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HAMILTON SOUTHEASTERN SCHOOLS 
Evaluation Plan Introduction 
Hamilton Southeastern Schools has implemented the HSE Talent Development System 
(TDS) in compliance with Indiana Law.  This TDS replaces the previous system. 
A Committee of HSE teachers and administrators worked collaboratively to create the 
system to provide meaningful feedback and data for teacher professional growth.  
Each year at our opening day building meetings, principals will present teachers with 
detailed information about the system which can be found in the Administrator and 
Teacher Guidebook. The Guidebook has been distributed electronically and is posted 
on the HSE Website. Principals will explain the basic responsibilities, requirements, and 
timelines that teachers, administrators, and other observers/evaluators will need to 
complete as the year progresses. The Board of School Trustees is informed of the 
process in a public meeting.  
HSE Principals and Administrators will serve as the primary evaluators for certified staff 
and use the Standards for Success (SFS) program to gather observation and evaluation 
data. Administrators have received training by the Indiana University based, Indiana 
Teacher Appraisal and Support System (INTASS) throughout the school year.  
We appreciate the hard work of the committee and the feedback of all staff who 
contributed to the development and revision of the system.  
Sincerely, 
HSE Schools 
 
The following resources were used to inform the contents of this document: 
 
American School Counselor Association (2014).  Mindsets and behaviors for student success: 
     K-12 college-and career-readiness standards for every student.  Alexandria, VA: Author. 
 
ASCA Ethical Standards for School Counselors.  (2016).  Retrieved American School Counselor  

Association website:    
https://www.schoolcounselor.org/asca/media/asca/Ethics/EthicalStandards2016.pdf           

     
Future Ready Schools.  Empowering leadership for school librarians through innovative professional  
     practice.  Retrieved from  
     https://futureready.org/wp-content/uploads/2017/01/Library_flyer_download.pdf 
 
Indiana Department of Education.  How to calculate a-f school grades.  Retrieved from  
     https://www.doe.in.gov/sites/default/files/accountability/how-calculate-f-school-grades-04-27-2016.pdf 
 
Indiana Department of Education.  Professional school counselor effectiveness rubric.  Retrieved from  
     https://www.doe.in.gov/sites/default/files/student-assistance/counselor-evaluation-tool-indiana-final.pdf  
 
INTASS:  Indiana Teacher Appraisal and Support System.  (2014).  INTASS Standards for teacher 
     evaluator knowledge and skill.  Retrieved from Indiana University, Center on Education and Lifelong 
     Learning website:  https://www.teacherevaluation.indiana.edu/styles/intass/defiles/INTASS_Evaluator_Standards.pdf 

 
Loertscher, D. V. (2018). NATIONAL SCHOOL LIBRARY Standards FOR LEARNERS, SCHOOL 
     LIBRARIANS, AND SCHOOL LIBRARIES. Teacher Librarian, 45(3), 36-71. 
 
Marzano, R. J., & Toth, M. D. (2013). Teacher evaluation that makes a difference: A new model for 
     teacher growth and student achievement. ASCD. 
 

https://www.schoolcounselor.org/asca/media/asca/Ethics/EthicalStandards2016.pdf
https://futureready.org/wp-content/uploads/2017/01/Library_flyer_download.pdf
https://www.doe.in.gov/sites/default/files/accountability/how-calculate-f-school-grades-04-27-2016.pdf
https://www.doe.in.gov/sites/default/files/student-assistance/counselor-evaluation-tool-indiana-final.pdf
https://www.teacherevaluation.indiana.edu/styles/intass/defiles/INTASS_Evaluator_Standards.pdf
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The Coaching Tools Company.  Nail that goal-SMART Goal.  Retrieved from The Coaching Tools  
     Website:  https://www.thecoachingtoolscompany.com/products/nail-that-goal/  
 
Zemelman, S., Daniels, H., & Hyde, A. A. (2012). Best practice: Bringing standards to life in America's 
    classrooms. Heinemann. 
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HSE Talent Development System Summary 
 

Teachers, administrators, and all staff are vital to the success of students.  School effectiveness and school 

improvement depends on the talent development of teachers/staff.  Hamilton Southeastern Schools is committed to 

continuous growth and learning for both students, teachers, and all staff.  The talent development of all teachers and 

staff in Hamilton Southeastern Schools is based on the disciplines that are described in the Hamilton Southeastern 

Schools Talent Development System Guidebook. 

 

The following bullet points summarize the major components of the HSE plan: 
 

• Every certified teacher/staff will be evaluated annually and determined to be at one of the following levels in 
each discipline: 

(4) Innovating (Mastery) 

(3) Applying  (Regular Practice)  
(2) Developing  (Initial Use) 
(1) Beginning  (Learning) 

 

• Teacher level will be informed by use of the HSE Talent Development System according to the following category 
weights: 

 

Discipline 1 – Professional Growth 

and Leadership 

Discipline 2 – Best Practices for 

Teaching and Learning 

Discipline 3 – Collegiality and 

Professionalism 

10% 75% 15% 

 

• Teacher ratings for the STUDENT LEARNING COMPONENT must be informed by Individual Growth Model (IGM) 
data where available.  Teachers will be placed in one of two groups based on the types of student learning data 
each teacher has available.  The groups and respective percentages are as follows: 

 

Group 

(SFS) 

Applicable Teacher/Staff Talent Development 

System 

School 

Grade 

IGM 

(ILEARN) 

A (TBD) IGM 90% 5% 5% 

B (TBD) Non-IGM and/or No Classroom 95% 5%  

 

• Teacher/staff and evaluator will coordinate the approval of collaboratively determined specific goals and the 
criteria for attainment of those goals along with the appropriate assessment instruments chosen to measure 
student growth. 

 

• The teacher/staff and evaluator will meet at the beginning of the school year and in the second semester to 
determine growth in the three disciplines (summative review).  A mid-year check-in is optional and may be 
initiated by either the teacher/staff or the administrator (formative review). 

 

• All observations involving the recording of performance data will result in feedback within ten (10) business 
days. 

 

• One (1) extended observation will be conducted annually by a trained evaluator for each certified 
teacher/staff.  These will last a minimum of 40 minutes and will be an agreed upon date and time established 
by the teacher/evaluator. Administrators may choose to perform additional extended observations which will 
have an agreed upon date and time. 
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• In addition to the extended observation, trained evaluators will also provide minimally one (1) short observation 
to be conducted annually and last at least 10 minutes in length. 

 

• Observations meeting the minimum expectations for extended and short observations must be recorded in 
Standard for Success (SFS).  

 

• Teacher/staff may receive observations beyond the minimum number required by the HSE TDS plan and may 
receive additional support and/or be placed on an individualized professional development plan if more 
intensive support is needed.   

 

• Teacher/staff may receive additional observations at the teacher/staff member’s request.  Teachers/staff may 
submit artifacts as evidence to be considered by their evaluator(s). 

 

Indiana Code 
Hamilton Southeastern Schools has worked to create a fair, credible, and accurate annual evaluation system to 

differentiate teacher, staff, and principal performance and to support professional growth.  The HSE model, in 

compliance with Indiana code, meets the following criteria as required by state statute: 
 

• Be annual: Every teacher, regardless of experience, deserves meaningful feedback on his or her performance 
on an annual basis. 

 

• Include Student Growth Data: Evaluations should be student-focused.  First and foremost, an effective 
teacher helps students make academic progress.  A thorough evaluation system includes student growth 
data. Where Indiana Growth Model (IGM) data is available, it must be the primary measure of student 
learning. 

 

• Include Four Categories: When the final performance levels are determined the following chart will be used 
for state reporting requirements. 

(4) Innovating =  Highly Effective 

(3) Applying =  Effective 

(2) Developing = Improvement Necessary 

(1) Beginning =  Ineffective 

 
Performance Levels 
Each evaluator will determine and communicate the level of performance of each teacher at the end of the school year 

as one of four performance levels: 
 

• Innovating: An “Innovating” teacher/staff member consistently displays mastery and has demonstrated 
excellence, as determined by a trained evaluator in locally selected competencies reasonably believed to 
be highly correlated with positive student learning outcomes.   
 

• Applying: An “Applying” teacher/staff member consistently displays regular practice of locally selected 
competencies reasonably believed to be highly correlated with positive student learning outcomes, as 
determined by a trained evaluator.  

 

• Developing: A “Developing” teacher/staff member displays initial use of locally selected competencies 
reasonably believed to be highly correlated with positive student learning outcomes but requires more 
consistent practice and improved performance before acceptable expectations are met, as determined by 
a trained evaluator.  
 

• Beginning: A “Beginning” teacher/staff member does not display use of locally selected competencies 
reasonably believed to be highly correlated with positive student learning outcomes, as determined by a 
trained evaluator.   
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Teacher/staff members receiving determination of “Developing or Beginning” levels of performance will be provided 

an individualized professional development plan to remediate areas where improvement is needed.  License renewal 

credits will be offered the teacher for his/her completion of professional development opportunities provided to 

remediate areas for improvement.  The teacher may request a private conference with the superintendent within 10 

days following a summative level of “Beginning” where the teacher/staff member has failed to make needed 

improvement through participation in his/her individualized professional development plan.  Every effort will be made 

to assure that students will not be assigned to teachers determined to be at a “Beginning” level for two consecutive 

years.  Parents will be informed by written communication should a student be assigned a teacher determined to be at 

a “Beginning” level for two consecutive years. 
 

PROFESSIONAL PRACTICE 
 

• Promotes professional growth for teachers/staff members at all levels of performance: The system is 
designed to include personal reflection on practice, yearly “growth mindset” goal-setting, skill building, and 
a focus on meaningful measures of student growth resulting in continuous improvement and quality 
experiences for students. 
 

• Provides clear expectations for teachers: The system defines and prioritizes the actions and competencies 
that are proven to promote high level of student achievement.  Indicators serve as examples of best practice. 

 

• Supports a measurable, meaningful, and manageable system for professional growth: The system provides 
the foundation for accurately assessing teacher performance in three disciplines focusing on specific 
competencies.   

 

• Identifies areas of professional development:  The system provides a framework for every teacher/staff 
member to identify professional development priorities. 

 

Overview of the HSE Talent Development System by Discipline 

Indicators under each discipline/competency serve as examples of best practice for the teacher and should not be 

considered a checklist to be observed on every classroom visit. 
 

Discipline 1: Professional Growth and Leadership 

Professional Growth Indicators: 

 

• Discuss with your administrator to create a Professional Growth Plan 
o Collaboratively develop up to two goals 
o Work together to determine the skills necessary to achieve your goals       
o Collaboratively develop a plan to gain the skills needed to achieve your goals.  
o Discuss with administrator how you can demonstrate evidence of your growth process. 

 
Leadership Indicators:    

• Seeks opportunities to support other staff members and/or students through coaching, discussion, and/or 

collaboration 

• Pursues opportunities for professional development    

• Implements and/or shares newly learned knowledge and practices with others  

• Makes changes and takes risks to ensure student success 
 

Discipline 2: Best Practice for Teaching and Learning  

 

2.1 Student Centered Approaches – Differentiation/Authenticity/Relevancy and Rigor/Student Voice 

Indicators:  

• Sets high expectations for students of all levels.  
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• Differentiates instruction to challenge each student at an appropriate level of difficulty based on each 

student's level of knowledge, skills, and understanding. 

• Addresses student misunderstanding with different techniques and strategies to lead student to success.    

• Utilizes a variety of instructional strategies and activities appealing to multiple learning styles, learning 

modalities or intelligences. 

• Uses strategies that actively involve students in the learning process including student voice and choice by 

utilizing student ideas and inquiry to enhance learning experiences.  

• Initiates verbal contact with a high percentage of students within an educational experience maximizing 

student contact time.  

• Assists students in their own development of higher level questioning skills to both teachers and peers.  

• Provides students authentic opportunities to actively and meaningfully practice, apply, and demonstrate 

their learning through assigned work.  

• Provides appropriate support and accommodations to ensure engagement and inclusion of students with 

special needs.  

 

2.2 Content and Curriculum - Standards-Based Instruction/Inquiry-Driven Study/Formative 

Assessment/Student Choice Indicators: 

• Efficiently achieves the curricular standards prescribed by the school corporation and the State of Indiana.  

• “Unpacks” standards by identifying critical information and “power standards” in collaboration with 
colleagues and district guidance. 

• Uses authentic, relevant, and appropriate resources in planning and instruction.    

• Plans detailed lessons that reflect current research and best practice and organizes unit and lesson plans 
for short and long-term effectiveness. 

• Designs inquiry-driven learning experiences where students create and defend a position and are able to 
articulate a pattern of reasoning, are able to compare and contrast their own position with others, and are 
able examine strengths, weaknesses and errors in those positions. 

• Demonstrates effective questioning techniques including higher level questioning. 

• Engages students in cognitively complex tasks involving hypothesis generation, testing, and evaluation. 

• Uses a variety of formative assessments to collect diagnostic evidence that students are achieving the 
learning objectives and developing mastery of skills. 

• Uses student data to change and refine teaching strategies and methodologies. 

• Provides students timely feedback and assists them in using the feedback for mastery of content and skill 
building. 

 

2.3 Fundamental Classroom Conditions - Global Perspective/Accessibility and Equity/Collaboration/ 

Intellectual Risk-taking Indicators: 

• Creates and maintains a safe and positive classroom environment that is conducive to learning. 

• Demonstrates genuine respect, appreciation, and care for students at all times. 

• Creatively uses the physical elements of the classroom to enhance learning. 

• Keeps students on task and engaged and utilizes genuine encouragement and praise.  

• Emphasizes and models good character and assists students in development of empathy and good 
character skills. 

• Encourages and fosters collaboration among students. 

• Encourages a growth mindset in students by being supportive of student risk-taking as a step to student 
growth. 

• Demonstrates skill in classroom management and discipline by actively monitoring students and setting 
clear and caring expectations for student behavior.  

• Intervenes promptly and consistently to correct poor choices by students, displays concern, and maintains 
the dignity of the student when correcting behavior. 
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• Follows established school-wide procedures for teacher intervention and administrative referral and 
communicates student behavioral concerns to parents in a timely manner.  

• Ensures equity and inclusion of all students. 
 

2.4 Transfer of Learning - Cross-Curricular Connections/Real-World Experiences/Applied 

Knowledge/Creativity and Production Indicators: 

• Creates real-world problem-solving opportunities for students. 
• Creates learning opportunities that allow students to apply previous learned skills and strategies 

throughout the year in different scenarios. 

• Articulates the “why” of learning experiences and how skills/content can be applied or transferred to other 
settings. 

• Creates lesson plans/unit plans in Understanding by Design (UBD) (backward planning with the end in mind) 
format highlighting real-world experiences and cross-curricular connections. 

• Designs assessments that measure student applied skills along with specific content. 
 

Discipline 3: Collegiality and Professionalism - Meets Contractual Obligations/Maintains Expertise in 

Professional Development/Collegial and Collaborative Indicators: 

• Meets the responsibilities and contractual obligations of employment with HSE Schools.    

• Follows the policies and procedures of the school and School Corporation and adheres to established laws, 
policies, rules, and regulations. 

• Displays punctuality, maintains good attendance, assumes professional responsibilities to enhance the 
school environment, and fulfils non-instructional duties to support the total school program.  

• Maintains accurate academic and behavioral records to document student performance and authentically 
assesses and evaluates student understanding, performance, and skill level in a timely fashion. 

• Demonstrates a thorough knowledge of the subject matter, actively participates in professional 
development experiences, engages in continuous professional growth, and stays abreast of current 
professional research and literature. 

• Contributes to school Professional Learning Communities to improve the instructional program and 
professional growth, and the teacher actively seeks help and provides input in Professional Learning 
Community meetings. 

• Interacts with other teachers in a positive manner to promote and support student learning and works 
collaboratively with colleagues and appropriate school personnel to address issues that impact student 
learning.  

• Establishes working relationships that demonstrate integrity, confidentiality, respect, flexibility, fairness 
and trust.  

• Fosters collaborative partnerships with parents to enhance student success in a manner that demonstrates 
integrity, confidentiality, respect, flexibility, fairness and trust. 

• Ensures consistent and timely communication with parents regarding student expectations, progress 
and/or concerns. 

 

 

Feedback and Scoring with the Talent Development System  

 
Evaluators/observers are not required to score teachers after any given observation.  During the observation the 

evaluator/observer takes evidence-based notes by writing specific instances of what the teacher and students said and 

did in the classroom.  The evidence that evaluators/observers record during the observation should reflect a clear and 

concise account of what occurred in the classroom.  The evaluator/observer will use these notes and other pieces of 

evidence to provide the teacher with feedback and suggestions for growth during the post conference.   
 

At the end of the year, evaluators must determine a final performance level and discuss this level with teacher/staff 

members during a summative conference.  The evaluator will calculate the final teacher level using a four-step process. 
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Calculation of Performance Level 
 

 
 

Each step is described in detail below. 
 

Step 1: Compile ratings and notes from observations, conferences, and other sources of 

information. 
At the end of the process, evaluators should have collected a body of information representing teacher/staff member 

practice.  Not all of this information will necessarily come from the same evaluator or observer, but it is the 

responsibility of the assigned evaluator to gather information from every person that observed the teacher/staff 

member during the cycle.  In addition to notes from observations and conferences, evaluators may also have access to 

materials provided by the teacher, such as lesson plans, student work, parent/teacher conference notes, etc. 
 

Step 2. Use professional judgment to establish final level determinations of the three 

disciplines  
After collecting information, the evaluator must assess where the level of the teacher/staff member within each 

competency.  Using all gathered information, the evaluator should use professional judgment to assign each 

teacher/staff member a level in every targeted competency.  Next, the evaluator will calculate the teacher’s level in 

each of the three disciplines.  The final determinations of the level in each of three disciplines should reflect the body 

of information available to the evaluator.  In the summative conference, the evaluator should discuss his/her 

determinations with the teacher/staff member, using the information collected to support the final decision.  The figure 

below provides an example of this process.   

 

 Discipline 1:  Discipline 2:  Discipline 3:  

Final Ratings 2.8 3.2 3.6 

 

 

Step 3. Use established weights to convert three discipline ratings into one rating for 

Disciplines 1-3 

1. Compile data and notes from observations, conferences, and 
other sources of information

2. Use professional judgment to determine three final levels in 
Professional Growth and Leadership, Best Practices for Teaching and 
Learning, Collegiality and Professionalism

3. Use established weights and professional judgment  to convert 
three levels into one over-all level for Disciplines 1-3

4. Calculate the summative level and student growth measure to 
determine the final level performance. 
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At this point, each of the three final discipline ratings is weighted according to importance and added to form one 
rating for disciplines 1-3.  As described earlier, the creation and design of the system stresses the importance of 
observable teacher and student actions.  These are reflected in Discipline 2: Best Practice for Teaching and Learning.  
Good instruction and classroom environment matter more than anything else a teacher can do to improve student 
outcomes.  Therefore, Best Practices for Teaching and Learning Discipline is weighted significantly more than the 
others, at 75%.  Professional Growth and Leadership is weighted 10%, and Collegiality and Professionalism is 
weighted 15%. 
 

 
Example: 

 Rating (1-4) Weight Weighted Rating 

Discipline 1:  2.8 10%  0.28 

Discipline 2:  3.2 75%  2.40 

Discipline 3:  3.8 15%  0.57 

 Final Score 3.25 
The calculation here is as follows: 
 

1. Rating x Weight = Weighted Rating 

2. Sum of Weighted Ratings = Final Score 
 

Step 4: Summative Teacher Evaluation Scoring 
 

Review of Components 
Each teacher/staff member’s summative evaluation score will be based on the following components and measures: 
 

 
*This measure only applied to teachers of grades 4 through 8 who teach ELA and/or math. 

 

IGM Example: 

Component Raw 

Score 

Weight Weighted Score (rounded to the 

nearest hundredth) 

Talent Development System 3.25 X 90% 2.93 

Individual Growth Model 3.0 X 5% 0.15 

School-wide Learning 

Measure 

4.0 X 5% 0.20 

Total Final Score   3.28 

Applying 
 

 

 

 

 

 

 

•Measure: HSE Talent Development System

Professional Practice - Assessment of instructional knowledge and skills

•Measure: Individual Growth Model (IGM)*

•Measure: School-wide Learning Measure (SWL)

Student Learning - Contribution to student academic progress



Final 9-12-18 
 

 

12 | P a g e  

 

 

 

 

 

 

 

 

 

 

 

 

 

Non-IGM Example: 

Component Raw 

Score 

Weight Weighted Score (rounded to the 

nearest hundredth) 

Talent Development System 3.25 X 95% 3.09 

School-wide Learning 

Measure 

4.0 X 5% 0.20 

Total Final Score   3.29 

Applying 
 

 

 

 

Rating Scale 

Innovating 

(4) 

Applying 

(3) 

Developing 

(2) 

Beginning 

(1) 

 

 

 

 

 

The Role of Professional Judgment 
Assessing a teacher/staff member’s professional practice requires evaluators/observers to constantly use their 
professional judgment.  No evaluation system, however detailed, can capture all of the nuances in teaching.  In 
addition, synthesizing multiple sources of information into a final determination of a particular professional 
competency is inherently more complex than checklists or numerical averages.  The evaluator must use professional 
judgment when assigning a teacher a level for each specified competency.  Using professional judgment, the 
evaluator should consider the ways and extent to which the teacher/staff member’s practice grew over the year, 
the teacher/staff member’s response to feedback, how the teacher/staff member adapted that practice to students, 
and other appropriate factors before determining a final level.   
 

HSE SCHOOLS NEGATIVE IMPACT 
Non IGM Classrooms 

Negative Impact for teachers/staff members not determined by IGM data will be defined as earning a final 

determination of “Beginning”.  

 
IGM Classrooms 

Teachers determined to have a negative impact by the State of Indiana can receive no higher than “Developing” as 

their final rating.  

 
INCLUSION IN SUMMATIVE RATING  

4.0 

Points 

3.5 

Points 
2.5 

Points 

1.75 

Points 
1.00 

Point 



Final 9-12-18 
 

 

13 | P a g e  

Teacher/staff members and evaluators should have an understanding of the definitions of negative impact on student 

learning at the beginning of the talent development system cycle, as well as the procedures by which a teacher/staff 

member’s level determination will be adjusted if he or she is identified as negatively impacting student learning.  

 
 
 
 
 
 
 
 

 

Hamilton Southeastern Schools 
 

 

 

 
 

 

School Counselor Disciplines 
 

Talent  

Development  

System 
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Overview of the HSE Talent Development System by Discipline 
Indicators under each discipline/competency serve as examples of best practice for the school counselor and should 

not be considered a checklist to be observed on every visit. 
 

Discipline 1: Professional Growth and Leadership 

Professional Growth Indicators: 

 

• Discuss with your administrator to create a Professional Growth Plan 
o Collaboratively develop up to two goals 
o Work together to determine the skills necessary to achieve your goals       
o Collaboratively develop a plan to gain the skills needed to achieve your goals.  
o Discuss with administrator how you can demonstrate evidence of your growth process. 

 
Leadership Indicators:    

• Seeks opportunities to support other staff members and/or students through coaching, discussion, and/or 

collaboration 

• Pursues opportunities for professional development    

• Implements and/or shares newly learned knowledge and practices with others  

• Makes changes and takes risks to ensure student success 

• Develops comprehensive school counseling program that aligns with current school improvement and 
student success intitiatives at the school, district, and state levels 

 

Discipline 2: Best Practices for School Counseling  

 

2.1 Academic Achievement:  

• Sets high expectations for students of all levels.  

• Addresses student academic challenges or barriers with responsive interventions and strategies to lead 

student to success.    

• Initiates verbal contact with a high percentage of students within an educational experience maximizing 

student contact time.  

• Engages students by providing appropriate guidance activities and resources that support academic 

decision making.  

• Affirms the abilities of and advocate for the learning needs of all students.   

• Supports the provision of appropriate accommodations and accessibility for all students. 

• Assists students in development and fulfillment of academic goals by communicating with stakeholders. 

• Utilizes data to monitor student achievement while analyzing schoolwide trends. 

• Assists students in effectively achieving the academic development competencies set forth by the school 
corporation and the State of Indiana.  

 

2.2 College and Career Readiness: 

• Efficiently addresses the career development competencies set forth by the school corporation and the 
State of Indiana.   

• Plans and delivers authentic, relevant, and appropriate detailed lessons that reflect current research and 
best practice.  

• Encourages students to build skills through experiential learning beyond classroom preparation to enhance 
future success. 

• Assists students in understanding the relationship between their academic ability and their future options. 

• Collaborate with administration, teachers, staff and decision makers to create a culture of postsecondary 
readiness. 
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• Provides and advocates for individual students’ preK-postsecondary college and career awareness, 
exploration and postsecondary planning and decision making, which supports the students right to choose 
from the wide array of options when students complete secondary education. 

• Uses data to identify gaps in college and career access and the implications of such data for addressing both 
intentional and unintentional biases related to college and career counseling. 

• Provides opportunities for all students to develop the mindesets and behaviors necessary to learn work-
related skills, resilience, perseverance, an understanding of lifelong learning as a part of long-term career 
success, a positive attitude toward learning and a strong work ethic. 

 

2.3 Social Emotional Learning and Mental Health: 

• Creates and maintains a safe and positive school environment that is conducive to learning. 

• Demonstrates genuine respect, appreciation, and care for students at all times. 

• Emphasizes and models good character and assists students in development of empathy and good 
character skills. 

• Intervenes promptly and consistently to support students, displays concern, and maintains the dignity of 
the student.  

• Assists students in effectively achieving the social emotional development competency set forth by the 
school corporation and the State of Indiana.  

• Uses data to determine needed interventions, which are then delivered to help close the information, 
attainment, achievement, and opportunity gaps. 

• Collects process, perception, and outcome data to analyze the progress and effectiveness of the school 
counseling program. 

• Collaborates with all relevant stakeholders when student assistance is needed, including the identification 
of early warning signs of student distress. 

 

2.4 Comprehensive School Counseling: 

• Provides and supports opportunities for experiential learning. 

• Develops and implements regular individual, group, and classroom guidance activities that support 
individual interpersonal skills. 

• Ensures equity and inclusion of all students and families regardless of values, beliefs, sexual orientation, 
gender identification/expression and cultural background. 

• Facilitates (short term and/or long term) groups to address students’ academic, career and/or 
social/emotional issues. 

• Connects students with services provided through the local school district and community agencies. 

• Follows district policies and procedures concerning documentation. 

• Obtains parent permission for ongoing counseling services and referrals to community partners. 
 

Discipline 3: Collegiality and Professionalism - Meets Contractual Obligations/Maintains Expertise in 

Professional Development/Collegial and Collaborative Indicators: 

• Meets the responsibilities and contractual obligations of employment with HSE Schools.    

• Follows the policies and procedures of the school and School Corporation and adheres to established laws, 
policies, rules, and regulations. 

• Displays punctuality, maintains good attendance, assumes professional responsibilities to enhance the 
school environment, and fulfils non-instructional duties to support the total school program.  

• Maintains accurate academic and behavioral records to document student  need and authentically assesses 
and evaluates student progress in a timely fashion. 

• Participates in professional development experiences, engages in continuous professional growth, and 
stays abreast of current professional research and literature. 

• Contributes to school Professional Learning Communities to improve the instructional program and 
professional growth, and the teacher actively seeks help and provides input in Professional Learning 
Community meetings. 
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• Interacts with other teachers in a positive manner to promote and support student learning and works 
collaboratively with colleagues and appropriate school personnel to address issues that impact student 
learning.  

• Establishes working relationships that demonstrate integrity, confidentiality, respect, flexibility, fairness 
and trust.  

• Fosters collaborative partnerships with parents and community partners to enhance student success in a 
manner that demonstrates integrity, confidentiality, respect, flexibility, fairness and trust and adheres to 
ethical standards of the school counseling profession. 

• Ensures consistent and timely communication with parents regarding student expectations, progress 
and/or concerns. 
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Overview of the HSE Talent Development System by Discipline 

Indicators under each discipline/competency serve as examples of best practice for the teacher and should not be 

considered a checklist to be observed on every classroom visit. 
 

Discipline 1: Professional Growth and Leadership 

Professional Growth Indicators: 

 

• Discuss with your administrator to create a Professional Growth Plan 
o Collaboratively develop up to two goals 
o Work together to determine the skills necessary to achieve your goals       
o Collaboratively develop a plan to gain the skills needed to achieve your goals.  
o Discuss with administrator how you can demonstrate evidence of your growth process. 

 
Leadership Indicators:    

• Seeks opportunities to support other staff members and/or students through coaching, discussion, and/or 

collaboration 

• Pursues opportunities for professional development    
• Implements and/or shares newly learned knowledge and practices with others  

• Makes changes and takes risks to ensure student success 
 

Discipline 2: Best Practice for Teaching and Learning  

 

2.1 Student Centered Approaches- Collaboration and Instruction  

• Sets high expectations for students to become self-directed learners. 

• Encourages a growth mindset in students by being supportive of student risk-taking as a step to student 
growth. 

• Establishes instructional partnerships to provide instruction and maximize student learning. 

• Plans lessons that support curricular needs and are consistent with best instructional practices. 

• Establishes and develops a culture of reading as the core for personal and academic success. 

• Models and promotes the integration of relevant technologies to support teaching and learning. 

• Instructs patrons on how to locate access and evaluate information in a variety of formats. 

• Teaches staff and students ethical, responsible, and creative use of print and digital tools. 

• Efficiently achieves the curricular standards prescribed by the school corporation and the State of Indiana 

and those established by the American Association of School Librarians. 

• Uses authentic, relevant, and appropriate resources in planning and instruction.   

• Articulates the “why” of learning experiences and how skills/content can be applied or transferred to other 
settings.  

• Demonstrates effective questioning techniques including higher level questioning. 

• Uses strategies that actively involve students in inquiry-driven learning, including student voice and choice 

by utilizing student ideas to enhance learning experiences.  

 

2.2 Content and Curriculum- Librarianship  

• Establish procedures that facilitate library usage by setting clear expectations for behavior. 

• Acquires, organizes, and manages/equipment for curricular and individual use. 

• Curates a library collection that brings diverse perspectives to the learning community. 

• Confers with patrons to meet individual needs. 

• Emphasizes and models good character and assists students in development of empathy and good 
character skills. 

• Effectively/efficiently manages library budget. 
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• Creates a welcoming, positive environment that support learners. 

• Demonstrates genuine respect, appreciation, and care for students at all times. 

• Engages with patrons and utilizes genuine encouragement and praise. 

• Follows established school-wide procedures for teacher intervention and administrative referral and 
communicates student behavioral concerns to parents in a timely manner.  

• Ensures equity and inclusion of all students. 
 

Discipline 3: Collegiality and Professionalism - Meets Contractual Obligations/Maintains Expertise in 

Professional Development/Collegial and Collaborative Indicators: 

• Meets the responsibilities and contractual obligations of employment with HSE Schools.    

• Follows the policies and procedures of the school and School Corporation and adheres to established laws, 
policies, rules, and regulations. 

• Displays punctuality, maintains good attendance, assumes professional responsibilities to enhance the 
school environment, and fulfils non-instructional duties to support the total school program.  

• Demonstrates a thorough knowledge of the subject matter, actively participates in professional 
development experiences, engages in continuous professional growth, and stays abreast of current 
professional research and literature. 

• Contributes to school Professional Learning Communities to improve the instructional program and 
professional growth.  

• Interacts with other teachers in a positive manner to promote and support student learning and works 
collaboratively with colleagues and appropriate school personnel to address issues that impact student 
learning.  

• Establishes working relationships that demonstrate integrity, confidentiality, respect, flexibility, fairness 
and trust.  

• Fosters collaborative partnerships with parents to enhance student success in a manner that demonstrates 
integrity, confidentiality, respect, flexibility, fairness and trust. 
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Overview of the HSE Talent Development System by Discipline 
Indicators under each discipline/competency serve as examples of best practice for the teacher and should not be 

considered a checklist to be observed on every classroom visit. 
 

Discipline 1: Professional Growth and Leadership 

Professional Growth Indicators: 

 

• Discuss with your administrator to create a Professional Growth Plan 
o Collaboratively develop up to two goals 
o Work together to determine the skills necessary to achieve your goals       
o Collaboratively develop a plan to gain the skills needed to achieve your goals.  
o Discuss with administrator how you can demonstrate evidence of your growth process. 

 
Leadership Indicators:    

• Seeks opportunities to support other staff members and/or students through coaching, discussion, and/or 

collaboration 

• Pursues opportunities for professional development    

• Implements and/or shares newly learned knowledge and practices with others  

• Makes changes and takes risks to ensure student success 
 

Discipline 2: Best Practice for Teaching and Learning  

 

2.1 Student Centered Approaches – Differentiation/Authenticity/Relevancy and Rigor/Student Voice 

Indicators:  

• Sets high expectations for students of all levels.  

• Differentiates instruction to challenge each student at an appropriate level of difficulty based on each 

student's level of knowledge, skills, and understanding. 

• Addresses student misunderstanding with different techniques and strategies to lead student to success.    

• Utilizes a variety of instructional strategies and activities appealing to multiple learning styles, learning 

modalities or intelligences. 

• Uses strategies that actively involve students in the learning process including student voice and choice by 

utilizing student ideas and inquiry to enhance learning experiences.  

• Initiates verbal contact with a high percentage of students within an educational experience maximizing 

student contact time.  

• Assists students in their own development of higher level questioning skills to both teachers and peers.  

• Provides students authentic opportunities to actively and meaningfully practice, apply, and demonstrate 

their learning through assigned work.  

• Provides, communicates, and develops appropriate support and accommodations to ensure engagement 

and inclusion of students with special needs.  

 

2.2 Content and Curriculum - Standards-Based Instruction/Inquiry-Driven Study/Formative 

Assessment/Student Choice Indicators: 

• Efficiently achieves the curricular standards prescribed by the student’s present level of performance, 
school corporation, and the State of Indiana.  

• “Unpacks” standards by identifying critical information and “power standards” in collaboration with 
colleagues and district guidance. 

• Uses authentic, relevant, and appropriate resources in planning and instruction.    

• Utilizes specifically designed instruction to plan detailed lessons that reflect current research and best 
practice and organizes unit and lesson plans for short and long-term effectiveness. 
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• Designs inquiry-driven learning experiences where students create and defend a position and are able to 
articulate a pattern of reasoning, are able to compare and contrast their own position with others, and are 
able examine strengths, weaknesses and errors in those positions. 

• Demonstrates effective questioning techniques including higher level questioning. 

• Engages students in cognitively complex tasks involving hypothesis generation, testing, and evaluation. 

• Uses a variety of formative assessments to collect diagnostic evidence that students are achieving the 
learning objectives and developing mastery of skills. 

• Uses student data to change and refine teaching strategies and methodologies as well as monitor progress 
and develop appropriate IEP goals and accommodations. 

• Provides students timely feedback and assists them in using the feedback for mastery of content and skill 
building. 

 

2.3 Fundamental Classroom Conditions - Global Perspective/Accessibility and Equity/Collaboration/ 

Intellectual Risk-taking Indicators: 

• Creates and maintains a safe and positive classroom environment that is conducive to learning. 

• Demonstrates genuine respect, appreciation, and care for students at all times. 

• Creatively uses the physical elements of the classroom to enhance learning. 

• Keeps students on task and engaged and utilizes genuine encouragement and praise.  

• Emphasizes and models good character and assists students in development of empathy and good 
character skills. 

• Encourages and fosters collaboration among students. 

• Encourages a growth mindset in students by being supportive of student risk-taking as a step to student 
growth. 

• Demonstrates skill in classroom management and discipline by actively monitoring students and setting 
clear and caring expectations for student behavior. 

• Develops and ensures implementation of FBA/BIP across all settings and staff when appropriate.  

• Intervenes promptly and consistently to correct poor choices by students, displays concern, and maintains 
the dignity of the student when correcting behavior. 

• Follows established school-wide procedures for teacher intervention and administrative referral and 
communicates student behavioral concerns to parents in a timely manner.  

• Ensures equity and inclusion of all students. 

• Develops and implements a purposeful schedule that supports individual student needs. 
 

2.4 Transfer of Learning - Cross-Curricular Connections/Real-World Experiences/Applied 

Knowledge/Creativity and Production Indicators: 

• Creates real-world problem-solving opportunities including social/emotional, behavioral, and academic skill 
development for students. 

• Creates learning opportunities that allow students to apply previous learned skills and strategies 
throughout the year in different scenarios. 

• Articulates the “why” of learning experiences and how skills/content can be applied or transferred to other 
settings. 

• Creates lesson plans/unit plans in Understanding by Design (UBD) (backward planning with the end in mind) 
format highlighting real-world experiences and cross-curricular connections. 

• Designs assessments that measure student applied skills along with specific content. 
 

Discipline 3: Collegiality and Professionalism - Meets Contractual Obligations/Maintains Expertise in 

Professional Development/Collegial and Collaborative Indicators: 

• Meets the Teacher of Record (TOR) responsibilities and contractual obligations of employment with HSE 
Schools.  (See Appendix D) 

• Coaches, communicates, and purposefully schedules IAs. 

• Balances perspectives of all stakeholders in order to advocate for student’s individualized academic and 
social/emotional needs.  
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• Follows the policies and procedures of the school and School Corporation and adheres to established laws, 
policies, rules, and regulations. 

• Displays punctuality, maintains good attendance, assumes professional responsibilities to enhance the 
school environment, and fulfils non-instructional duties to support the total school program.  

• Maintains accurate academic and behavioral records to document student performance and authentically 
assesses and evaluates student understanding, performance, and skill level in a timely fashion. 

• Demonstrates a thorough knowledge of the subject matter, actively participates in professional 
development experiences, engages in continuous professional growth, and stays abreast of current 
professional research and literature. 

• Contributes to school Professional Learning Communities to improve the instructional program and 
professional growth, and the teacher actively seeks help and provides input in Professional Learning 
Community meetings. 

• Interacts with other teachers in a positive manner to promote and support student learning and works 
collaboratively with colleagues and appropriate school personnel to address issues that impact student 
learning.  

• Establishes and maintains working relationships that demonstrate integrity, confidentiality, respect, 
flexibility, fairness and trust.  

• Fosters collaborative partnerships with parents to enhance student success in a manner that demonstrates 
integrity, confidentiality, respect, flexibility, fairness and trust. 

• Ensures consistent and timely communication with parents regarding student expectations, progress 
and/or concerns. 
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Appendix A 

Hamilton Southeastern Schools 

Talent Development System 
 

 Discipline 1 Professional Growth & Leadership: 
 

Comments (e.g. Strengths, Suggestions, Targets for Improvement): 
      

 

Discipline 2 Best Practices For Teaching and Learning:  

A. Student Centered Approaches 

 
Comments (e.g. Strengths, Suggestions, Targets for Improvement): 
      

 

B. Content and Curriculum 

 
Comments (e.g. Strengths, Suggestions, Targets for Improvement): 
      

 
  

Innovating 
(Mastery) 

Applying 
(Regular Practice) 

Developing 
(Initial Use) 

Beginning 
(Learning) 

    

Innovating 
(Mastery) 

Applying 

(Regular Practice) 

Developing 

(Initial Use) 

Beginning 

(Learning) 

    

Innovating 
(Mastery) 

Applying 

(Regular Practice) 

Developing 

(Initial Use) 

Beginning 
(Learning) 
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C. Fundamental Classroom Conditions 

 
Comments (e.g. Strengths, Suggestions, Targets for Improvement): 
      

 
D. Transfer of Learning 

 
Comments (e.g. Strengths, Suggestions, Targets for Improvement): 
      

 

Discipline 3 Collegiality and Professionalism: 

 
Comments (e.g. Strengths, Suggestions, Targets for Improvement): 
      

 
Component Raw 

Score 

Weight Weighted Score (rounded to the 

nearest hundredth) 

Talent Development System  X 90%  

Individual Growth Model  X 5%  

School-wide Learning 

Measure 

 X 5%  

Total Final Score    
 

Component Raw 

Score 

Weight Weighted Score (rounded to the 

nearest hundredth) 

Talent Development System  X 95%  

School-wide Learning 

Measure 

 X 5%  

Total Final Score    

 
 

Innovating 
(Mastery) 

Applying 
(Regular Practice) 

Developing 
(Initial Use) 

Beginning 
(Learning) 

    

Innovating 
(Mastery) 

Applying 
(Regular Practice) 

Developing 
(Initial Use) 

Beginning 
(Learning) 

    

Innovating 
(Mastery) 

Applying 
(Regular Practice) 

Developing 
(Initial Use) 

Beginning 
(Learning) 
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APPENDIX B     
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APPENDIX C 
TDS Goal Process Worksheet 

Name:          Date:  

 

Goal Foundation:  Student Centered Approaches  Content & Curriculum  

(Circle)  Fundamental Classroom Conditions Transfer of Learning 

   Individual Professional Goal       

Motivation 
WHY I want this goal 

(the “outcome” you want) 
 

List ALL of the benefits here 

(of achieving your goal) 
 

Obstacles or Barriers 
Possible obstacles or barriers that I 

may experience…. 
 

What will I do when I run into an 

obstacle or a barrier? 
 

Set Goal Levels (could vary on time, quantity, quality, etc.) 
At the end of/By ….(Time Period)  
I will learn how to/will be able to…..  
So that students will…….  
As measured by ……(evidence of 

student outcome) 
 

How will instruction need to be DIFFERENT? 

In order to achieve this goal, I will 

do MORE… 
 

In order to achieve this goal, I will 

do LESS… 
 

 

In order to achieve this goal, I need 

to BE someone who is… 
  

Moving Forward (e.g. things, people, personal qualities, finance, etc.) 

Resources available  
Additional resources  

Taking ACTION 

Bring evidence of this work to EOY Summative Conference 
Three short-term action items that 

move me closer to my goal 

1.  

2.  

3.  

Three longer-term action items that 

move me closer to my goal 

1.   

2.   

3.   

My Goal:   
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TDS Goal Process Worksheet-Example 

Name:          Date:  

 

Goal Foundation:  Student Centered Approaches  Content & Curriculum   

(Circle)  Fundamental Classroom Conditions Transfer of Learning 

   Individual Professional Goal 

 

   

Motivation 

WHY I want this goal 
(the “outcome” you want) 

I would like to create a culture where my classroom community 

can look at real world problems with a global perspective.  In 

order to accomplish this, I would like to spend my PD time 

learning about Global Goals through the World’s Largest Lesson.   

List ALL of the benefits here 
(of achieving your goal) 

Opportunities for students to:  

Have agency 

Serve others 

Gain a global perspective 

Obstacles or Barriers 

Possible obstacles or barriers 

that I may experience…. 

Time 

Aligning global goals with grade level standards 

What will I do when I run 

into an obstacle or a barrier? 

Reach out to other teachers that have experience in this area 

Observe teachers and/or collaborate with colleagues in other 

schools 

Set Goal Levels (could vary on time, quantity, quality, etc.) 

At the end of/By ….(Time 

Period) 

1st Semester - weekly            2nd Semester - daily 

I will learn how to/will be able 

to….. 

Embed and/or connect Global Goals to content and instruction 

So that students will……. Engage in inquiry that leads to solving real-world problems 

As measured by 

……(evidence of student 

outcome) 

Student created solutions          Rubric 

Writing samples 

Student level of questioning 

How will instruction need to be DIFFERENT? 

In order to achieve this goal, I 

will do MORE… 

Intentional planning/choice of mentor text and content 

Allow for student inquiry time 

In order to achieve this goal, I 

will do LESS… 

Prescribed/boxed curriculum 

 

In order to achieve this goal, I 

need to BE someone who is… 

Open to learning and taking a risk to try something new 

Resourceful in connecting with other teachers and schools 

Moving Forward (e.g. things, people, personal qualities, finance, etc.) 

Resources available Worldslargestlesson.globalgoals.org  

(Website includes resources and lessons) 
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Resources I need (ideally) Experiential Opportunities 

Taking ACTION 

Bring evidence of this work to EOY Summative Conference 

Three short-term action items 

that move me closer to my 

goal 

1. Review and make myself comfortable with the Global Goals 

World’s Largest Lesson  

2. Review current content, unit plans, mentor text to make 

connections to the 17 possible goals 

3. Observe teachers that are already connected with Global Goals 

Three longer-term action 

items that move me closer to 

my goal 

1.  Create an interest group with other colleagues 

2.  Build a shared document to collect plans and resources 

3.  Share student work at PLCs/create a goal with PLC team 

 

My Goal:  I will connect Global Goals to my daily instruction and content so that students may 

experience a global perspective through real world, problem solving opportunities.  By the end of 

the 1st 1st semester, 80% of my students will be able to show a deep level of understanding of one 

global goal through their ability to share their learning of their chosen Global Goal with their 

peers.  Deep level of understanding will be measured by a rubric created in our Humanities PLC.  
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TDS Goal Process Worksheet-Example 

Name:          Date:  

Goal Foundation:  Student Centered Approaches  Content & Curriculum  

(Circle)  Fundamental Classroom Conditions Transfer of Learning 

   Individual Professional Goal       

Motivation 

WHY I want this goal 
(the “outcome” you want) 

I want to make sure that every student who leaves my room 

has the skills needed to be successful in Algebra 1.  I will work 

on helping kids to develop a growth mindset approach in my 

room to meet this goal. 

List ALL of the benefits here 
(of achieving your goal) 

Students will be able to persevere. 

Students will gain confidence in their math abilities. 

Students will develop number sense. 

Students will learn to shift from a fixed mindset to a growth 

mindset. 

Students will be able to make connections of the “big ideas.” 

Students will demonstrate mastery. 

Obstacles or Barriers 

Possible obstacles or barriers 

that I may experience…. 

Students that I work with have failed Istep the previous 

year. 

Students skill set and prior knowledge is typically behind grade 

level. 

Students have a low perception of their skill level in math. 

Students have negative self – talk and a fixed mindset. 

What will I do when I run 

into an obstacle or a barrier? 

We will constantly be working on not only the child’s 

mathematical skills but also their mindset and their ability to 

persevere through perceived difficulties.  I plan to use math 

journaling to work on targeting a shift in their outlook, self – 

talk, and mindset.  I will also work with students on setting 

s.m.a.r.t goals for themselves for each unit of study.  We will 

then do goal check – in and reflections to analyze their own 

progress. 

Set Goal Levels (could vary on time, quantity, quality, etc.) 

At the end of/By ….(Time 

Period) 

• I want kids to be able to perform tasks centered around 

“power standards” with at least a 70% accuracy level.  I 

will monitor this every quiz and test and do reflections and 

conferences with students not meeting this goal. 



Final 9-12-18 
 

 

31 | P a g e  

• Each nine weeks students will be asked to perform depth of 

knowledge performance tasks to show a transfer of learning. 

• Students (16 of my 20) will be able to achieve a 70% or 

higher on their semester exam, which is a standards based 

test. 

I will learn how to/will be able 

to….. 

I plan to use a variety of formative assessments to collect 

diagnostic evidence that students are achieving the learning 

objectives and developing a mastery of skills.  I will use that 

data to change and refine my teaching strategies.  Students 

will receive timely feedback (24 hours) so that we can self – 

monitor their progress.  Some of this feedback will be 

immediate in the form of answer banks on their homework to 

self – asses their comprehension of the skills and improve their 

number sense.  (This is something I am working on completing 

this year as we transition to a new resource) 

So that students will……. Be able to improve number sense, self – monitor, have a 

growth mindset, and show mastery of power standards with 

at least a 70% accuracy rate. 

As measured by 

……(evidence of student 

outcome) 

Students will be given weekly formative assessments, their 

depth of knowledge will be identified, and then instruction will 

be guided based on this level.  This will occur in the following 

areas: 

• Daily bell work 

• Inventory tests for each unit of study 

• Weekly math journals 

• Unit doodle note connections 

• Standard based spot checks 

• Khan academy weekly scores 

• Quiz/Test Analysis work 

• Semester Exams 

• ILearn 

• NWEA 

How will instruction need to be DIFFERENT? 

In order to achieve this goal, I 

will do MORE… 

I plan to really focus on number sense with this group.  I will 

do this in a variety of ways.  One way is to change my 

approach to homework.  My students in remediation typically do 

not have number sense.  To work on this I plan to provide 

answer banks (answers only) on all assignments.  Students will 

be expected to complete a problem and then immediately check 

to see if their answer appears in the answer bank.  If it does 
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not, they know that they need to look for help.  It is my hope 

then they will start to self – identify and correct mistakes 

before checking the answer bank.  I will also utilize Khan 

Academy, which will give them immediate feedback.  We will be 

utilizing the new Big Ideas resource which offers students 

immediate feedback and supports as well. 

In order to achieve this goal, I 

will do LESS… 

Since students’ focus will shift from completing problems to 

accuracy and self – monitoring and correcting their work, I will 

be decreasing the number of problems that I require my kids 

to do each day, while learning a new concept. 

In order to achieve this goal, I 

need to BE someone who is… 

 Very reflective in what strategies and techniques are enabling 

students to be engaged and grow. 

Moving Forward (e.g. things, people, personal qualities, finance, etc.) 

Resources available Khan Academy, Big Ideas Math 

Additional resources I hope to continue to read and study up more on the benefits 

of growth mindset in the math classroom as well as doodle 

notes to engage the brain 

Taking ACTION 

Bring evidence of this work to EOY Summative Conference 

Three short-term action items 

that move me closer to my 

goal 

1. weekly check – ins during PLCs 

2. standards based spiral reviews to make sure kids are able to 

show mastery of standards throughout the year 

3. Khan Academy skills mastered at a 70% or higher 

Three longer-term action 

items that move me closer to 

my goal 

1.  16 of my 20 will achieve a 70% or higher on their semester 

exam 

2.  Students will show at least a 20% growth on “power 

standards” through the year 

3.  Students will be able to show their understanding of the big 

picture connections in math through their use of doodle notes 

 

My Goal:  16 of my 20 students will be able to score a 70% or higher on a building level standards 

based semester exam focused on the power standards for 8th grade math.  I will help them reach 

this goal through a focused emphasis on number sense and growth mindset. 
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TDS Goal Process Worksheet-Example 

Name:         Date:  

 

Goal Foundation:  Student Centered Approaches  Content & Curriculum  

(Circle)  Fundamental Classroom Conditions Transfer of Learning 

   Individual Professional Goal 

       

Motivation 

WHY I want this goal 
(the “outcome” you want) 

I want to lessen the amount of direct instruction and direction I do 

in my lessons by increasing the amount of student voice and 

choice which occurs on a typical day. 

List ALL of the benefits here 
(of achieving your goal) 

• Students determine the outcomes of the learning objectives 

• More student ownership in lesson content and assessments 

Obstacles or Barriers 

Possible obstacles or barriers 

that I may experience…. 

 I will need to be mindful of my desire to control all aspects of a 

lesson. 

What will I do when I run 

into an obstacle or a barrier? 

I will consult with my colleagues who do this well in their 

classroom and also seek input from my evaluator. 

Set Goal Levels (could vary on time, quantity, quality, etc.) 

At the end of/By ….(Time 

Period) 

By the end of the school year, 

I will learn how to/will be able 

to….. 

I will be able to provide my students with more student choice and 

voice, 

So that students will……. So that students will be able to better use their ideas and 

demonstrate more ownership in their learning, 

As measured by 

……(evidence of student 

outcome) 

As measured by a student survey given at the end of first semester 

and again at the end of second semester. 

How will instruction need to be DIFFERENT? 

In order to achieve this goal, I 

will do MORE… 

Most of my assignments moving forward will include a menu of 

choices to achieve the learning objective.  There will also be a 

place for a student option in the assignment. 

In order to achieve this goal, I 

will do LESS… 

I will stop deciding on my own how students will show evidence 

of their learning. 

In order to achieve this goal, I 

need to BE someone who is… 

Open to students taking control of their own learning in ways that 

I am not used to them doing. 
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Moving Forward (e.g. things, people, personal qualities, finance, etc.) 

Resources available Department chair, evaluator, PLC Team 

Additional resources Examples from other teachers such as assignments, lesson plans, 

and assessments that incorporate student choice and voice. 

Taking ACTION 

Bring evidence of this work to EOY Summative Conference 

Three short-term action items 

that move me closer to my 

goal 

1. Beginning of the year student questionnaire. 

2. Evidence of choice in assignments. 

3. Obtaining lesson from members of my teaching team. 

Three longer-term action 

items that move me closer to 

my goal 

1. Provide end of the semester/year student questionnaire. 

2. Gather similar assignments from past years and compare them 

to this year. 

3.  

 

My Goal: I want students to display more voice and choice through the use of their ideas and 

inquiry.  This will occur three times a week the first and second nine weeks and four times a 

week the third and fourth nine weeks.  Through the use of a survey, 90% of students will report a 

4/5 in response to questions assessing their use of voice and choice in lessons, assignments, and 

classroom work. 
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TDS Goal Process Worksheet-Example 

Name:          Date: 

Goal Foundation:  Student Centered Approaches  Content & Curriculum  

(Circle)  Fundamental Classroom Conditions Transfer of Learning 

   Individual Professional Goal 

      

Motivation 

WHY I want this goal 
(the “outcome” you want) 

Students to see how they can learn, grow, create change & a make 

a difference.  

List ALL of the benefits here 
(of achieving your goal) 

Writing process, Exposure to Literature, Analyzing Reading, 

Application of learning to create and make change. Interaction & 

Collaboration with college professors and students to show 

everyone can make a difference. 

Obstacles or Barriers 

Possible obstacles or barriers 

that I may experience…. 

Timing of deadlines and alignment with curriculum map. Bringing 

in BSU students and professors 

What will I do when I run 

into an obstacle or a barrier? 

Be flexible & find how to adjust curriculum map. Stay on top of 

communication with BSU to create relationships & open dialogue.  

Set Goal Levels (could vary on time, quantity, quality, etc.) 

At the end of/By ….(Time 

Period) 

Deadline for BSU magazine- Early November 

I will learn how to/will be able 

to….. 

Increase my digital literacy. 

So that students will……. Create & share globally their learning  

As measured by …… 

(evidence of student outcome) 

Project completion and application of reading & writing standards. 

How will instruction need to be DIFFERENT? 

In order to achieve this goal, I 

will do MORE… 

Collaborative lessons with the Media Specialist, allow student 

decisions within the framework of content and curriculum 

standards. 

In order to achieve this goal, I 

will do LESS… 

Teacher led projects. 

 

In order to achieve this goal, I 

need to BE someone who is… 

Flexible, available to communicate and collaborate, trust students 

with their learning. 
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Moving Forward (e.g. things, people, personal qualities, finance, etc.) 

Resources available Media Specialist, children’s literature 

Additional Resources Ball State student visits 

Taking ACTION 

Bring evidence of this work to EOY Summative Conference 

Three short-term action items 

that move me closer to my 

goal 

1. Meet with Media Specialist 

2. Meet with university contact 

3. Gather student literature 

Three longer-term action 

items that move me closer to 

my goal 

1.  BSU students visit/collaborate 

2.  Share with teammates and other students at BSE 

3.  Celebration event- launch of project with families & BSU  

 

My Goal:   By November 1st, all student projects will be published in a national literacy digital 

magazine through Ball State University. All students will be assessed on their ability to apply the 

writing process, analyze literature, and create an informative project to create aware for the need 

of diversity in literature. 
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TDS Goal Process Worksheet-Example 

Name:       Date:  

 

Goal Foundation:  Student Centered Approaches  Content & Curriculum  

(Circle)  Fundamental Classroom Conditions Transfer of Learning 

   Individual Professional Goal 

    

Motivation 

WHY I want this goal 
(the “outcome” you want) 

I would like to give my students more agency, which leads to 

empowerment, engagement and a stronger connection to the 

classroom community.  

List ALL of the benefits here 
(of achieving your goal) 

Student Empowerment             

Student Agency 

Student Confidence 

Obstacles or Barriers 

Possible obstacles or barriers 

that I may experience…. 

Differentiating ways for Students to share their voice. 

What will I do when I run 

into an obstacle or a barrier? 

Talk to my PLC team, reach out to exemplar teachers 

Set Goal Levels (could vary on time, quantity, quality, etc.) 

At the end of/By ….(Time 

Period) 

1st Semester 

I will learn how to/will be able 

to….. 

Embed student voice 

In order to……. Create a student - centered classroom where student voice is 

valued 

As measured by 

……(evidence of student 

outcome) 

Student work, classroom walls, SeeSaw, participation, posted 

questions 

How will instruction need to be DIFFERENT? 
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In order to achieve this goal, I 

will do MORE… 

Students talking, students asking questions, student ?s driving 

instruction 

Student work on the walls, PROCESS vs. final product 

In order to achieve this goal, I 

will do LESS… 

My voice 

Control 

In order to achieve this goal, I 

need to BE someone who is… 

 A listener, an observer, coach/guide 

Moving Forward (e.g. things, people, personal qualities, finance, etc.) 

Resources available Visible Learning & Visible Thinking Resources, The Curious 

Classroom 

Resources I need (ideally)  

Taking ACTION 

Bring evidence of this work to EOY Summative Conference 

Three short-term action items 

that move me closer to my 

goal 

1. Try one new visible learning/visible thinking strategy each 

week 

2. Post ALL student thinking and work 

3. Listen to Students collaborate and take notes 

Three longer-term action 

items that move me closer to 

my goal 

1.  Learn more about Documentation of Learning 

2.  Create a Documentation of Learning display with photos, 

student captions & explanations, with an emphasis on process 

3.  Allow space for S voice as part of the classroom culture.  

 

My Goal: Allow the space for Students to have a voice as part of my daily instruction and 

classroom culture. When given the opportunity, 80% of students will post a Depth of Knowledge 

Level 3 or higher question to all weekly visible learning documentation by the end of 1st 

semester. 
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APPENDIX D 

TEACHER OF RECORD RESPONSIBILITIES 
 

The following responsibilities apply to any Special Education Teacher or Speech-Language 
Pathologist serving as a TOR: 

1. Oversee the implementation of IEPs for all students for which you serve as Teacher of 
Record. 

a. Provide services to students, either direct or consultation as indicated in the 
IEPs.  These services must follow the frequency and duration as set out in the IEP 
of each student.   

b. Monitor related services such as OT, PT, transportation, etc.  If services are not 
being implemented, you should contact the therapist and if problems continue, 
contact the Director or Assistant Directors of Special Education.   

c. Report on student progress on IEP goals and objectives at the same frequency as 
general education students receive progress reports.  This is done through the 
Progress Monitoring Wizard tab of IIEP.   

d. The teacher is responsible for the collection of data and keeping documentation 
of student progress on goals and objectives.   

e. Complete necessary paperwork and upload to IIEP. 
 

2. Complete the Skyward Student Information Sheet and give to your building designee 
after every case conference or when there is a change in TOR.  This step should be 
completed within 24 hours of the case conference to ensure accurate reporting within 
Skyward for DOE reports.   
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3. When sending parents letters, be sure to upload a copy as well into IIEP.  In addition, 
any outside information presented at the case conference must be uploaded into IIEP. 

 
4. Arrange case conference meetings at a minimum of one time annually.  The annual case review 

(ACR) should be held within a 12-month period of the previous ACR. Proper personnel must be 
in attendance at the conference.  For conferences that have an ACR date in August and the 
student is transitioning to the next building, current TOR will hold that conference in the 
Spring to move the ACR date back for receiving teacher.  All ACRs must be completed and 
finalized by May 1st of the current school year.   

 
5. The TOR and PAR share responsibility to ensure the notes accurately reflect the discussion 

regarding all areas of the IEP and any other imperative discussion points regarding the cc.  The 
Notes section should only include discussion from the current case conference.  

 
6. The progress reports for the preceding year should be submitted with the Annual Case 

Conference paperwork.  This would include standardized tests, NWEA results, Aims web 
assessments, DIBELS scores, etc.   

 
7. Provide or arrange for the provision of training for personnel who have contact with 

your students.  The focus of these trainings should be for staff that provides services for 
students eligible under ASD, OHI, and/or TBI.  This training can be found on the HSE 
intranet and Canvas along with a form to document participation.  Each teacher of 
record should keep track of this documentation. 

 
8. Keep documentation of parent contacts and attempts to contact parents in IIEP.   

 
9. Be sure all new instructional assistants that you supervise, participate in the on-line IA 

training located on the intranet.  A form is located on the intranet to document 
completion of the training.  The building administrator should keep this documentation. 

 
10. Communicate with general education teachers about student needs and how the needs 

are to be addressed as outlined in the student’s IEP.  Staff who will be working with the 
student(s) should review the IEPs, particularly applicable areas such as accommodations 
as related to the general education and statewide assessment.   

 
11. Know and understand assistive technology needs if applicable.  Monitor the operation 

of any devices that may be required for the student.   
 

12. If the student is 14 or will be 14 before the next ACR, TOR must complete the transition 
IEP as prompted by IIEP.  

 
13. At each case conference, the teacher must address the need for any re-evaluation as 

prompted by IIEP. 
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14. Brief the bus drivers on any children whose situation gives rise to behavioral or 
logistical concerns/or who may be in need of extra assistance on the bus.  Bus drivers 
should be briefed on students with ASD, ED, and any other students you deem 
appropriate.   

 
15. Keep IIEP current.  Upload all required documentation to IIEP.  If you require additional 

training with IIEP, please contact the Assistant Directors to set up trainings.   
 

16. If a student has a behavior plan, this must be uploaded into IIEP and revised/updated or 
re-written at each ACR and dated to match the dates on the ACR paperwork.   

 
17. Communicate any potential concerns or issues with your building administrator and/or 

Director or Assistant Directors.   
 
 

 

 

 

Appendix E 
Hamilton Southeastern Schools 

Professional Improvement Plan 

(attach to teacher file) 

Name:  School Year:  

 Building Assignment:  

The Improvement Plan may be developed by the principal or it may be jointly developed by the 

teacher and principal.  In either case, the discussion of the plan is the key part of the evaluation 

process. 
A. List the specific area(s) addressed by this improvement plan.  An Improvement Plan may be used 

in areas of strengths and weaknesses. 
 

 

 
B.  List recommended professional development to be provided and/or arranged by administration. 

 
 

 

 

 

C. How will success be measured? 

 

 

 

_______________________________________ 

Staff Member (signature) 
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_______________________________________ 

Administrator (signature) 

 

 

_______________________________________ 

Date 
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