with 

effective scaffolding techniques 

 

 

 

- Teacher doesn’t give up, but continues to try to 

address misunderstanding with different 

techniques if the first try is not successful 

- Teacher may attempt to make adjustments to 

instruction based on checks for understanding, but these 

attempts may be misguided and may not increase 

understanding for all students 

 

- Teacher may primarily respond to misunderstandings by 

using teacher-driven scaffolding techniques (for example, 

re-explaining a concept), when student-driven techniques 

could have been more effective 

 

- Teacher may persist in using a particular technique for 

responding to a misunderstanding, even when it is not 

succeeding 

- Teacher rarely or never attempts to adjust 

instruction based on checks for understanding, and 

any attempts at doing so frequently fail to increase 

understanding for students 

 

- Teacher only responds to misunderstandings by 

using teacher-driven scaffolding techniques 

 

 

 

- Teacher repeatedly uses the same technique to 

respond to misunderstandings, even when it is not 

succeeding 

Notes:  

1. In order to be effective at this competency, a teacher must have at least scored a 3 on competency 2.4 - in order to modify instruction as needed, one must first know how to check for understanding. 

2.  A teacher can respond to misunderstandings using “scaffolding” techniques such as: activating background knowledge, asking leading questions, breaking the task into small parts, using mnemonic devices or analogies, using manipulatives or 

hands-on models, using “think aloud”, providing visual cues, etc. 
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Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 

Competency 2.6: 

 

Develop Higher Level 

of Understanding 

through Rigorous 

Instruction and Work  

Teacher is highly effective at developing a higher 

level of understanding through rigorous instruction 

and work 

Teacher is effective at developing a higher level 

of understanding through rigorous instruction 

and work 

Teacher needs improvement at developing a 

higher level of understanding through rigorous 

instruction and work 

Teacher is ineffective at developing a higher level of 

understanding through rigorous instruction and work 

For Level 4, much of the Level 3 evidence is observed 

during the year, as well as some of the following: 

 

- Lesson is accessible and challenging to all students 

 

- Students are able to answer higher-level questions 

with meaningful responses 

 

- Students pose higher-level questions to the teacher 

and to each other 

 

- Teacher highlights examples of recent student work 

that meets high expectations; Insists and motivates 

students to do it again if not great 

 

-  Teacher encourages students’ interest in learning 

by providing students with additional opportunities 

to apply and build skills beyond expected lesson 

elements (e.g. extra credit or enrichment 

assignments) 

- Lesson is accessible and challenging to almost 

all students 

 

- Teacher frequently develops higher-level 

understanding through effective questioning 

 

 

- Lesson pushes almost all students forward 

due to differentiation of instruction based on 

each student's level of understanding  

 

- Students have opportunities to meaningfully 

practice, apply, and demonstrate that they are 

learning 

 

 

-  Teacher shows patience and helps students 

to work hard toward mastering the objective 

and to persist even when faced with difficult 

tasks 

- Lesson is not always accessible or challenging for 

students 

 

 - Some questions used may not be effective in 

developing higher-level understanding (too 

complex or confusing) 

 

- Lesson pushes some students forward, but 

misses other students due to lack of differentiation 

based on students’ level of understanding 

 

- While students may have some opportunity to 

meaningfully practice and apply concepts, 

instruction is more teacher-directed than 

appropriate 

 

- Teacher may encourage students to work hard, 

but may not persist in efforts to have students 

keep trying 

- Lesson is not aligned with developmental level of 

students (may be too challenging or too easy) 

 

- Teacher may not use questioning as an effective 

tool to increase understanding.  Students only show 

a surface understanding of concepts. 

 

- Lesson rarely pushes any students forward.  

Teacher does not differentiate instruction based on 

students’ level of understanding. 

 

- Lesson is almost always teacher directed.  Students 

have few opportunities to meaningfully practice or 

apply concepts. 

 

 

- Teacher gives up on students easily and does not 

encourage them to persist through difficult tasks 

Notes: 

1. Examples of types of questions that can develop higher-level understanding: 

• Activating higher levels of inquiry on Bloom’s taxonomy (using words such as “analyze”, “classify”, “compare”, “decide”, “evaluate”, “explain”, or “represent”) 

• Asking students to explain their reasoning 

• Asking students to explain why they are learning something or to summarize the main idea 

• Asking students to apply a new skill or concept in a different context 

• Posing a question that increases the rigor of the lesson content 

• Prompting students to make connections to previous material or prior knowledge 

2. Higher-level questioning should result in higher-level student understanding.  If it does not, credit should not be given. 

3. Challenging tasks rather than questions may be used to create a higher-level of understanding, and if successful, should be credited in this competency 

4. The frequency with which a teacher should use questions to develop higher-level understanding will vary depending on the topic and type of lesson. 
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Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 

Competency 2.7: 

 

Classroom 

Management 

 

Teacher is highly effective at classroom 

management 

Teacher is effective at classroom management Teacher needs improvement at classroom 

management 

Teacher is ineffective at classroom management 

For Level 4, much of the Level 3 evidence is 

observed during the year, as well as some of the 

following: 

 

-  Routines, transitions, and procedures are 

well-executed.  Students know what they are 

supposed to be doing and when without 

prompting from the teacher 

 

- Students are always engaged in meaningful 

work while waiting for the teacher (for example, 

during attendance) 

 

- Students share responsibility for operations 

and routines and work well together to 

accomplish these tasks 

 

- All students are on-task and follow instructions 

of teacher without much prompting 

 

- Disruptive behaviors and off-task 

conversations are rare; When they occur, they 

are always addressed without major 

interruption to the lesson 

- Students arrive on-time and are aware of the 

consequences of arriving late (unexcused)   

 

- Class starts on-time 

 

- Routines, transitions, and procedures are well-

executed.  Students know what they are supposed 

to be doing and when with minimal prompting from 

the teacher 

 

- Students are only ever not engaged in meaningful 

work for brief periods of time (for example, during 

attendance) 

 

- Teacher delegates time between parts of the 

lesson appropriately so as best to lead students 

towards mastery of objective 

 

- Almost all students are on-task and follow 

instructions of teacher without much prompting 

 

 

- Disruptive behaviors and off-task conversations 

are rare; When they occur, they are almost always 

addressed without major interruption to the lesson. 

- Some students consistently arrive late (unexcused) 

for class without consequences 

 

- Class may consistently start a few minutes late 

 

- Routines, transitions, and procedures are in place, 

but require significant teacher direction or prompting 

to be followed 

 

 

- There is more than a brief period of time when 

students are left without meaningful work to keep 

them engaged 

 

- Teacher may delegate lesson time inappropriately 

between parts of the lesson 

 

 

- Significant prompting from the teacher is necessary 

for students to follow instructions and remain on-task 

 

 

-  Disruptive behaviors and off-task conversations 

sometimes occur; they may not be addressed in the 

most effective manner and teacher may have to stop 

the lesson frequently to address the problem. 

- Students may frequently arrive late (unexcused) 

for class without consequences 

 

- Teacher may frequently start class late.  

 

- There are few or no evident routines or 

procedures in place.  Students are unclear about 

what they should be doing and require significant 

direction from the teacher at all times 

 

- There are significant periods of time in which 

students are not engaged in meaningful work 

 

 

- Teacher wastes significant time between parts 

of the lesson due to classroom management. 

 

 

- Even with significant prompting, students 

frequently do not follow directions and are off-

task 

 

- Disruptive behaviors and off-task conversations 

are common and frequently cause the teacher to 

have to make adjustments to the lesson. 

Notes: 

1. The overall indicator of success here is that operationally, the classroom runs smoothly so that time can be spent on valuable instruction rather than logistics and discipline.  

2. It should be understood that a teacher can have disruptive students no matter how effective he/she may be.  However, an effective teacher should be able to minimize disruptions amongst these students and when they do occur, handle them 

without detriment to the learning of other students. 
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Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

 

Competency 2.8: 

 

Create Classroom 

Culture of Respect and 

Collaboration 

Teacher is highly effective at creating a 

classroom culture of respect and collaboration 

Teacher is effective at creating a classroom culture 

of respect and collaboration 

Teacher needs improvement at creating a classroom 

culture of respect and collaboration 

Teacher is ineffective at creating a classroom 

culture of respect and collaboration 

For Level 4, much of the Level 3 evidence is 

observed during the year, as well as some of the 

following: 

 

- Students are invested in the academic success 

of their peers as evidenced by unprompted 

collaboration and assistance 

 

- Students reinforce positive character and 

behavior and discourage negative behavior 

amongst themselves 

- Students are respectful of their teacher and peers 

 

 

 

- Students are given opportunities to collaborate 

and support each other in the learning process 

 

 

 

- Teacher reinforces positive character and behavior 

and uses consequences appropriately to discourage 

negative behavior 

 

- Teacher has a good rapport with students, and 

shows genuine interest in their thoughts and 

opinions 

 

- Teacher celebrates and praises high quality work. 

- Students are generally respectful of their teacher and 

peers, but may occasionally act out or need to be 

reminded of classroom norms 

 

- Students are given opportunities to collaborate, but 

may not always be supportive of each other or may 

need significant assistance from the teacher to work 

together 

 

- Teacher may praise positive behavior OR enforce 

consequences for negative behavior, but not both 

 

 

- Teacher may focus on the behavior of a few 

students, while ignoring the behavior (positive or 

negative) of others 

 

- Teacher may celebrate work of some, but not others. 

- Students are frequently disrespectful of teacher 

or peers as evidenced by discouraging remarks or 

disruptive behavior 

 

- Students are not given many opportunities to 

collaborate OR during these times do not work 

well together even with teacher intervention 

                                                                                         

- Teacher rarely or never praises positive 

behavior 

 

                                                                                         

- Teacher rarely or never addresses negative 

behavior 

- High quality work is rarely or never displayed in 

the classroom. 

 

Notes: 

1. If there is one or more instances of disrespect by the teacher toward students, the teacher should be scored a Level 1 for this standard. 

2. Elementary school teachers more frequently will, and are sometimes required to have, expectations, rewards, and consequences posted visibly in the classroom.  Whether or not these are visibly posted, it should be evident within the culture of 

the classroom that students understand and abide by a set of established expectations and are aware of the rewards and consequences of their actions. 
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Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

Competency 2.9 
 
Incorporating 
technology into the 
learning environment 
 
*Not all observed lessons 
will require technology. The 
teacher must be evaluated in 
a manner relative to lesson 
intent. 
 
*Technology is defined as 
any tool or material used to 
support instruction and 
student learning. 

Teacher is highly effective at incorporating 

technology. 

Teacher is effective at incorporating technology. Teacher needs improvement at incorporating 

technology. 

Teacher is ineffective at incorporating 

- Teacher uses technology to purposefully 
enhance student learning. 
 

- Technology is used as ‘modification’ or 
‘redefinition’. 
 

- Redefinition = Technology allows for 
creation of new tasks previously 
inconceivable. 
For redefinition example, the students may 
Sketchnote their notes and create a 
dynamic visual presentation of their notes 
to be shared with peers. 
 

 
 

- Teacher uses technology to purposefully 
enhance student learning. 
 

- Technology is not only used as ‘substitution’ 
for other materials but also as ‘augmentation’ 
and ‘modification’.   
 

- Augmentation= Technology is a tool substitute 
with some improvement. 
For augmentation example, instead of taking 
notes on the computer, the student uses a 
shared note app such as Padlet or Today’s 
Meet where other students can view and 
comment on notes. 
 

- Modification = Technology allows for lesson 
redesign.   
For modification example, instead of taking 
notes, students use notability to take notes 
incorporating graphics, charts, and design 
elements.  They may share the notes in a 
shared feature such as Dropbox. 
 

 
 

- Teacher uses technology in a manner that does 
not enhance student learning. 
 

- Technology is used primarily as a ‘substitution’ 
for other materials.   
 

- Substitution = technology is a tool substitute with 
no functional change. 
For example, instead of taking notes, the 
students type notes on a computer using 
Microsoft Word. 
 

- The teacher does not try new technology. 
 

- The teacher has no plan for technology use. 
 

- The teacher views technology as a waste of 
time and not productive for improving 
student learning. 
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Competency Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

Competency 2.10: 
 
Teaching students with 
varied needs: 
 

Teacher is highly effective at teaching students 

with varied needs. 

Teacher is effective at teaching students with varied 

needs. 

Teacher needs improvement at teaching students with 

varied needs. 

Teacher is ineffective at teaching students with 

varied needs. 

For Level 4, much of the Level 3 evidence is 
observed during the year, as well as some of the 
following: 
- This teacher works with the special 

education teacher in designing effective 
lessons and assignments.   
 

- Services are always implemented as 
identified in IEPs and 504s. 
 

- Services are always implemented as identified 
in IEPs and 504s. 
 

- The teacher plans for the needs of students 
who come from environments that offer little 
support for schooling. 
 

- When communicating with home, the teacher 
considers family and language resources. 

- Services are usually implemented as identified in 
IEPs and 504s. 
 

- This teacher is aware of the obstacles that 
students in the class must battle. 
 

- Teacher fails to provide the services 
identified in students’ IEPs and 504s. 

 

 

Notes: 

1. Examples of planning for needs of students who come from environments that offer little support 

• Offering extra tutoring opportunities throughout the day. 

• Providing materials such as textbook for the student to have at home. 
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DOMAIN 3: TEACHER DEVELOPMENT AND COMMUNICATION 

Teachers develop and sustain teaching and communication skills to enhance the learning experience for their specific students as well as the entire school community. 

Competencies Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

3.1 Contribute to 

School Culture 

At Level 4, a teacher fulfills the criteria for Level 3 

and additionally may: 

- Seek out leadership roles  

- Go above and beyond in dedicating time for 

students and peers outside of class 

Teacher will: 

- Contribute ideas and expertise to further the 

schools' mission and initiatives 

- Dedicate time efficiently, when needed, to helping 

students and peers outside of class 

Teacher will: 

- Contribute occasional ideas and expertise to further 

the school's mission and initiatives 

 

Teacher may not: 

-  Frequently dedicates time to help students and peers 

efficiently outside of class 

Teacher rarely or never contributes ideas 

aimed at improving school efforts.  Teacher 

dedicates little or no time outside of class 

towards helping students and peers. 

3.2 Seek Professional 

Skills and 

Knowledge 

At Level 4, a teacher fulfills the criteria for Level 3 

and additionally may: 

- Regularly share newly learned knowledge and 

practices with others 

- Seek out opportunities to lead professional 

development sessions 

Teacher will: 

- Actively pursue opportunities to improve 

knowledge and practice 

- Seek out ways to implement new practices into 

instruction, where applicable 

- Welcome constructive feedback to improve 

practices 

- The teacher reflects on teaching practices, and, 

when asked, can explain the strengths and 

weaknesses of specific lessons and units, the 

alignment of the assessment tasks, the learning 

goals for any lesson, and their strengths and 

opportunities for growth as a teacher. 

Teacher will: 

- Attend all mandatory professional development 

opportunities 

 

Teacher may not: 

- Actively pursue optional professional development 

opportunities 

- Seek out ways to implement new practices into 

instruction 

- Accept constructive feedback well 

Teacher rarely or never attends 

professional development opportunities.  

Teacher shows little or no interest in new 

ideas, programs, or classes to improve 

teaching and learning  

3.3 Effective Student 

Communication 

 

At Level 4, a teacher fulfills the criteria for Level 3 
and additionally: 
- Teacher builds student interests into lessons. 

- Teacher’s explanation of content is 
imaginative and connects with students’ 
knowledge and experience.   
 
 

- Teacher is always positive with and interested 

in students.   

- Teacher has side discussions with students 

about events in their lives.  Teacher 

compliments students regarding academic and 

personal accomplishments. 

- Teacher makes the purpose of the lesson or 
unit clear, including where it is situated within 
broader learning, linking that purpose to 
student interests. 

- Teacher maintains confidentiality. 

- Teacher is generally positive with students 
(smiles, nods, (etc.) at students when 
appropriate). 

- Teacher’s response to misbehavior is, for the 
most part, sensitive to students’ individual needs. 

- Teacher’s directions and procedures are usually 
clear to students but only occasionally anticipate 
possible student misunderstanding. 

- Teacher maintains confidentiality. 
 

- Teacher shows no interest in his or 

her students’ personal matters when 

presented by students. 

- Teacher is not sure whether his or 

her communication is clear. 

- Teacher fails to maintain 
confidentiality. 
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Competencies Highly Effective (4) Effective (3) Improvement Necessary (2) Ineffective (1) 

3.4 Effective 

Parent/Guardian 

Communication 

 

At Level 4, a teacher fulfills the criteria for Level 3 
and additionally: 
- Teacher’s efforts to engage families in the 

instructional program are frequent and 
successful.  

- Teacher proactively reaches out to parents in 
a variety of ways to engage them in student 
learning, creating opportunities for positive 
relationships with families and homes. 

- Teacher frequently provides information to 
families about instructional programs and 
updated student progress. 

 

- Teacher proactively reaches out to parents 
and responds promptly to their concerns. 

- Teacher shows great sensitivity and respect 
for family and community culture, values, and 
beliefs. 

- Interactions with parents are always 
professional. 

- Teacher provides information to families 
about instructional programs and updated 
student progress. 

- Teacher maintains confidentiality. 
- Teacher ensures that parents hear positive 

news about their children. 

- Teacher usually responds to parent concerns. 
- Teacher usually shows sensitivity and respect for 

family and community culture, values, and 
beliefs. 

- Interactions with parents are usually professional. 
- Teacher provides information to families about 

programs and updated student progress. 
- Teacher maintains confidentiality. 

 

- Teacher rarely or never reaches out 
to parents. 

- Teacher frequently does not respond 
to parent concerns. 

- Teacher is often insensitive to the 
culture and beliefs of students’ 
families. 

- Teacher fails to maintain 
confidentiality. 
 

3.5 Effective staff 

communication 

 

At Level 4, a teacher fulfills the criteria for Level 3 
and additionally: 
- When prompted, teacher coaches peers 

through difficult situations. 
- Teacher takes on leadership roles within 

collaborative groups such as Professional 
Learning Communities. 

- Teacher goes above and beyond in 
collaborating with staff. 
 

- Teacher participates in opportunities to work 
with and learn from others, and asks for 
assistance when needed. 

- Teacher is professional with all staff members 
in the corporation. 

- Teacher maintains confidentiality. 
- Teacher comes to all meetings prepared with 

the proper information (i.e. student 
information at IEP meetings). 

- Teacher addresses concerns with proper staff 
members in the appropriate setting. 

- Teacher participates in opportunities to work 
with and learn from others but may not ask for 
assistance when needed. 

- Teacher is usually professional with all staff 
members in the corporation. 

- Teacher may not always be prepared for 
meetings. 

- Teacher maintains confidentiality. 

- Teacher rarely or never participates 
in opportunities to work with others.   

- Teacher works in isolation and is not 
a team player. 

- Teacher gossips about other staff 
members. 

- Teacher fuels negativity. 
- Teacher fails to maintain 

confidentiality. 
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CORE PROFESSIONALISM RUBRIC 

These indicators illustrate the minimum competencies expected in any profession. These are separate from the other sections in the rubric because they have little to do with teaching and 
learning and more to do with basic employment practice.  Teachers are expected to meet these standards.  If they do not, it will affect their overall rating negatively.  
  

Indicator 

Does Not Meet 

Standard  Meets Standard  

1 Attendance Individual  demonstrates a pattern of 

unexcused absences. 

Individual has not demonstrated a 

pattern of unexcused absences. 

2 On-Time Arrival Individual demonstrates a pattern of 

unexcused late arrivals (late arrivals 

that are in violation of procedures set 

forth by local school policy and by the 

relevant collective bargaining 

agreement) 

Individual has not demonstrated a 

pattern of unexcused late arrivals 

(late arrivals that are in violation of 

procedures set forth by local school 

policy and by the relevant collective 

bargaining agreement) 

3 Policies and Procedures Individual demonstrates a pattern of 

failing to follow state, corporation, 

and school policies and procedures 

(e.g. procedures for submitting 

discipline referrals, policies for 

appropriate attire, etc) 

Individual demonstrates a pattern of 

following state, corporation, and 

school policies and procedures (e.g. 

procedures for submitting discipline 

referrals, policies for appropriate 

attire, etc) 

4 Respect Individual demonstrates a pattern of 

failing to interact with students, 

colleagues, parents/guardians, and 

community members in a respectful 

manner 

Individual demonstrates a pattern of 

interacting with students, colleagues, 

parents/guardians, and community 

members in a respectful manner 

 

 


